
Purpose

This section of the International Guidelines focuses on what it means to be 
girl-centred in your sports programme and how you can imbue this 
approach in all aspects of your session planning, design, execution and 
delivery. 

In this section, you will explore the following topics: 

Where are you?

02

03

01

Girl-Centred Design

Empowering Girls Through Sport

Life Skills Through Sport

Dealing with Barriers and Challenges

The International Guidelines are aimed at equipping anyone, in any country, 
who wants to empower girls through sport, with the tools and processes to 
be able to effectively design, deliver, and measure a sports programme for 
girls and young women.

Developing a sport programme that focuses on the transfer of life skills 
through sport, as well as one that addresses common barriers and 
challenges that girls face within their communities, will not only empower 
participants, but empower communities as well. 

Image source: Kick Programme, Berlin



Empowering Girls Through Sport01

Over the last several decades, sport has increasingly been used as a tool for 
empowering youth in developing countries. However, opportunities to participate in sport 
are often designed for, and dominated by, boys and men. Gender inequity and 
discrimination remain deeply entrenched and widely tolerated throughout the world, 
resulting in a devastating and cascading list of global, social, economic and development 
costs. Limitations placed upon adolescent girls and young women restrict them from 
fulfilling their potential and play a significant role in perpetuating global health and 
economic disparities.

We know that sport is empowering, particularly for girls, and challenges gender norms. 
Sport participation offers girls an opportunity to build their self-esteem, courage and 
self-efficacy. It is a place where they can take up leadership positions and bolster 
confidence in their own abilities. This translates into everyday life – it encourages them 
to take initiative, raise their voices and attempt things they never assumed were possible. 
When community members see girls achieve in sport, they often recognise their potential 
to achieve in other domains. Lastly, sport is a powerful tool and platform to strengthen 
social ties, networks, engage the community and promote positive messages. In short, 
wins on the field translate into wins off the field. 

Sport Empowers

Image source: Tiempo de Juego, Colombia



Through sport and play, girls:

Become physically stronger, healthier, and develop a greater ownership and 
understanding of their bodies. If a girl considers her body her own, she protects 
it, cherishes it, and demands that it be respected.

Develop critical life skills transferable to other spheres of life such as teamwork, 
goal setting, resilience and communication, all through the constant practice that 
sport requires.

Gain access to a safe space to grow and explore, especially through physical, 
social and emotional development.

Connect with peers and build support networks – a vital resource for dealing with 
the challenges associated with adolescence.

Learn from a positive female role model in the form of a woman coach or team 
leader. This provides girls with a caring, supportive mentor to help navigate 
adolescence and inspire a vision of what is possible.

Explore human differences and get connected to others from different classes, 
races, castes, or religions, which in turn can promote mutual respect and deeper 
understanding.

Capture the attention of the community. When girls play in public, they have an 
instant awareness-raising opportunity to advocate for their rights within the 
FRPPXQLW\��9LFWRULHV��NLWV��DQG�OHDGHUVKLS�SRVLWLRQV�FDQ�VKLIW�D�JLUO·V�VWDWXV�ZLWKLQ�
her community – from being perceived as a liability to a source of pride.

Have fun. It is so simple, but the sheer distraction from the pressures of growing 
up is an essential experience that we are all entitled to.



Sport and Leadership

Leadership reflects the ability of a girl or young 
woman to exercise her rights and drive change.

2XU�WRROV�DQG�UHVRXUFHV�KHOS�VWUHQJWKHQ�JLUOV·�DQG�\RXQJ�ZRPHQ·V�
leadership through the process of building five key competencies (Voice, 
Self Confidence, Vision, Action and Global Thinking). 
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%UDG\��0DUWKD���������/HYHOOLQJ�WKH�SOD\LQJ�ILHOG��%XLOGLQJ�JLUOV·�VSRUWV�SURJUDPV�LQ�WKH�GHYHORSLQJ�ZRUOG��3URPRWLQJ�
+HDOWK\��6DIH��DQG�3URGXFWLYH�7UDQVLWLRQV�WR�$GXOWKRRG�%ULHI�QR�����1HZ�<RUN��3RSXODWLRQ�&RXQFLO��
http://www.popcouncil.org/uploads/pdfs/TABriefs/01_GirlsSports.pdf

/HKPDQ��6��-��	�.RHUQHU��6��6����������$GROHVFHQW�ZRPHQ·V�VSRUWV�LQYROYHPHQW�DQG�VH[XDO�EHKDYLRU�KHDOWK��$�
SURFHVV�OHYHO�LQYHVWLJDWLRQ��-RXUQDO�RI�<RXWK�DQG�$GROHVFHQFH������������������

:RPHQ·V�6SRUW�)RXQGDWLRQ�5HSRUW���������+HU�/LIH�'HSHQGV�RQ�,W��6SRUW��3K\VLFDO�$FWLYLW\��DQG�WKH�+HDOWK�DQG�
Well-being of America Girls and Women

Source: Jaspreet Kaur

A body of research suggests that asset-building programmes can result in long-term gains for 
girls and women.    Our theory of change is built on the belief that adolescent girls, as well 
as their families and societies, benefit from and are empowered by sport and sport 
programmes that build assets, provide access to resources and develop agency. 

Women Win and our work are both guided by the belief that all adolescent girls are born 
leaders. This belief serves as a foundation for all our programmes and activities. We believe 
that leadership is a set of skills, behaviours, and attitudes that can be learned, practised, and 
refined through experience, mentorship, and education. We believe that all girls have 
leadership capacities that will become evident once recognised and nurtured. 

Women Win thinks about leadership in the following way:



Sport offers a safe space for girls to discover, develop and practise their leadership abilities 
DQG� XOWLPDWHO\� DSSO\� WKHLU� VNLOOV� LQ� WKH� FRPPXQLW\�� 7KURXJK� VSRUW� DFWLYLWLHV� DQG� JLUOV·� ULJKWV�
programming, girls acquire leadership skills, attitudes and knowledge, and develop an array of 
competencies. Together with our programme partners, we have identified several core 
competencies�WKDW�UHIOHFW�DQ�DGROHVFHQW�JLUOV·�MRXUQH\�WR�EHFRPLQJ�D�OHDGHU�IRU�VRFLDO�FKDQJH�
in her community. These are:

I USE VOICE

I AM SELF-
CONFIDENT

I HAVE VISION

I TAKE ACTION

I THINK 
GLOBALLY

Develop and express own 
opinions and thoughts
Speak in public
Communicate to move 
others (storytelling, using 
social media, pitching an 
idea) Identify strengths and 

celebrate successes
Take risks and step up 
to challenges
)DLO�IRUZDUG

See the possibility 
for change
Set goals
Inspire and motivate 
others to action

Make decisions
Solve problems
Create and seize 
opportunities

Have a Global Outlook
Value Diversity
Benefit from Unknown 
Environments
Grow and Invest in 
6XSSRUW�1HWZRUNV

Why Invest in Girls?
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KWWSV���ZZZ�XQLFHI�RUJ�PHGLD�������ILOH�$�QHZ�HUD�IRU�JLUOV������SGI
KWWSV���ZZZ�ZRUOGEDQN�RUJ�HQ�QHZV�IHDWXUH������������JHWWLQJ�WR�HTXDO�KRZ�HGXFDWLQJ�HYHU\�JLUO�FDQ�KHOS�EUHDN�WKH�F\FOH�RI�SRYHUW\

Source: OWLA Program, 
Brazil

$FFRUGLQJ�WR�81,&()��WKHUH�DUH�FXUUHQWO\�����ELOOLRQ�JLUOV�XQGHU�WKH�DJH�RI����JOREDOO\���7KHVH�
JLUOV�DUH�SRLVHG�WR�EH�WKH�ZRUOG·V�QH[W�JHQHUDWLRQ�RI� OHDGHUV��HQWUHSUHQHXUV��DQG�FRPPXQLW\�
FKDQJH�PDNHUV��<HW��JLUOV�FRQWLQXH�WR�IDFH�HQRUPRXV�KXUGOHV�LQ�D�ZRUOG�WKDW�VWLOO�ODUJHO\�IDYRXUV�
boys and men including still being excluded from decision-making that impacts their lives. The 
most marginalised girls – those from ethnic minorities, indigenous groups and poor 
households; LGBTQIA+ youth; those living in rural or conflict settings; and those living with 
disabilities – face additional layers of discrimination. 

,QWHUQDWLRQDO� DXWKRULWLHV�� IURP� WKH�:RUOG� %DQN� WR� WKH� 8QLWHG� 1DWLRQV�� DJUHH� WKDW� WKH�most 
effective way to fight poverty in the world is to empower girls and women.�5HVHDUFK�KDV�
shown that if you invest in girls, you invest in society because the education, increased 
earnings, and human development of girls have a direct impact upon their families. Because 
women often serve as primary caretakers, every dollar invested in a girl also benefits her family 
and her community. When an individual girl understands her rights and believes in herself, she 
will improve her life and the lives of others.



How Does Sport Advance 
Women’s Rights?
:RPHQ�:LQ�XVHV�VSRUW�DV�D�VWUDWHJ\�WR�DGYDQFH�ZRPHQ·V�ULJKWV�ZLWK�D�IRFXV�RQ�WKUHH�FRUH�
rights-based issues: Addressing Gender-Based Violence (GBV), Accessing Sexual and 
5HSURGXFWLYH�+HDOWK�DQG�5LJKWV��65+5���DQG�*DLQLQJ�(FRQRPLF�(PSRZHUPHQW��((���7KHVH�
approaches serve as the foundation for our guides, curricula and other tools as well as the 
basis for our girl-centric outcomes that show how change can happen.

what is gender-based violence?

Gender-based violence (GBV) is violence that is directed at an 
LQGLYLGXDO� EDVHG� RQ� KLV� RU� KHU� ELRORJLFDO� VH[� 25� JHQGHU� LGHQWLW\�� ,W�
includes physical, sexual, verbal, emotional, and psychological abuse, 
threats, coercion, and economic or educational deprivation, whether 
occurring in public or private life.

Addressing Gender-Based Violence

When girls participate in sport, they challenge the core tenets of GBV – inequity, patriarchy, and 
rigid gender roles. Beyond the social challenge, the application of sport in combating 
gender-based violence is practical. When girls play sports, they become physically stronger and 
KHDOWKLHU��7KH\�GHYHORS�D�JUHDWHU�RZQHUVKLS�DQG�XQGHUVWDQGLQJ�RI�WKHLU�ERGLHV��3V\FKRORJLFDOO\��
sport can enhance a girl's self-esteem and self-efficacy. The success a girl experiences on the 
sport field translates into her belief in herself off the sport field, and being a member of a team 
SURYLGHV�DQ�DGGLWLRQDO�VXSSRUW�V\VWHP�IRU�KHU��7KHVH�OLIH�VNLOOV�DQG�QHWZRUNV�FRQWULEXWH�WR�D�JLUO·V�
ability to address gender-based violence in her community. 

Accessing Sexual and Reproductive Health and Rights

Every girl and woman should have control over their own bodies and have access to health 
services, as well as having their needs related to sexuality and reproduction met. Supporting 
65+5�JRDOV�FRQWULEXWHV�VLJQLILFDQWO\�WR�D�UDQJH�RI�EURDGHU�GHYHORSPHQW�JRDOV��VXFK�DV�LPSURYLQJ�
the status of women, contributing to economic growth and reducing poverty and inequality. Sport 
can facilitate the building of important competencies that support girls in not only gaining 
NQRZOHGJH�DURXQG�65+5�EXW�DOVR�LQ�FKDQJLQJ�WKHLU�DWWLWXGHV�DQG�EHKDYLRXUV��ZKLFK�LV�HVVHQWLDO�
for positive health outcomes. Essential life skills such as teamwork, cooperation, problem solving 
through communication, and relationship building are inherent to sport and also crucial for girls to 
UHDOLVH�WKHLU�VH[XDO�DQG�UHSURGXFWLYH�KHDOWK�DQG�ULJKWV��)XUWKHUPRUH��TXDOLW\�VSRUW�SURJUDPPHV�
that include comprehensive life skills curricula are essential for girls to gain access to fact-based 
information about their sexual and reproductive health. 



Gaining Economic Empowerment 

$�PDMRULW\� RI� WKH� ZRUOGV·� ����PLOOLRQ� XQHPSOR\HG� \RXQJ� SHRSOH� DUH� JLUOV� DQG� \RXQJ� ZRPHQ��
Barriers caused by gender inequity often prevent girls from finishing their education and, 
consequently, building the skills they need to access decent work and break the cycle of poverty. 
A delayed marriage or living free from violence enables a girl, their family, and their community to 
experience better economic, health, and social outcomes. A sport programme can progressively 
EXLOG� DQG� VWUHQJWKHQ� D� JLUO·V� VNLOOV� DQG� KHOS� WKHP� IXUWKHU� GHYHORS� SHUVRQDO� DQG� SURIHVVLRQDO�
competencies that are required for economic empowerment.

Life Skills Through Sport02

7

Applying a gender lens to life skills development is crucial to being able to 
design a sport programme to empower girls. Although general life skills are 
important for everyone to develop, in order to combat gender inequality it 
is important that girls learn specific skills to empower them to recognise 
DQG� FODLP� WKHLU� ULJKWV�� )RU� H[DPSOH�� ZKLOH� GHFLVLRQ�PDNLQJ� VNLOOV� DUH�
important for everyone to learn, it is particularly important for girls to under-
stand their right to make their own decisions. This is because in many 
cultures, girls and women often do not have the autonomy or power to 
make decisions about their interests, their bodies, or their futures. 

A sport programme can be the perfect place to learn, develop, and practise these skills. While 
there are innate benefits of the physical activity of a sport programme, these programmes also 
provide the unique opportunity to further develop specific life skills. Coaches and facilitators can 
intentionally incorporate activities, exercises or discussions that address specific life skills, 
VLJQLILFDQWO\�LQFUHDVLQJ�WKH�LPSDFW�RI�WKH�VSRUW�SURJUDPPH�RQ�JLUOV·�OLYHV��,Q�WKLV�VHFWLRQ�\RX�ZLOO�
find descriptions of specific life skills that can be addressed through sport, and why they are 
LPSRUWDQW� IRU� DGROHVFHQW� JLUOV��7KHVH� OLIH� VNLOOV� KDYH� EHHQ� LGHQWLILHG� E\�:RPHQ�:LQ·V� SDUWQHU�
organisations and informed by our work with girls and young women around the world. This is not 
intended to be an exhaustive or definitive list of life skills, but can be used as a starting point for 
organisations looking to integrate life skills into their sport programmes for girls. 

Go to the next page to find out more about these life skills.

KWWSV���ZZZ�XQLFHI�RUJ�PHGLD�������ILOH�*OREDO�IUDPHZRUN�RQ�WUDQVIHUDEOH�VNLOOV������SGI�

6

3ODQ�,QWHUQDWLRQDO��<RXQJ��:RPDQ�DQG�8QHPSOR\HG��7KH�7ULSOH�&KDOOHQJH��2FWREHU�����
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´/LIH�VNLOOVµ�LV�RIWHQ�XVHG�DV�D�YHU\�EURDG�WHUP��81,&()�GHILQHV�OLIH�VNLOOV�DV�NQRZOHGJH��DWWLWXGHV�
and abilities that equip individuals to deal effectively with the challenges of everyday life and 
become positive agents of change in their communities. At Women Win, we believe that it is 
important to take this definition a step further and include a gender lens. When situated in a sport 
IRU�JLUOV·�HPSRZHUPHQW�SURJUDPPH� life skills are skills that serve a girl in their life both in 
and outside of sport, such as critical thinking, cooperation, empathy, and leadership. 



Life Skills

Self-esteem and Confidence
What are self-esteem and confidence?

6HOI�HVWHHP�LV�RQH·V�VXEMHFWLYH�HYDOXDWLRQ�RI�WKHLU�RZQ�ZRUWK�RU�DELOLWLHV�

Why are they important for adolescent girls?

In many communities, girls often lack spaces to build their confidence and self-esteem in 
constructive and healthy ways, particularly when it comes to communicating their needs and 
wants, exercising their rights, and expressing their emotions.

How can sport strengthen self-esteem and confidence?

Sport programmes help girls learn to use their voices in confident and strong ways, such as 
organising and coordinating with teammates during a match, demanding foul calls from the 
referee, voicing opinions and feelings to the coach during the match or at practice. Stepping 
out onto a playing field takes courage and confidence, and the more that girls play, the more 
they build their self-esteem. Learning new sport skills also builds confidence and self-esteem, 
KHOSLQJ�JLUOV�UHDOLVH�WKDW�SK\VLFDO�DFWLYLW\�LV�QRW�MXVW�IRU�ER\V�LQ�WKH�FRPPXQLW\��EXW�WKDW�WKH\�WRR�
can learn and master the same skills.

Life Skills Explored in this Section:

Self-esteem and 
Confidence
Self Awareness
Leadership
Negotiation
Conflict Management
Empathy
Emotional Literacy
Stress Management

Resilience
Team Work and 
Cooperation
Problem Solving
Critical Thinking
Decision Making
Taking Care of Your Body
Goal Setting and Time 
Management
Financial Literacy



Examples

*RDO�3URJUDPPH�6HVVLRQV�
࢒ 2XU�3RVLWLYH�4XDOLWLHV
Girls Against Aggression:
࢒ 2XWHU�FRQILGHQFH
࢒ ,QQHU�FRQILGHQFH

Self-awareness
What is self-awareness?

%HLQJ�VHOI�DZDUH�PHDQV�NQRZLQJ�RQH·V�ZHDNQHVVHV�DQG�VWUHQJWKV��XQGHUVWDQGLQJ�ZKDW�LV
possible to improve about oneself and what one must accept in a constructive and critical 
manner.�

SUE toolkit

Why is it important for adolescent girls?

$�JLUO·V�SHUFHSWLRQ�RI�KHU�RZQ�ERG\�LV�DW�WKH�YHU\�KHDUW�RI�KHU�LGHQWLW\��,I�WKH\�GLVOLNH�WKHLU�ERG\�
or are not able to own and attach to their physical self because of trauma, impairment or 
negative conditioning relative to their size or shape, they will be inhibited from developing 
strength in any other aspect of their life. A girl who values their body is more likely to walk 
proudly, exercise bodily self-determination and feel truly empowered in daily life. Girls around 
the world are discouraged from loving the natural state of their bodies. The media is constantly 
SUHVHQWLQJ�XQDWWDLQDEOH�LPDJHV�RI�EHDXW\��ZKLFK�ORZHUV�D�JLUO·V�VHOI�HVWHHP�LI�WKH\�IHHO�WKH\�GR
QRW�ORRN�OLNH�WKH�LGHDO��*LUOV�DUH�RIWHQ�VH[XDOLVHG�DQG�REMHFWLILHG��OHDGLQJ�WKHP�WR�EHOLHYH�WKDW
WKHLU�ERGLHV�H[LVW�IRU�WKH�SOHDVXUH�DQG�MXGJHPHQW�RI�RWKHUV��HVSHFLDOO\�PHQ��,I�D�JLUO�KDV�EHHQ
VH[XDOO\�DEXVHG��WKH\�PLJKW�GHWDFK�FRPSOHWHO\�IURP�WKHLU�ERG\��WKH�VLWH�RI�D�PDMRU�HPRWLRQDO
trauma.

How can sport strengthen self-awareness?

3OD\LQJ� VSRUW� UHTXLUHV� WKDW� JLUOV� EH� DWWDFKHG� WR� WKHLU� SK\VLFDO� VHOYHV�� 7KH\� FDQ� IHHO� WKHLU
KHDUWEHDWV��ZRUN�RQ�PRWRU�VNLOOV�DQG�FRRUGLQDWLRQ��DQG�H[SHULHQFH�LQMXULHV�DQG�VRUHQHVV��7KH
SK\VLFDO�EHFRPHV�FRQVFLRXV�ZKHQ�D�JLUO� UXQV�� MXPSV��VKRRWV�DQG�VWUHWFKHV��$V�D�JLUO�JURZV
physically stronger and sees their body accomplishing athletically, they often become more 
confident and aware about their body. The goal of body image development through sport 
should be to teach girls how to value the body they have, take care of and control it, and use it 
to their benefit.

)RU�D�JLUO�ZLWK�GLVDELOLWLHV��DGGUHVVLQJ�ERG\�LPDJH�LQ�VSRUW�SURJUDPPHV�LV�HVSHFLDOO\�LPSRUWDQW�
A girl with disabilities carries the double burden of being a woman and physically different from 
their peers.

Examples

*RDO�3URJUDPPH�6HVVLRQV�
࢒ :KR�$P�,"
࢒ 6NLOOV�DQG�4XDOLWLHV
࢒ %RG\�,PDJH
࢒ 5HDO�%HDXW\�&RPPHUFLDO

�



How can sport strengthen leadership skills?

One of the most powerful ways for girls to develop leadership skills is for them to experience 
leadership roles. When they are expected to lead others, they often find power and abilities 
within themselves they might not know existed. Sport provides multiple opportunities for girls 
to become leaders. Something as simple as leading a warm-up session can help girls develop 
their confidence, voice, and self-awareness.

Additionally, sport provides a unique opportunity for girls to see women in leadership roles such 
as trainer, coach, referee or organisation leader. The more girls are exposed to other women 
in leadership positions, the more they will be able to envision themselves in these positions.

Examples

*RDO�3URJUDPPH�6HVVLRQV�
࢒ :KR�LV�D�/HDGHU"

Negotiation
What is negotiation?

1HJRWLDWLRQ�LV�WKH�DELOLW\�WR�WDNH�SDUW�LQ�D�QHJRWLDWLRQ�SURFHVV�E\�UHVSHFWLQJ�RWKHUV�ZKLOH�EHLQJ
assertive, being cooperative, using communication skills, showing leadership skills and saying 
QR�ZKHQ�RQH·V�ZHOO�EHLQJ�LV�WKUHDWHQHG�

The better girls are able to communicate, negotiate and understand how to refuse advances, 
the more likely they are to avoid dangerous peer pressure that may result in lying, stealing, 
crossing emotional and physical boundaries, abuse, and unsafe sexual experiences.

How can sport strengthen negotiation skills?

Why is it important for adolescent girls?

� �/LIH�6NLOOV�DQG�&LWL]HQVKLS�(GXFDWLRQ�,QLWLDWLYH�0LGGOH�(DVW�DQG�1RUWK�$IULFD��/6&(

�

Leadership
What is leadership?

Leadership encompasses the ability to lead, influence, or guide a group of people.

Why is it important for adolescent girls?

In many places, girls rarely or never get the opportunity to lead. When they are never provided 
with this opportunity, it is difficult for them to understand that their opinion and perspective 
matters and is important and valid.

3UDFWLVLQJ�XVLQJ�WKHLU�YRLFH�WR�FRPPXQLFDWH�DQG�QHJRWLDWH�LQ�ORXG�DQG�IRUFHIXO�ZD\V�GXULQJ�D
sport practice can help girls gain the confidence to use that voice off the field. 



)RU�H[DPSOH��D�JLUO�ZKR�EXLOGV�FRQILGHQFH�RQ�WKH�ILHOG�PLJKW�EH�PRUH�OLNHO\�WR�VSHDN�XS�LQ�KHU
best interest, or say no when approached for sex or pressured to do drugs. Learning to 
negotiate playing time on the field, position choice or rules of the game can help girls learn to 
negotiate and communicate their rights off the field such as at school, home or in a relationship. 
Communication, negotiation and refusal skills are also critical in protecting girls from various 
forms of gender-based violence (see International Guide to Addressing Gender-Based 
Violence Through Sport) and in asserting their sexual and reproductive rights (see addressing 
65+5�*XLGH��

Examples

*RDO�3URJUDPPH�6HVVLRQV�
࢒ /HDUQLQJ�WR�6D\�1R��DQG
meaning it!)
࢒ 6D\�LW�ZLWK�6LOHQFH
࢒ 3HHU�3UHVVXUH

Conflict Management
What is conflict management?

Conflict management is the practice of being able to identify and handle conflicts sensibly, 
fairly, and efficiently.

Why is it important for adolescent girls?

Every relationship experiences conflict. The better adolescent girls are equipped with the right 
communication tools and support networks, the more likely they are to experience healthier 
relationships with caregivers, family members, friends or partners. Healthy conflict 
management skills can also prevent adolescent girls from experiencing any form of violence, 
whether physical, emotional, sexual or economic.

How can sport strengthen conflict management skills?

In every sports situation, conflict is bound to occur. This can include disagreements on ways of 
organising during a match or on foul calls from the referee. Although conflict often gets 
perceived as only having negative outcomes, it can actually lead to stronger, more enduring 
relationships. The more girls practise healthy conflict management skills on the field, the easier 
it will be to apply these skills to other areas of their life.

Examples

*RDO�3URJUDPPH�6HVVLRQV�
࢒ &RQIOLFW�/DGGHU
࢒ 0DQDJLQJ�&RQIOLFW

Empathy
What is empathy?

Empathy is the ability to understand and share the feelings of someone else. To develop this 
skill, one must be willing to consider and acknowledge the context and experience of others.



Sport programmes are excellent places to develop empathy, particularly team sports. Teams 
are often composed of people from many different backgrounds, contexts and experiences. By 
providing a safe environment to explore, understand and celebrate these differences, sport 
offers a unique opportunity to develop empathy.

Emotional Literacy
What is emotional literacy?

(PRWLRQDO�OLWHUDF\�LV�WKH�DELOLW\�WR�XQGHUVWDQG�DQG�H[SUHVV�RQH·V�EHKDYLRXUV��HPRWLRQV�DQG
feelings. This skill is important for understanding oneself and interacting constructively with 
others.

Why is it important for adolescent girls?

Adolescence can be a very confusing and emotional time for girls, particularly because they are 
going through significant changes. It is important for girls to be able to understand what is 
happening to them not only physically, but emotionally as well, and learn how to express those 
feelings, emotions, fears and confusions in healthy and positive ways. Too often, girls feel like 
they are going through these changes alone and do not reach out and ask for help, 
explanations or support.

How can sport strengthen emotional literacy?

Girls can find safe spaces (both physically and emotionally) in a sport programme where they 
can discuss and talk about what they are feeling as they experience adolescence with others 
who are going through similar experiences. Additionally, role models such as coaches and 
facilitators are in a great position to become confidants and guide girls through this confusing 
period in their lives. Through sport, girls learn how to share their feelings, trust others and feel 
part of a group, all factors that will make it easier for them to discuss and express what is going 
on inside their heads.

Stress Management
What is stress management?

Stress management is the ability to address feelings of tension, anxiety, or pressure and deal 
with them in positive ways.

The ability to demonstrate empathy is important for girls, particularly when they are navigating 
the challenging years of adolescence. Being able to empathise with those from different 
contexts or experiences can lead to the acceptance of differences. This, in turn, can lead to a 
sense of belonging and the development of positive relationships, which are particularly 
important for adolescent girls.

Why is it important for adolescent girls?

How can sport strengthen empathy?



Sport and other forms of physical activity can help lower overall stress levels and improve 
physical and mental health. Building relationships between team members and coaches also 
helps girls create support networks they can turn to when they are stressed or anxious.

3OD\LQJ�VSRUWV�FDQ�DOVR�FUHDWH�VWUHVVIXO�PRPHQWV�DQG�SURYLGH�JLUOV�ZLWK�RSSRUWXQLWLHV�WR�GHDO
with this stress by practising stress management skills (like breathing exercises, positive 
VHOI�WDON��RU�YLVXDOLVLQJ�VXFFHVV���3UDFWLVLQJ�WKHVH�WHFKQLTXHV�LQ�KLJK�VWUHVV�VLWXDWLRQV�RQ�WKH
playing field can help reinforce these skills for when girls face stressful everyday events.

Examples

*RDO�3URJUDPPH�6HVVLRQV�
࢒ %HLQJ�0LQGIXO

Resilience
What is resilience?

5HVLOLHQFH�LV�PDLQWDLQLQJ�HIIRUW�DQG�LQWHUHVW�GHVSLWH�IDLOXUH�DQG�DGYHUVLW\�

Why is it important for adolescent girls?

$�VNLOO�OLNH�UHVLOLHQFH�LV�OLNHO\�WR�KHOS�D�JLUO�VXFFHHG�RQ�KHU�VSRUW�WHDP��DW�VFKRRO�RU�LQ�KHU�MRE
despite the many societal obstacles that prevent adolescent girls from reaching their full 
potential. This skill is especially important when girls must cope with traumatic events that 
happen early on in their lives, causing harmful emotional damage, a decrease in self-esteem 
and even depression. Traumatic events could include being pulled out of school by family, 
barred from participation in sport or other leisure activities, forced labour at a young age, or 
any form of gender-based violence.

How can sport strengthen resilience?

Through sport, girls learn to manage stress when playing matches and games or trying out 
for and learning new positions. Importantly, sport can teach girls not only how to win and 
celebrate, but also how to lose and try again, emphasising resilience in the face of obstacles 
and failure.

Many situations can cause stress for adolescent girls, who face the normal stressors of 
adolescence in addition to stress related to gendered expectations of their role in society. 
These include schoolwork and exams, family conflict, relationships with friends, decisions 
about whether to have sexual intercourse, or future plans for careers.

5HFXUUHQW� VWUHVV� FDQ� UHVXOW� LQ� ORZHU� OHYHOV� RI� VHOI�FRQILGHQFH� DQG� VHOI�HVWHHP�� DQG� OHDG� WR
vicious cycles of self-doubt and self-blame. By developing stress management skills, 
adolescent girls can deal with stress in healthy, positive ways that make them more resilient to 
future stressors.

Why is it important for adolescent girls?

How can sport strengthen stress management skills?



Examples

Girls Against Aggression:
࢒ ,�DP�5HVLOLHQW
࢒ 5HVLOLHQFH

Teamwork and Cooperation
What are teamwork and cooperation?

Teamwork and cooperation are important skills to develop that are transferable to multiple life 
scenarios. Being a good team player means that you not only celebrate individual strengths 
and differences but collaborate as a group of unique individuals to achieve a common goal. 
Teamwork and cooperation can also teach other important skills such as effective 
communication and listening.

Why are they important for adolescent girls?

Often, girls are not celebrated for their unique strengths and skills, which can make it harder to 
see their personal value. When they learn to collaborate with others, they experience an 
environment where their skills and qualities are valued. This can lead to increased self-esteem 
DQG�ZLOOLQJQHVV�WR�ZRUN�ZLWK�WKRVH�DURXQG�WKHP�LQ�VFKRRO��DW�KRPH��RQ�WKH�ILHOG��RU� LQ�D�MRE�

How can sport strengthen teamwork and cooperation?

3OD\LQJ�RQ�D�VSRUWV�WHDP�ZLWK�D�VXSSRUWLYH�FRDFK�DQG�WHDPPDWHV�ZKR�KHOS�GHYHORS�D�SHUVRQDO
sense of value illustrates the positive aspects of teamwork and shows how when players 
FRRSHUDWH�DQG�SRRO�WKHLU�VNLOOV�DQG�WDOHQWV��WKH\�FDQ�ZLQ�JDPHV�RU�UHDFK�REMHFWLYHV�WKH\�FRXOG
not have individually. Being a team player and cooperating on the field can help girls work in 
JURXSV�DW�VFKRRO��FRQWULEXWH�WR�GLIIHUHQW�DUHDV�RI�IDPLO\�OLIH��RU�EH�JURXS�OHDGHUV�LQ�WKHLU�MREV�

Examples

*RDO�3URJUDPPH�6HVVLRQV�
࢒ *URXQG�5XOHV
࢒ 3RZHU�:LWK

Problem-Solving
What is problem-solving?

3UREOHP�VROYLQJ�LV�WKH�DELOLW\�WR�WKLQN�WKURXJK�VWHSV�WKDW�OHDG�WR�D�GHVLUHG�JRDO�E\�LGHQWLI\LQJ�DQG
XQGHUVWDQGLQJ� D� SUREOHP�DQG�GHYLVLQJ� D� VROXWLRQWR� DGGUHVV� LW�� 3UREOHP�VROYLQJ� EHJLQV�ZLWK
recognising that a problematic situation exists and establishing an understanding of the nature 
of the situation. It requires the solver to identify the specific problem(s) to be solved, plan and 
carry out a solution(s), and monitor and evaluate progress throughout the activity.



Why is it important for adolescent girls?

With threats such as gender-based violence, abusive relationships and cultural stereotypes 
that strip girls of their sexual and reproductive health, education, work and leisure rights, it is 
important for girls to learn how to solve problems and take ownership of their lives.
An important aspect of problem-solving is understanding that sometimes a problem cannot be 
solved alone. Therefore, it is essential for girls to be aware of and able to access external 
resources that can provide support if they are experiencing abuse, or if they have specific 
questions or concerns related to menstruating or sexual and reproductive health. When girls 
NQRZ�KRZ�WR�DFFHVV�WKHVH�VHUYLFHV�DQG�DUHQ·W�DIUDLG�WR�GR�VR��WKH\�JUHDWO\�UHGXFH�HPRWLRQDO
and physical health risks and gain valuable care, information, and support.

How can sport strengthen problem-solving skills?

Sports can provide a place to practise problem-solving skills. By introducing challenges in play, 
for instance introducing several balls to the game or adapting the rules to make it harder to win, 
girls get to practise thinking about solutions.Trusted coaches or woman facilitators are ideal for 
introducing girls to community resources and services. They can take the girls on visits to 
various service providers and introduce them, in non-threatening and comfortable ways, to 
contacts at the institutions who can help the girls get the treatment or help they need. This initial 
introduction through a sport programme field trip can make girls more comfortable and less 
afraid to access these services outside of the programme later in life.

Examples

*RDO�3URJUDPPH�6HVVLRQV�
࢒ +HOS�LQ�0\�&RPPXQLW\

Critical Thinking
What is critical thinking?

Critical thinking is the ability to question and interpret information, connect ideas, and make 
decisions based on that information.

With critical thinking skills, adolescent girls can analyse the information they receive, reason 
with their own experience and other knowledge, and identify solutions to problems in their own 
lives and in their communities. These skills are especially important for understanding their 
surrounding environment, the role that they are expected to play within society, and the role 
they actually want to pursue.

How can sport strengthen critical thinking skills?

Sport programmes can be excellent environments to gain access to information and build 
understanding that supports critical thinking. Through the guidance of knowledgeable coaches 
and the support of their teammates, girls can explore through their own perspective what is 
important to them, be met with alternative viewpoints, and understand what strategies to use 
to solve problems.

Why is it important for adolescent girls?



Critical Thinking and Gender-Based Violence

Critical thinking and decision-making are crucial for adolescent girls faced with the risk of 
gender-based violence, before, during and after the violence and abuse takes place. Knowing 
how to navigate the risks of gender-based violence and making decisions during or after 
experiencing abuse in order to lessen the impact of harmful consequences are critical skills 
that adolescent girls need.

As an organisation offering sport programming for girls, you can:

࢒ &RQQHFW�ZLWK�ORFDO�VHUYLFH�SURYLGHUV��VXFK�DV�VRFLDO�ZHOIDUH�RUJDQLVDWLRQV��WR�KHOS�HGXFDWH
participants and counsel those who have been victims of gender-based violence. Be 
prepared to transport a girl to a service provider instead of simply making a referral.
࢒ 5HSRUW�LQVWDQFHV�RI�JHQGHU�EDVHG�YLROHQFH�WR�WKH�SROLFH�DQG�IDPLO\��LI�WKLV�GRHV�QRW�IXUWKHU
MHRSDUGLVH�WKH�JLUO·V�VDIHW\��,I�D�IDPLO\�PHPEHU�LV�LQYROYHG�LQ�WKH�YLROHQFH��RU�DXWKRULWLHV
cannot be trusted to handle the situation at hand, use alternative service providers.
࢒ ,QYLWH�VRPHRQH�ZKR�KDV�H[SHULHQFHG�DQG�RYHUFRPH�JHQGHU�EDVHG�YLROHQFH�WR�FRPH�DQG
share their story with the group.
࢒ 7UDLQ�SHHU�HGXFDWRUV�DERXW�UHVSRQGLQJ�WR�JHQGHU�EDVHG�YLROHQFH��$�JLUO�LV�RIWHQ�PRUH
willing to talk to a peer about being abused.
࢒ 8VH�DOWHUQDWLYH�FRPPXQLFDWLRQ�IRUPV��VXFK�DV�SRHWU\��PXVLF�RU�WKHDWUH�WR�RSHQ�XS�VHQVLWLYH
discussions about gender-based violence.
࢒ &RQGXFW�RXWUHDFK�HYHQWV�WR�UDLVH�DZDUHQHVV�DERXW�JHQGHU�EDVHG�YLROHQFH�LQ�\RXU�UHJLRQ�

*RDO�3URJUDPPH�6HVVLRQV�
࢒ +LVWRU\�RI�9LROHQFH
࢒ :KDW�LV�*HQGHU�EDVHG�9LROHQFH"
࢒ 6SHDNLQJ�XS�DJDLQVW�9LROHQFH

Decision Making
What is decision making?

Decision-making is the process of choosing between two or more courses of action, and 
includes looking ahead to what the consequences of these actions will be.

Why is it important for adolescent girls?

Adolescent girls have to make important decisions related to school and studies, relationships, 
sex, and contraceptive use. Some of these decisions are easier to make and the right choice is 
clear. Others are more difficult and require girls to consider different perspectives and 
consequences of these decisions. Being able to consider the benefits and risks of different 
decisions before making a final choice is a vital skill for girls to make informed decisions that 
impact their lives.

*RDO�3URJUDPPH�6HVVLRQV�
࢒ :DQWV�DQG�1HHGV
࢒ *HQGHU�LQ�RXU�&RPPXQLW\

Examples

Sport programmes can reach girls who are not in school, in rural areas and in communities 
where girls are not always able to access accurate information or given opportunities to 
practice critical thinking skills, particularly related to their rights and roles in society.



Taking Care of Your Body
What is taking care of your body?

Taking care of your body means making choices with your physical, mental, and emotional 
well-being in mind. This could include maintaining personal hygiene, having a regular sleep 
URXWLQH��K\GUDWLQJ��DQG�WHQGLQJ�WR�LQMXULHV�

Adolescence can be a tricky time, as girls are learning to deal with everything from puberty and 
periods to health and hygiene. Learning how to listen to your body and giving it the care it 
needs is an important life skill for girls to stay healthy and safe in their communities, fuel their 
bodies with healthy food, and maintain menstrual hygiene.

How can sport strengthen your ability to take care of your 
body?

Using sports can be a powerful way to teach adolescent girls about the importance of taking 
care of their bodies through personal hygiene and nutrition. Girls can learn that when they get 
enough rest and eat a healthy, balanced diet, their body stays fuelled with energy during sports 
practices. Sports sessions can also be a place to discuss the impact of alcohol and substance 
use, and the negative lasting impacts abuse of these substances can have on their bodies and 
minds. These lessons can have positive benefits for their lives outside of sports.
Maintaining proper personal and menstrual hygiene in the context of sport - such as shower-
ing/bathing after sweating, washing your hands, wearing deodorant, and/or using menstrual 
sanitation products - will help girls keep clean and reduce the risk of infection and disease.

Examples

*RDO�3URJUDPPH�6HVVLRQV�
࢒ +\JLHQH�7DJ
࢒ $OFRKRO�DQG�6XEVWDQFH�$EXVH
࢒ 3XEHUW\�DQG�2XU�%RGLHV
࢒ ���'D\V

Why is it important for adolescent girls?

Examples

*RDO�3URJUDPPH�6HVVLRQV�
࢒ 0DNLQJ�'HFLVLRQV
࢒ 6KDUH�ZLWK�&DUH��'LJLWDO
Safety)
࢒ &RQWUDFHSWLRQ
࢒ 5LVN\�%HKDYLRU

How can sport strengthen decision making?

3OD\LQJ�VSRUWV�FDQ�KHOS�JLUOV�SUDFWLVH�PDNLQJ�GHFLVLRQV��DQG�RIWHQWLPHV�XQGHU�SUHVVXUH�DQG
ZLWK�VKRUW�WLPH�IUDPHV��)RU�H[DPSOH��D�OHDGHU�PLJKW�KDYH�WR�PDNH�GLIILFXOW�GHFLVLRQV�DERXW�ZKR
they choose to play in a match. The more girls practise making decisions in a training 
environment, the more comfortable they can become with making decisions in their personal 
lives as well.



Goal Setting and Time Management
What are goal setting and time management?

Goal Setting is the process of identifying something that you want to accomplish and 
establishing measurable goals and timeframes to get there. Setting goals means that a person 
has committed thought, emotion, and behaviours towards attaining the goal.

Why are they important for adolescent girls?

In many communities, girls are often not taught to take pride in their skills and qualities or 
encouraged to set and reach goals. Educating girls on setting life goals for themselves and 
creating a plan to reach those goals helps them realise their own value.
:KHWKHU� WKH\� DUH� HGXFDWLRQDO�� FDUHHU� RU� IDPLO\� JRDOV�� REMHFWLYHV� KHOS� JLUOV� IRFXV� DQG� JDLQ
control of their behaviour and actions, make healthy decisions and improve their confidence 
and self-esteem. Girls are frequently conditioned to believe that they have a limited role to play 
LQ�OLIH��WR�EH�PDUULHG�RII��WR�EH�VRPHRQH·V�ZLIH�DQG�EHFRPH�D�WRRO�IRU�UHSURGXFWLRQ��%\�RSHQLQJ
up the discussion about what they want for themselves, and how they could start planning to 
get there, they can become more intentional about their lives and their personal goals.

How can sport strengthen goal setting and time management
skills?

%\�OHDUQLQJ�WR�VHW�VPDOO�JRDOV�DQG�UHDFK�WKHP��OLNH�MXJJOLQJ�D�IRRWEDOO����WLPHV�RU�UXQQLQJ�D
kilometre without stopping, girls learn through sport that the possibilities of developing skills 
and reaching goals are endless. Girls start to believe that they can accomplish and achieve 
REMHFWLYHV� E\� ZRUNLQJ� KDUG� DQG� SXWWLQJ� WKHLU� HQHUJ\� LQWR� WKH� JRDOV� WKH\� KDYH� VHW�
Good coaches and facilitators can help girls transfer this skill off the field, by showing them that 
the possibilities that exist for them are numerous and not limited to what society tells them their 
roles should be. A girl can learn that there are similarities between working hard to run a certain 
distance and studying hard to pass a certain exam and continue their education.

Examples

*RDO�3URJUDPPH�6HVVLRQV�
࢒ 0\�*RDOV
࢒ 3ODQQLQJ�IRU�D�)XWXUH�&DUHHU
࢒ 0\�3ODQ

Financial Literacy
What is financial literacy?

)LQDQFLDO� OLWHUDF\� LV� WKH� DELOLW\� WR� XQGHUVWDQG� DQG� HIIHFWLYHO\� XVH� YDULRXV� ILQDQFLDO� VNLOOV�
LQFOXGLQJ� SHUVRQDO� ILQDQFLDO� PDQDJHPHQW�� EXGJHWLQJ�� DQG� VDYLQJ�� )LQDQFLDO� OLWHUDF\� LV� WKH
IRXQGDWLRQ�RI�D�SHUVRQ·V�UHODWLRQVKLS�ZLWK�PRQH\�



Unfortunately, girls have few opportunities to gain financial literacy or are not encouraged to do 
so. Basic financial literacy is an important building block towards girls achieving economic 
HPSRZHUPHQW�� %HIRUH� VWDUWLQJ� D� EXVLQHVV�� EHFRPLQJ� HPSOR\HG� RU� MXVW� QDYLJDWLQJ� SHUVRQDO
finance, girls must know how to make a budget, develop a savings plan, and apply for a local 
loan.

Why is it important for adolescent girls?

How can sport strengthen financial literacy?

Girls sport programmes can introduce ways to practise financial literacy skills, for instance by 
JLYLQJ� WKHP� �MRLQW�� EXGJHWDU\� UHVSRQVLELOLW\� IRU� FRPPXQLW\� HYHQWV� RU� WHDP� ILQDQFHV�

Examples

*RDO�3URJUDPPH�6HVVLRQV�
࢒ 8QGHUVWDQGLQJ�0RQH\
࢒ 6DYLQJ�0RQH\
࢒ 6DYLQJV�3ODQV
࢒ %RUURZLQJ

Dealing with Barriers and Challenges03

Appropriate Sport Clothing

Many communities impose constraints on what is considered appropriate attire for girls. In 
some conservative and religious societies, expectations include modest dress, often covering 
legs, arms and/or hair. According to programme partners, these requirements can make 
participation in many sports challenging for girls from both a practical and a psychological 
standpoint.

If a girl feels like they are shaming their family for wearing a swimsuit in public, they are not 
likely to want to swim. It can be very dangerous for a girl to shame their family by behaving in 
a manner that is perceived as inappropriate: they risk being punished (physically or 
psychologically), threatened, or having their freedom of movement restricted.

Around the world, girls and women face unique challenges to participating in sport. These 
challenges are personal, practical, economic, political and cultural. In order to create a 
sustainable and impactful sport programme for girls, you must first work out what is keeping 
girls from participating in sport in the first place. 

%HORZ�DUH�FRPPRQ�EDUULHUV�DQG�REVWDFOHV�WR�JLUOV·�SDUWLFLSDWLRQ�LQ�VSRUW�IDFHG�E\�:RPHQ�:LQ
partner organisations around the world, as well as suggestions for how you can design a 
programme that overcomes them. These barriers and obstacles often show up in different 
ways depending on the culture and context of your community. The most important step to 
understanding the obstacles girls in your region face is to go into the community and ask girls, 
caregivers, and community leaders their thoughts on the barriers girls face to participating in 
sport. 
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Recommendations
:KHQHYHU�SRVVLEOH��GRQ·W�PDNH�JLUOV�FKRRVH�EHWZHHQ�VSRUW�SDUWLFLSDWLRQ�DQG�DGKHULQJ�WR
cultural dress codes.

%H�IOH[LEOH�DERXW�ZKDW�D�JLUO�FDQ�ZHDU�ZLWKLQ�WKH�ERXQGV�RI�WKHLU�SK\VLFDO�VDIHW\��)RU�H[DPSOH�
allow girls to wear headscarves or tights if that makes them comfortable.

Choose sport activities that girls can play in modest clothing. This can be critical for both the 
JLUOV·�LQWHUHVW�LQ�SDUWLFLSDWLQJ�DQG�WKH�FRPPXQLW\·V�SHUFHSWLRQ�RI�\RXU�UHVSHFW�IRU�WUDGLWLRQ�

:KHQ�JLUOV·�DWWLUH�UHVWULFWV�WKHLU�DELOLW\�WR�SHUIRUP�DWKOHWLFDOO\��PDNH�DFFRPPRGDWLRQV��,Q�VRPH
FXOWXUHV��JLUOV�FDQ�GUHVV�DV�WKH\�OLNH��DV�ORQJ�DV�PHQ�DUH�QRW�ZDWFKLQJ��3HUKDSV�FRQVLGHU
conducting your sport programme in a private location that cannot be viewed by males.

3URYLGH�JLUOV�DQG�IHPDOH�FRDFKHV�ZLWK�SURSHU�VSRUW�DWWLUH�LI�WKH\�FDQ·W�SURYLGH�LW�IRU�WKHP-
VHOYHV��7DON�WR�JLUOV�DQG�WKHLU�IDPLOLHV�DERXW�WKHLU�KHVLWDWLRQV�UHJDUGLQJ�DWKOHWLF�FORWKLQJ��0DMRU
sport clothing companies have begun to produce conservative sportswear for girls and 
women with this issue in mind.

When money is of concern, encourage girls and their caregivers to design and sew appropri-
ate sports clothing, which can be worn by the girls themselves as well as sold to others. In 
some cases, it might be sufficient to allow girls to wear pants beneath skirts during play.

Muslim girls in certain communities around the world are fighting for their right to play 
sports. Some local, national, and international sporting federations and bodies prohibit 
WKH�ZHDULQJ�RI�D�KLMDE��D�KHDGVFDUI�ZRUQ�E\�PDQ\�0XVOLPV�JLUOV�DQG�ZRPHQ��ZKLOH
playing. Muslim athletes are put in a position of having to choose between their love for 
a game and their religion.

)RXQp�'LDZDUD�ZDV����\HDUV�ROG�ZKHQ�VKH�ZDV�ILUVW�WROG�VKH�FRXOG�QRW�ZHDU�KHU�KLMDE
in a football match. It was an important game: she had recently got into the team of a 
FOXE�LQ�0HDX[��WKH�WRZQ�QRUWK�HDVW�RI�3DULV�ZKHUH�VKH�JUHZ�XS��DQG�WKH\�ZHUH�SOD\LQJ�
D�ORFDO�ULYDO��'LDZDUD�KDG�EHHQ�ZHDULQJ�KHU�KLMDE�GXULQJ�WUDLQLQJ��EXW�DV�VKH�ZDV�DERXW
to walk on to the pitch, the referee said she must remove it if she wanted to play. 
'LDZDUD� UHIXVHG� WR� WDNH� KHU� KLMDE� RII� DQG� FKDQQHOOHG� KHU� DQJHU� IURP� WKDW� GD\� LQWR�
DFWLRQ�� 6KH� EHFDPH� FR�SUHVLGHQW� RI� /HV� +LMDEHXVHV�� D� FROOHFWLYH� RI� \RXQJ� KLMDE�
wearing female footballers campaigning�DJDLQVW�WKH�)))·V�EDQ�DV�SDUW�RI�D�ZLGHU�EDWWOH�
WR�SURPRWH�D�PRUH�LQFOXVLYH�VRFLHW\�LQ�)UDQFH��ZKLFK�KDV�VHHQ�D�ULVH�LQ�IDU�ULJKW�JURXSV
and Islamophobia.

)RUPHG� LQ� 0D\� ����� E\� FRPPXQLW\� RUJDQLVHUV� IURP� WKH� &LWL]HQ·V�$OOLDQFH, which�
FDPSDLJQV�DJDLQVW�VRFLDO� LQMXVWLFHV� LQ�)UDQFH�� WKH�3DULV�EDVHG�/HV�+LMDEHXVHV�QRZ
has more than 100 members. They play football together, connect with other teams 
DFURVV�)UDQFH�DQG�SXW�RQ�WUDLQLQJ�VHVVLRQV�WR�HQFRXUDJH�RWKHU�\RXQJ�KLMDE�ZHDULQJ
women to get into football.

Case Study: Les Hijabeuses - 
The Sports Hijab

10

10 KWWSV���ZZZ�WKHJXDUGLDQ�FRP�JOREDO�GHYHORSPHQW������MXQ����OHV�KLMDEHXVHV�WKH�IHPDOH�IRRWEDOOHUV�WDFNOLQJ�IUDQFHV�RQ�SLWFK�KLMDE�EDQMXQ���
�OHV�KLMDEHXVHV�WKH�IHPDOH�IRRWEDOOHUV�WDFNOLQJ�IUDQFHV�RQ�SLWFK�KLMDE�EDQ



Fields and Facilities

In economically disadvantaged communities, especially in urban areas, there are not enough 
spaces to practise sport. Adding to the issue of limited resources is the fact that the pitches and 
courts that do exist are often overused in high-density areas. There is typically a hierarchy for 
DFFHVV�WR�VSRUWV�VSDFHV��DQG�JLUOV·�WHDPV�DUH�RIWHQ�DW�WKH�ERWWRP��3URJUDPPH�SDUWQHUV�UHSRUW
JLUOV·�IRRWEDOO�HYHQWV�EHLQJ�FDQFHOHG�ZLWKRXW�QRWLFH�WR�DFFRPPRGDWH�ER\V�DQG�PHQ�ZKR�VKRZ
up to play casual games on the pitches. In some cultures or conflict regions, it may be
inappropriate or too dangerous for girls to play outside, therefore confining them to an even 
smaller pool of indoor spaces.  

Recommendations
Work with the local government to seek alternative pitches or courts, or find times when these 
spaces are not being used.

Build partnerships with whoever makes the decisions regarding pitch/court use in a 
community, especially in urban areas.

Include pitch/court space in the programme budget to ensure that the girls have the space 
they need to play comfortably.

Create or build mobile equipment that you can take with you when finished playing. 

3DUWQHU�ZLWK�ORFDO�VFKRROV�DQG�DVN�WR�XVH�SLWFKHV�RQ�GD\V�ZKHQ�VFKRRO�LV�QRW�LQ�VHVVLRQ��H�J�
weekends or during school holidays).

Case Study: love.fútbol

11 https://www.lovefutbol.org/

love.fútbol partners with and mobilises vulnerable communities worldwide to create, 
reclaim, and redefine sports spaces as inclusive centres of community and lasting 
platforms for social growth.

love.fútbol specialises in partnering with underserved communities to plan, build, 
activate, and sustain their own recreational spaces, and as a result, strengthen their 
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FRPPXQLWLHV��5DWKHU�WKDQ�DQ�HQG�SURGXFW��WKHLU�SURMHFWV�DUH�D�SURFHVV�ZKHUH�LQ�GHSWK
community engagement and a critical focus on sustainability are interdependent and 
LQWHJUDO�WR�WKH�HQWLUH�SURMHFW�



Economic Constraint
Girls from economically disadvantaged backgrounds can find the costs associated with equipment, 
transportation and competition unrealistic for their families. Additionally, playing sports can mean 
WLPH�DZD\�IURP�SDLG�MREV�DQG�ZRUN�WKDW�JHQHUDWHV�LQFRPH�IRU�D�IDPLO\��3DUHQWV�FDQ�EH�UHVLVWDQW�WR
letting their daughter stop an activity that brings the family money in favour of something that many 
cultures see as a waste of time or unproductive. 

Recommendations
Consider the financial burden on both the individual and group when designing a programme 
for girls. If you want girls from economically disadvantaged backgrounds to be included, you 
must make it affordable for them to participate.

When possible, provide income-earning opportunities for girls. Train them to provide services 
within the organisation that you would otherwise have to pay for externally, such as coaching 
and officiating.

%H�FUHDWLYH�DERXW�LPSURYLVLQJ�DQG�ILQGLQJ�ORZ�FRVW�VROXWLRQV�IRU�UXQQLQJ�\RXU�SURJUDPPH��)RU
example, instead of buying new uniforms, see if you can get donations of used equipment. 

Choose a sport that matches the economic capacity of your participants or cut costs by 
having girls share equipment. Consider creating a “shoe library” where girls check out shoes 
before practice and then check them back in after practice. 

Think about partnerships that can be built within the community to reduce costs. Ask for 
support from local businesses in exchange for marketing at events with banners or fliers 
GLVSOD\LQJ�WKH�EXVLQHVV·V�QDPH�

Create income-generating activities at your organisation that can help offset costs for 
participating in a tournament or attending sport camps. 

9LMDQD� $PDQL� 3DPRMD� XVHV� WKH� SRZHU� RI� IRRWEDOO� IRU� WKH� VRFLDO� DQG� HFRQRPLF�
HPSRZHUPHQW� RI� \RXQJ� SHRSOH� LQ� 1DLUREL�� ,Q� DGGLWLRQ� WR� WKHLU� VSRUW� DQG� OLIH� VNLOOV
programmes, they provide opportunities for participants to access training opportunities, 
which can serve as an incentive for families to encourage and allow their daughters to 
play in the first place. 

9$3·V� HPSOR\DELOLW\� DQG� HQWUHSUHQHXUVKLS� SURJUDP� LV� DQ� H[LW� LQLWLDWLYH� WKDW� LQWHJUDWHV�
JUDGXDWHV� RI� 9$3·V� SURJUDPPHV� LQWR� YRFDWLRQDO� WUDLQLQJ� RSSRUWXQLWLHV� FRXUVHV� DQG�
DSSUHQWLFHVKLSV� DUH� OLQNHG� LQWR� MRE� RSSRUWXQLWLHV�� LQWHUQVKLSV� DQG� HQWUHSUHQHXUVKLS
support. 

7KH�YRFDWLRQDO�WUDLQLQJ�FRXUVHV�DUH�DLPHG�DW�HQJDJLQJ�DQG�PRWLYDWLQJ�9$3·V�SURJUDPPH
graduations, providing them with valuable professional skills including: catering, hair and 
EHDXW\��EDNLQJ��ILQDQFLDO�DQG�FRPSXWHU�OLWHUDF\��&RXUVHV�SUHSDUH�WKHP�IRU�WKH�MRE�PDUNHW
as well as helping them create their own sustainable income generating opportunities. 
9$3� ZRUNV� FORVHO\� ZLWK� ZHOO�HVWDEOLVKHG� VDORQV� DQG� UHVWDXUDQWV� IRU� WKH� SXUSRVHV� RI�
SURYLGLQJ�LQWHUQVKLSV�DQG�MRE�SODFHPHQWV�IRU�WKH�JUDGXDWHV�

Case Study: Vijana Amani Pamoja - 
Employability and 
Entrepreneurship Program



Scheduling

Girls, especially those living in poverty, are often responsible for assisting with domestic 
responsibilities, including looking after children, doing chores, cooking, and cleaning. In addition, 
PDQ\�DGROHVFHQW�JLUOV�ILOO�WKH�UHVW�RI�WKHLU�GD\�LQ�VFKRRO�RU�ZRUNLQJ�SDLG�MREV��3DUWLFLSDWLRQ�LQ�D�VSRUW
SURJUDPPH�PLJKW�QRW�ILW�HDVLO\� LQWR�D�JLUO·V�DOUHDG\�IXOO�VFKHGXOH��*LUOV�DUH�RIWHQ�DIIRUGHG�RQO\�D
little, if any, leisure time after their daily chores and caretaking responsibilities are over. 

Recommendations
:KHQ�SRVVLEOH��VFKHGXOH� WUDLQLQJ�VHVVLRQV�DQG�HYHQWV�DURXQG� WKH�PDMRULW\�RI�D�JLUO·V�KRPH
UHVSRQVLELOLWLHV�� &RQVLGHU� WKLV� ERWK� RQ� D� ZHHNO\� DQG� VHDVRQDO� EDVLV�� )RU� H[DPSOH�� LQ
agricultural communities, harvest and planting seasons might require you to negotiate 
scheduling differently than growing or dormant seasons. In religious communities, it will be 
important to make accommodations for holidays and regular worship.

,I� LW� LV� QRW� SRVVLEOH� WR� ZRUN� DURXQG� D� JLUO·V� H[WHUQDO� FRPPLWPHQWV�� EH� IOH[LEOH� LQ� \RXU
XQGHUVWDQGLQJ�RI� WKH� LPSRUWDQFH�RI� WKLV�SDUW�RI�D�JLUO·V� OLIH��&RQVLGHU�DOORZLQJ�KHU� WR�EULQJ�D
younger sibling to a session or making up for a lesson or workout in her own time.  

In some cases, it might be helpful to organise sport programmes close to water fountains or 
firewood supply. This allows girls to participate in sport activities and return home with a filled 
ZDWHU�MXJ�RU�D�ORDG�RI�ILUHZRRG��ZKLFK�LV�FRQVLGHUHG�D�SURGXFWLYH�FRQWULEXWLRQ�WR�WKH�KRXVHKROG�

Ask teachers to leave you an hour before school ends to run your sport programme, thereby 
QRW�WDNLQJ�XS�WKH�JLUOV·�WLPH�GHGLFDWHG�WR�RWKHU�UHVSRQVLELOLWLHV�

Personal Safety

There are few girls who have never feared for their own safety. Across the globe, in urban and 
rural environments, girls walk home from school with the risk of being robbed, harassed, or 
assaulted. To participate in a sport programme, girls and their caregivers have to feel safe 
when travelling to and from trainings and events, and throughout the entire practice and 
competition. In conflict zones, it is sometimes dangerous for women to simply be outside. It is 
important for sport programmes to first identify what threats exist to a girl's safety and then 
devise strategies for protecting girls from those threats. 



Recommendations

Engage female coaches and trainers who can create safe spaces. This can help the girls 
feel emotionally and physically secure and comfortable within their sport environment. 
�)RU�PRUH�LQIRUPDWLRQ�RQ�FUHDWLQJ�VDIH�VSDFHV��VHH�WKH�&UHDWLQJ�6DIH�6SDFHV�VHFWLRQ�RI�
the guide).

Include girls in the creation and implementation of safeguarding policies within the 
organisation. Girls who know what their rights to safety are can better demand those 
ULJKWV�ZKHQ�WKH\�DUH�ODFNLQJ���)RU�PRUH�LQIRUPDWLRQ�RQ�FKLOG�SURWHFWLRQ�SROLFLHV��VHH�&KLOG�
3URWHFWLRQ�LQ�WKH�6DIH�6SDFHV�VHFWLRQ�RI�WKH�JXLGH��

Schedule programme activities at appropriate times of the day (determined by the com-
munity, but certainly before dusk).

Teach girls to recognise potentially dangerous situations or areas in their community.

Arrange suitable transportation for getting girls to and from programme sites.

Organise groups to walk home together in order to reduce vulnerability.

Invite a qualified instructor, preferably a woman, to teach girls basic self-defence skills.

To avoid fear and suspicion from caregivers, inform them about the time the girls will be 
home and plan a safe way of getting them there.

Develop a strategy for communicating with caregivers in case an external emergency 
arises during a practice or game (i.e., natural disaster or political unrest).

Consider the choice of the sport facility. It may be necessary for your programme to hold 
training sessions and events indoors because it may be culturally inappropriate or dan-
gerous for girls to play outside. 

&RQVLGHU�KRZ�WR�JURZ�ZLWK�JLUOV·�VDIHW\�LQ�PLQG��)RU�H[DPSOH��DV�SURJUDPPHV�HYROYH��LW�LV�
likely that more girls will travel beyond the confines of their community or village to 
participate in sport or related activities. Their safety must be ensured throughout these 
changes.  



)UHH�WR�5XQ��D�QRQ�SURILW�RUJDQLVDWLRQ�WKDW�VXSSRUWV�JLUOV�DQG�ZRPHQ�LQ�DUHDV�RI
conflict through adventure sports to build their physical, emotional, and social 
well-being, ensures physical and emotional safety in their programmes by:

Case Study: Free to Run

Changing training locations/days in the week to never establish a traceable 
pattern.
)RFXVLQJ�RQ�FRPPXQLW\�RXWUHDFK�HYHQWV�DQG�YROXQWHHU�DFWLYLWLHV�WR�PDLQWDLQ�D
positive perception of the programmes in the communities where participants 
run and train.
)ROORZLQJ�D�FRPSUHKHQVLYH�3DUWLFLSDQW�&RQILGHQWLDOLW\�3ROLF\�
5HJLVWHULQJ�ZLWK�VHFXULW\�RUJDQLVDWLRQV�WR�UHFHLYH�WKH�ODWHVW�XSGDWHV�DGYLFH�RQ
movements and locations of conflict.

Female Role Models

If a girl has never seen women participating in sport, it will be virtually 
impossible for her to imagine playing herself. When a girl sees a woman 
who grew up in her region, and who has faced the same challenges she 
IDFHV��VSHDNLQJ�RXW�IRU�KHUVHOI�DQG�ZDONLQJ�DQG�SOD\LQJ�SURXGO\��WKDW�JLUO·V
sense of what she can do expands exponentially. When a girl sees a 
woman who is married or has children still playing sports, she realises that 
EHFRPLQJ�D�ZLIH�RU�PRWKHU�GRHVQ·W�PHDQ�JLYLQJ�XS�KHU�SDVVLRQV��6WURQJ
ZRPDQ�FRDFKHV�ZKR�VKRZ�MXVW�DV�PXFK�XQGHUVWDQGLQJ�DQG�FRPPDQG�RI�D
sport as male coaches challenge a common stereotype, often held by girls 
themselves, that male coaches have more expertise than women.  

Image source: *LUO�'HWHUPLQHG��0\DQPDU 

Girls need role models not only to show them their 
limitless potential in sport and life, but also to show 
them how one can achieve success in different 
ways. Too often, girls only see certain types of role 
models, limiting their visions for their own potential. 



5HJXODUO\�H[SRVH�WKH�JLUOV�LQ�\RXU�SURJUDPPH�WR�SRVLWLYH��VWURQJ�ZRPHQ�UROH�PRGHOV��,QYLWH
successful women, athletes, and community members to be guest speakers or do training 
sessions with your group. 

Encourage girls to be positive role models for one another by sharing their successes outside 
of sport during group discussions.

Try making it a policy in your programme to promote woman coaches and leaders, even if it 
PHDQV�\RX�ZRQ·W�EH�WKH�WHDP�WKDW�DOZD\V�ZLQV��%\�GRLQJ�WKLV��\RX�DUH�FUHDWLQJ�DQ�DWPR-
sphere of leadership development that sets an example and provides role models from within 
your organisation. 

Use powerful images of strong female role models (in and outside of sport) that can help girls 
visualise who a role model might be. Examples could be to put up posters around your office 
or in changing rooms where girls frequently go. Coaches or facilitators could also start 
sessions showing pictures of powerful females and hold a quick discussion about who they 
are and what they might represent to the group.  

Recommendations

Government Support

Sport is a government-sponsored and regulated institution at local, provincial and national 
levels in many countries. In some places, sport exists almost solely within the context of the 
JRYHUQPHQW��7KHVH�JRYHUQPHQWV��RIWHQ�UXQ�E\�D�PDOH�PDMRULW\��SULRULWLVH�VSRUWLQJ�RSSRUWXQLWLHV
for boys rather than girls. This bias occurs at all levels of government: national, regional and 
local. In countries where governments do not support sport opportunities for girls, 
independently run sport programmes fill an important void.

Solicit the help of individuals and organisations that can influence policy decisions in order to 
get government support for your programme. Building an alliance or coalition of like-minded 
organisations that speak with one voice shows strength and could have more influence than 
individual organisations with their own messages.

)LQG�FRPPXQLW\�PHPEHUV��LQFOXGLQJ�WHDFKHUV�DQG�FDUHJLYHUV��ZKR�VXSSRUW�\RXU�SURJUDPPH�

Build a network of citizens, politicians, and business people who will lobby on your behalf. 
Consider including influential women in positions of power in this network, as well as popular 
athletes who are both men and women.

Recommendations

,GHQWLI\�DQG�DSSO\�IRU�JRYHUQPHQW�IXQGLQJ�WKDW�LV�UHOHYDQW�WR�\RXU�SURJUDPPH�REMHFWLYHV�

)RU�PRUH�LQIRUPDWLRQ�RQ�KRZ�WR�HQJDJH�WKH�JRYHUQPHQW�LQ�\RXU�VSRUW�SURJUDPPH��JR�WR�WKH
Community Engagement section of this guide.



Magic Bus, a sport for development organisation in India, has been extremely 
successful in expanding its programmes by applying for and receiving funding from the 
government to work in various states across India. By becoming the Knowledge and 
,PSOHPHQWLQJ�SDUWQHU�RI�WKH�0LQLVWU\�RI�<RXWK�$IIDLUV�DQG�6SRUWV�DQG�WKH�*RYHUQPHQW
of India, Magic Bus received the support it needed to go after its goal of reaching 1 
million youth in 10 Indian states.

Case Study: Magic Bus

Media Coverage

6HDUFK�YLGHR�FROOHFWLRQV��QHZVSDSHUV��ERRNV�DQG�WKH�LQWHUQHW�WR�ILQG�QHZV�DERXW�JLUOV·�DQG
ZRPHQ·V�VSRUW�DQG�VKDUH�LW�ZLWK�WKH�JLUOV�LQ�\RXU�SURJUDPPH�

(QFRXUDJH�ORFDO�PHGLD�RXWOHWV�WR�FRYHU�ZRPHQ·V�VSRUW��:ULWH�OHWWHUV��VHQG�HPDLOV�DQG�PDNH
phone calls to radio stations and newspaper editors.

If possible, invite local media to cover your programme, events and participants.

7DNH�\RXU�WHDP�WR�ZDWFK�ORFDO�ZRPHQ·V�VSRUW�HYHQWV�LI�WKH\�H[LVW��HYHQ�LI�WKH\�DUH�QRW�SDUW�RI
a formal league.

The media plays a pivotal role in showing, or hiding, the images of strong, healthy female 
athletes who can serve as role models for younger girls. Girls derive their sense of self, in part, 
by what they see on the television and in newspapers and magazines. Most mainstream media 
VKRZ�ZRPHQ·V�VSRUW�RQO\�RFFDVLRQDOO\�RU�QRW�DW�DOO��ZKLOH�SURYLGLQJ�D�GDLO\�GRVH�RI�PHQ·V�VSRUW��
,W·V�QR�ZRQGHU�JLUOV�DUH�RIWHQ�EURXJKW�XS�IHHOLQJ� OLNH�VWUDQJHUV� WR�VSRUW��)RU�PRUH� LQIRUPDWLRQ
RQ� how to engage media bodies, go to the Community Engagement section  of  this�
guide.  

Recommendations



Case Study: She Is

Religion

Approach the religious community in your area and present to them the benefits of sport on 
the mind and body, while showing them that your organisation abides by all rules regarding 
acceptable clothing or any other culturally or religiously relevant rules, such as separation of 
women and men. Making sure religious leaders are fully aware of what you are doing helps 
reduce fears, anxieties and misunderstanding that might exist.

Ask religious leaders on board with your programme to help educate parents that religion 
does not forbid sport. Hold a community meeting in which you invite caregivers as well as 
these religious leaders.

Sometimes religion is used by conservative societies and institutions to prevent females from 
SDUWLFLSDWLQJ�LQ�VSRUW��5HOLJLRXV�JURXSV�ZLWKLQ�VRFLHW\�VHOHFWLYHO\�DSSURSULDWH�UHOLJLRXV�WH[WV�WR
demonstrate sport as inappropriate for girls. This often shames families whose daughters play 
or scares families into barring their daughters from playing out of fear of religious authorities. 
The reality is that although many religious traditions do dictate appropriate clothing for sport or 
appropriate spaces, very few, if any, bar girls from playing and participating in sport. In fact, 
PDQ\�UHOLJLRQV�SURPRWH�VSRUW�DV�D�WRRO�IRU�ZHOO�EHLQJ��)RU�PRUH�LQIRUPDWLRQ�RQ�KRZ�WR�HQJDJH
religious leaders, go to the (QJDJLQJ the Community section of this guide. 

Recommendations

She Is is a collective of individuals, sport sector leaders and national sport leagues 
ZRUNLQJ�WRJHWKHU�WR�JURZ�ZRPHQ·V�VSRUW�JOREDOO\��7KURXJK�SDUWQHUVKLSV�DQG�DGYRFDF\
efforts, they aim to achieve the following goals:

'ULYH�DWWHQGDQFH�DQG�YLHZHUVKLS�RI�ZRPHQ·V�VSRUWV�HYHQWV
     Inspire fans to take action through storytelling

&HQWUDOLVH�UHVRXUFHV�WR�FRQWULEXWH�WR�WKH�VXVWDLQDEOH�JURZWK�RI�ZRPHQ·V�VSRUWV

Two of their initiatives focus on representation of female athletes in the media. 
Women Worth Watching is a digital space (#womenworthwatching) that highlights 
female athletes around the world and across a multitude of sports. Through panel 
discussions, videos, documentaries and social media campaigns, She Is invites 
everyone to share and promote stories of female athletes on their social media 
channels. The other initiative, S7(0 in the Stadium, highlights female athletes in
STEM careers, or who are using STEM to be successful in their sport. 



+2',��+RUQ�RI�$IULFD�'HYHORSPHQW�,QLWLDWLYH��LV�D�FRPPXQLW\�RUJDQLVDWLRQ�LQ�1RUWKHUQ�
.HQ\D� WKDW� ZRUNV� WRZDUG� MXVWLFH� DQG� GHYHORSPHQW� LQ� WKH� +RUQ� RI� $IULFD� WKURXJK
advocacy, education, peace building and sustainable livelihoods. One of their 
programmes, Sport on the Cutting Edge, uses football as a vehicle for life skill building 
DQG� DZDUHQHVV� UDLVLQJ� DURXQG� 65+5� DQG� *%9�� ZLWK� D� IRFXV� RQ� IHPDOH� JHQLWDO
mutilation and cutting. Girls meet up weekly to play football and participate in life skill 
sessions. A very important part of the programme engages local community leaders, 
and most importantly, local imams, around the importance of sport and uses them as 
FKDPSLRQV� DJDLQVW� )*0�&� ZLWKLQ� WKH� FRPPXQLW\� EHFDXVH� RI� WKHLU� LQIOXHQFH�

Case Study: HODI

Prejudices and Misconceptions

Many cultures consider sport to be a male domain. Societies assume that the physical and 
psychological qualities associated with athleticism, such as strength and competitiveness, are 
“masculine.” When femininity in a culture is associated with being petite or soft, girls are often 
reluctant to build muscle mass. When girls are condemned for being promiscuous for merely 
showing their skin in athletic clothing or raising their leg to kick a ball, they are hesitant to 
SDUWLFLSDWH��7KHVH�JHQGHUHG�SUHMXGLFHV�DQG�PLVFRQFHSWLRQV�H[WHQG�WR�WKH�UROH�D�JLUO�VKRXOG�RU
should not play in society - and are imposed upon adolescent girls and, over time, adopted by 
them as well.

Teach girls, caregivers and community members about the health, economic and social 
benefits of physical activity for an adolescent girl, to help change perceptions.

Show images of female athletes or host events where programme participants are able to 
interact with a champion female athlete who is a positive role model.

Invite caregivers, teachers and community members to visit the programme in action and to 
talk about their concerns.

Create and implement a child protection policy and code of conduct that ensures there are 
guidelines detailing procedures and processes needed to keep girls emotionally and 
physically safe in the programme.

Recommendations



Train coaches and facilitators on the protection policy and code of conduct so that those who 
have the most contact with the girls can work to ensure their safety at all times during the 
programme.

Talk openly with girls about perceptions of women athletes and encourage them to care more 
about themselves and what makes them happy and less about what others think of them.
Enlist the support of male athletes, professionals or tribal elders who are respected in the 
community. Their support can help to defuse myths and solicit support from other community 
members.

8VH�ORFDO�SULGH�DV�D�PRWLYDWRU��3RLQW�WR�QDWLRQDO�RU�UHJLRQDO�ZRPHQ·V�WHDPV�DQG�DWKOHWHV�DV
H[DPSOHV�RI�ZRPHQ·V�VSRUWLQJ�DELOLWLHV�

7KHUH�DUH�DOVR�PLVXQGHUVWDQGLQJV�ZKHQ�LW�FRPHV�WR�VSRUW�DQG�LWV�LPSDFW�RQ�JLUOV·�VH[XDO�DQG
reproductive health. Some fear that playing sports will cause loss of virginity. A common myth 
LQ�VRPH�FXOWXUHV�LV�WKDW�WKH�SK\VLFDO�H[HUWLRQ�RI�VSRUW��VXFK�DV�UXQQLQJ��NLFNLQJ�RU�MXPSLQJ��ZLOO
cause the hymen to tear. An intact hymen is erroneously seen as a physical indicator of 
YLUJLQLW\�� ,Q� VRFLHWLHV� ZKHUH� D� JLUO·V� YLUJLQLW\� EHIRUH� PDUULDJH� LV� VDFUHG�� WKH� WKUHDW� RI� VSRUW
causing a tear can be a very serious concern. 

Recommendations: Fear of Loss of Virginity
Inform caregivers about your intention to discuss reproduction with their daughters as part of 
the sport programme. Once you have the support to have an honest conversation, you can 
HGXFDWH�JLUOV�WKDW�WKH�RQO\�ZD\�WR�ORVH�\RXU�YLUJLQLW\�LV�WKURXJK�VH[XDO�LQWHUFRXUVH��$�JLUO·V
hymen tearing is a physiological occurrence that can happen in a variety of ways, only one of 
them being sexual intercourse. Any pelvic trauma, such as that experienced when climbing a 
tree, riding a bike or participating in sport, can also cause tearing.

Encouraging girls to own their bodies and make decisions based on their own well-being as 
opposed to cultural stigmas and myths is the next step in this conversation. Include caregiv-
ers and community members in the conversation, as their fears around their daughters losing 
their virginity can limit participation.

Girls and society often have misunderstandings about the safety of participating in sport while 
menstruating. In addition, the cost of sanitary pads and tampons can be prohibitive and not a 
financial priority for many families, especially in traditional cultures or among economically 
disadvantaged families. When girls begin to menstruate, they are often confined to their 
homes and temporarily or totally stop practising sport. 13

13 �$VVRFLDWLRQ�IRU�:RPHQ
V�5LJKWV�LQ�'HYHORSPHQW���������$:,'�LQWHUYLHZV�6KLSKUDK�*LFKDJD�RI�WKH�)RUXP�IRU�$IULFDQ�:RPHQ
(GXFDWLRQDOLVWV�.HQ\D�&KDSWHU��)$:(.��DERXW�WKH�RUJDQLVDWLRQ·V�ZRUN�LQ�DGGUHVVLQJ�PHQVWUXDWLRQ�PDQDJHPHQW�WR�HQVXUH�WKDW�JLUOV·�
HGXFDWLRQ�LV�QRW�LQWHUUXSWHG�E\�WKHLU�PHQVWUXDO�SHULRGV��%\�.DWKDPEL�.LQRWL��5HVRXUFH�1HW�)ULGD\�)LOH�,VVXH������-XQH�����

�$EGHU�5DKPDQ��+��$����������+\PHQ�FDUH�IRU�XQPDUULHG�0XVOLP�IHPDOHV��UROH�RI�WKH�IRUHQVLF�FRQVXOWDQW�LQ�J\QHFRORJ\�LQWHUYHQWLRQV�
(DVWHUQ�0HGLWHUUDQHDQ�+HDOWK�-RXUQDO������3DJH����
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12



Teach girls how to manage menstruation while participating in sport. This could include training 
girls about how to use feminine hygiene products, such as sanitary pads, sponges and 
tampons. Encourage girls to use all products safely, including avoiding using tampons for 
prolonged periods of time and being exposed to risk of toxic shock syndrome.

Consider providing feminine hygiene products for the girls if cost is an issue, or do fundraisers 
as a team to help offset the costs. If a girl cannot find the resources to purchase feminine 
hygiene products, educate them about safe alternatives, such as cloths or sponges.

Let each girl know it is alright to play sports while menstruating, as long as they do not feel sick. 
Sometimes participation in sport might actually help them feel better. It is equally important for 
girls to know they can talk to trusted peers and coaches about cramps or other symptoms 
DVVRFLDWHG�ZLWK�PHQVWUXDWLRQ�ZLWKRXW�IHDU�RI�MXGJHPHQW�

$VN� DQ� DFFRPSOLVKHG� IHPDOH� DWKOHWH� WR� FRPH� DQG� GLVFXVV� WKLV� VXEMHFW� RI� SOD\LQJ� ZKLOH
menstruating with participants. 

Recommendations: Menstruation Prohibiting 
Participation

Body Image

$�JLUO·V�SHUFHSWLRQ�RI�WKHLU�RZQ�ERG\�DQG�WKHLU�UHODWLRQVKLS�ZLWK�WKHLU�ERG\�LPDJH�FDQ�LQIOXHQFH
LI�WKH\�IHHO�FRQILGHQW�RU�FRPIRUWDEOH�HQRXJK�WR�SOD\�VSRUW��0DQ\�JLUOV�DUH�DSSUHKHQVLYH�WR�MRLQ
sport programmes out of fear that they will not look attractive and their bodies will become less 
“feminine” because of the development of muscles, and therefore they will struggle to find a 
boyfriend or significant other or ever get married. Also, girls are sometimes not confident 
enough with their own bodies to participate without feeling ashamed or embarrassed.

Discuss with participants alternative ideas of beauty. Ask them what the “ideal” woman looks 
like in their opinion and then ask them to look around and see who in that room has all those 
FKDUDFWHULVWLFV��3RLQW�RXW�WKDW�WKLV�´LGHDO�ZRPDQµ�GRHV�QRW�H[LVW�DQG�WKDW�EHDXW\�LV�QRW�RQH
thing but different things to different people.

Expose girls to strong female athletes who have gotten married and have families of their 
own. If these women are accessible in your community, have them talk to girls through visits 
to schools and youth centres. 

Be patient. Sometimes it takes girls time to develop confidence in their bodies or develop 
positive self-image. What they need is a positive and encouraging environment free from 
MXGJHPHQWDO�FRPPHQWV��WHDVLQJ��RU�KDUDVVLQJ�

Recommendations
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Sport and 
Curriculum Design

Designing a successful, girl-centred sport programme can be complex. While 
interacting with girls and developing bonds between them, you may have to 
have a few challenging life skills conversations with them; you may need to 
carefully consider whether your proposed sport of choice is the right fit; and 
you may be required to evaluate the risks, benefits and values of combining 
boys and girls. 

Where are you?
This section of the International Guidelines will explore how 
to approach the development of a successful sport 
programme for girls. 

In this section, you will explore the following topics:

Using a Life Skills Curriculum

Choosing the Right Sport

Quality of Sport

Benefits of Using Competitions, Tournaments, and Events

Mixing Genders

Purpose

02

03

04

01

05
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Using a Life Skills Curriculum01

Support on Sensitive Topics
A curriculum gives your coaches and facilitators flexible and adaptable instructions on how 
to link games and exercises with life skill lessons, as well as how to lead discussions 
around sensitive topics such as gender-based violence, sexuality, or reproductive health. 
This is never an easy task, and having written instructions that guide a coach in asking the 
right questions and providing factual information is extremely useful.

Consider
Women Win, with input from programme partners, defines community as all of the 
stakeholders and community members who influence the lives of the adolescent 
girls participating in sport programmes. The geographical area that makes up this 
community differs for every programme; in some cases it may be a village, in some 
it may be more than one village. This definition not only includes parents, teachers, 
community leaders, both international and local organisations, peers, and coaches, 
but also, most importantly, the girls themselves. 

Note: This influence or impact may not necessarily be positive.

Replicable Training Processes 

Standardised Programming 
By using the same curriculum across multiple programme sites, you can standardise the 
impact measurement across all participants. Since they are all following similar sessions 
that are based on a single curriculum, you can use standard surveys and other tools to 
measure what they have learned, use it to inform your programming approach, and 
then share this progress with community groups and stakeholders. 

A curriculum, or a set of sessions that guide facilitators and coaches on teaching a certain 
skill, idea, or lesson, can be indispensable for organisations working with girls, particularly 
those who want to put JLUOV·� ULJKWV� DQG� OLIH� VNLOOV� DW� WKH� FHQWUH� RI� WKHLU� VSRUW�
SURJUDPPHV�� $� ZHOO�GHVLJQHG� FXUULFXOXP� FDQ� KHOS� DFKLHYH� \RXU� VSRUW� SURJUDPPH·V�
objectives in a number of ways.

Having a standardised curriculum allows you to� H[SDQG� \RXU� SURJUDPPH and train 
FRDFKHV�DQG�IDFLOLWDWRUV�TXLFNO\ since you have a written lesson-by-lesson guide on how 
to deliver sessions.



Considerations When Using a Curriculum

Evidence-based

Adaptation

Sensitive Subject 
Matter

Duration of 
EngagementWhen searching for a curriculum for your 

programme, check to see that it builds on 
global evidence about what works when 
addressing topics such as gender identity, 
gender-based violence, and sexual health, 
and that the information comes from 
reputable sources, preferably academic or 
evidence-based. 

When choosing a curriculum, the best 
option is to use something that you can 
easily adapt to your local context, culture, 
and age of participants. It is also important 
to let coaches know that even the best 
curriculum is not meant to be read 
word-for-word in front of a group of girls, 
but rather, it is more of a guide that can be 
and should be adapted to the programme 
and its context.

In some cultures and contexts, speaking 
about sensitive topics such as sexuality, 
rape, abortion, and reproductive rights 
can be controversial and put your 
programme or staff at risk. Ultimately, the 
goal of using these curricula should be to 
empower adolescent girls to advocate for 
and enjoy their rights to dignity, equity, 
and healthy sexual lives. Progressing 
towards this goal may mean adapting or 
emphasising certain sections of the 
curriculum for political or cultural reasons. 

When identifying curricula that fit with 
your objectives, consider the length of 
time that your programme will engage 
each individual girl. The longer that girls 
are engaged in the sport programme, the 
more impact a life skills curriculum will 
have. However, trying to fit too long of a 
curriculum into too few sessions can 
result in rushed sessions and limited 
depth of discussions. Choose what works 
best for your group and the amount of 
time they will spend in programming. 

 Image source: Soccer Without Borders 

The key to successfully using a curriculum is ILQGLQJ� WKH� ULJKW� FXUULFXOXP for your 
programme, participants, and community. The following considerations are suggestions to 
think about when deciding which curriculum to use. 



Case Study:
Goal Program

Goal equips girls with the confidence, knowledge and skills they need to be economic 
leaders in their families and communities. The curriculum is designed for girls aged 
12-18 who are living in underserved communities and is typically offered on a weekly�
basis, over the course of ten months.

Since its launch in 2006, Goal has grown into an internationally-recognised global 
movement operating in more than 20 countries. Implemented by organisations around 
the world, the programme teaches girls critical facts about health, communication, 
rights and managing their personal finances in order to help them transform not just 
their own lives, but those of their families and friends.1

1 https://www.sc.com/en/sustainability/investing-in-communities/goal/
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The VXFFHVV�DQG�VXVWDLQDELOLW\�RI�\RXU�SURJUDPPH will depend, in part, on ZKDW�VSRUW�RU�
SK\VLFDO�DFWLYLW\�\RX�VHOHFW� While some programmess offer girls a variety of sports to choose 
from, there are benefits to focusing your programme on a single sport:

Often through school or other 
community initiatives, girls are 
given basic introductions to 
many sports but rarely 
afforded the opportunity to 
invest their time and energy in 
strengthening sport-specific 
skills.

Consistent participation in a 
single sport over time and 
developing their skills can 
FRQWULEXWH�WR�D�JLUO·V�VHQVH�RI�
accomplishment and growth 
on and off the playing field.

Go to the Quality of Sport section of this guide for more information on why quality of sport is 
important for developing the leadership of adolescent girls. Turn to the next page to view some 
considerations to take into account when choosing what sport your programme will focus on. 



Accessing Resources
Conduct a thorough assessment of the resources you need to begin a sport programme. 
5HVRXUFHV� LQFOXGH� VSDFH� �LQGRRUV�RXWGRRUV��� HTXLSPHQW�� JLUOV·� SUDFWLFH� DQG� JDPH� DWWLUH�
(uniforms), transportation to and from playing spaces, and availability of coaches. When 
choosing your sport, be realistic about what tools you have at your disposal or are able to acquire.

7KH�VHOHFWLRQ�RI�IRRWEDOO�DV�0RYLQJ�WKH�*RDOSRVWV
�SURJUDPPDWLF�VSRUW�ZDV�UHODWHG�
WR� WKH�SRSXODULW\�RI� the sport in the country and the existing infrastructure in the 
community. Football is a popular sport in Kenya and is also a male-dominated 
sport. Getting girls to learn and play football is a powerful message for the 
entire community. The existing infrastructure in the community also made it 
possible to use the fields in schools and local communities and this 
avoided incurring construction costs.

Case Study:
Moving the Goalposts, Kenya 

Choosing Between an Individual or 
Team Sport
While both individual and team sports can be empowering tools for girls to exercise their right to 
play and challenge gender norms, there are different benefits to choosing each type of sport for 
your programme. Regardless of whether you choose an individual sport, such as running, or a 
team sport, such as netball, it is ideal to combine the positive aspects of both experiences.

7HDP�VSRUW participation encourages 
cooperation and communication and 
gives girls a social context or group in 
which to place themselves. If you are 
running a team programme, meet with 
each participant one-on-one, giving 
each girl time for individual reflection, 
and hold eachgirl accountable in front 
of the team.

,QGLYLGXDO�VSRUW�participation encourages 
girls to learn personal responsibility for 
outcomes, feel unique, and be able to fully 
control personal progress. When teaching 
individual sport, create group cohesion 
through gatherings and collective results 
so girls feel like they are part of something 
greater than themselves. 



Identify What Girls Are Interested In
Ask girls what sport they want to play! This is the single most important aspect of which sport to 
choose and it will make your programme more successful if you choose a sport the girls in your 
community are excited about. If you choose a sport that girls are not motivated to play, you will 
face a daily challenge to get them to participate. Share options that are financially and culturally 
accessible to guide participants, then allow the girls to make the choice.

Girl Move has adapted its sports programming depending on the availability of female 
coaches and interest of girls in specific sports. The programme originally began 
offering rugby and basketball as two participants in their programme were coaches in 
these sports. Later they incorporated a martial art, Tang Soo Do, because there was a 
new participant who practised it and could share their knowledge and skills. In 2020, 
they chose to incorporate dance because of the context of the COVID-19 pandemic 
and the restrictions on physical contact. This was a critical adaptation, as the 
opportunity to dance gave young women new forms of expression in a time of greater 
vulnerability and social distancing.

Case Study:
Girl Move, Mozambique

Challenging Stereotypes

However, you must be aware of the potential backlash to choosing a sport 
that challenges stereotypes. Negative responses could include boys chal-
lenging girls outside of the programme and caregivers prohibiting girls 
from participating. You need to be aware of the impact the challenge could 
KDYH�RQ�WKH�JLUOV·�OLYHV��DVVHVVLQJ�LI�WKH�VSRUW�EHQHILWV�RU�KDUPV�LQGLYLGXDOV�
and the collective group. Once you have identified these factors, assess 
what is ultimately best for the safety and growth of participants. 

6WHUHRW\SHV� DURXQG�FODVV�� JHQGHU�� DQG� UDFH� FDQ�H[LVW� DURXQG�PDQ\�VSRUWV� Choosing a 
sport that challenges a stereotype can be a very positive experience for girls and their community. 
When girls play a traditionally male-dominated sport, girls and the boys around them experience 
a transformation in their personal and societal expectations. When community members see girls 
competing in a sport typically dominated by males, they begin to expand their understanding of 
JLUOV·�FDSDELOLWLHV��RSHQLQJ�XS�RSSRUWXQLWLHV�IRU�JLUOV�WR�HQJDJH�LQ�WUDGLWLRQDO�PDOH�GRPDLQV��VXFK�
as school and work.



In India, the Naz Foundation chose netball specifically because it was considered 
a JLUOV·� VSRUW� DQG�ZDV�QRW�D� WUDGLWLRQDO�PDOH� VSRUW��5DWKHU� WKDQ� WU\LQJ� WR� IRUFH� WKHLU�
ZD\�into a traditionally male world like cricket or football, the organisation felt the 
best RSWLRQ�IRU�WKH�JLUOV�LQ�WKHLU�SURJUDPPH�ZRXOG�EH�WR�IRFXV�RQ�D�VSRUW�WKDW�ZDVQ·W�
FXOWXUDOO\�masculine. Eventually, boys started asking the girls if they could teach 
them to play netball.

Case Study:
Naz Foundation, India
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The pilot programme RI�3DVV�LW�%DFN�started by offering several sports, but only one 
of them attracted girls and women: rugby. The lack of knowledge about rugby in 
Laos, combined with a strong focus on female leadership from the start, brought 
new opportunities for the SURJUDPPH·V� JURZWK�� %HLQJ� D� QHZ� VSRUW� VWURQJO\�
SURPRWHG� E\� IHPDOH� WUDLQHUV� DQG�coaches for female players, rugby began to be 
recognised as a sport for girls. 

Case Study: 
ÔÕâÄ�ăèÄ 
Rugby and LaoÿʀRugby 
Federation - Pass It Back
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Can Your Sport Programme Also Teach 
Self-defence and Build Physical 
Strength in Girls?

Quality of Sport03

2

2
 GBV Prevention Network. (2008). Our Strength is the Solution: Communities Can Prevent Sexual Violence. Quick Chats for 16 Days of Activism. Page 3.

Strength differences between men and women put girls at risk for being physically 
abused, beaten, sexually assaulted, or raped. Although most sports build muscle, sports 
that build speed, confidence and strength can be effective tools for the empowerment of 
women. Programme leaders of organisations that teach girls boxing and martial arts, 
such as karate and weightlifting, attest to the benefits of teaching girls about personal 
strength and self-defence. They note that if a girl has experienced abuse or bodily 
trauma, self-defence training can be a powerful way to regain control over her body.

Image source: UNICEF

There are multiple ways that organisations can design sport programmes for girls, each with 
different outcomes or experiences for participants. Some organisations choose to offer 
XQVWUXFWXUHG� RU� QRQ�FRPSHWLWLYH� SURJUDPPHV to girls in the community, whereas others 
choose to IRUPDOLVH�WKHLU�VSRUW�SURJUDPPHV�and offer girls an opportunity to gain skills and 
play in a competitive environment. Both types of programmes have benefits, and it is up to 
organisations to understand the needs of the girls in their community as well as the resources 
available to them. Some organisations choose to include both types of approaches in their 
programme design, offering all participants a non-competitive environment that introduces them 
to sport as well as a competitive environment that allows those girls who are interested the 
opportunity to excel.



Consider

Sports “buffet” with lots of choices for girls 
to try different sports and activities.

Flexible scheduling, irregular or 
infrequent training.

Events-based activities, such as sport 
days or celebrations.

Play-based programme with low-level 
instruction of games.

Unsupervised or led by untrained 
coaches/teachers without deep sports 
knowledge.

Unstructured or Non-Competitive 
Programme

Characteristics Benefits

Familiarises girls with physical activity 
and play.

Non-threatening environment to try new 
things.

Generates interest in a lot of sports and 
activities.

Few resources needed (equipment, 
coaches, fields).

Low/no pushback from parents or com-
munity - does not challenge gender 
stereotypes

Sport is inherently a competitive space, but ethically and in practice, programmes that 
serve girls most effectively are those that HPSKDVLVH�ZHOOQHVV�RYHU�ZLQQLQJ� Girls 
can benefit greatly from learning how to compete, how to win, and how to lose with 
JUDFH��+RZHYHU��LI�\RXU�SURJUDPPH·V�DLP�LV�WR�KHOS�VWUHQJWKHQ�JLUOV�RII�WKH�ILHOG��JURZWK�
and development of the girl must always be considered to be more important than 
winning or losing.
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Formalised Sport Programme

Benefits

Progressive skill development and 
PDVWHU\�EXLOG�JLUOV·�FRQILGHQFH�

Enhanced pride and commitment of being 
part of a formal sport programme or team.

Structured environment and sustained 
skill development optimal for teaching the 
transferable life skills including discipline, 
teamwork, learning from mistakes, time 
management, goal setting, stress 
management. See more life skills that 
can be addressed through sport in 
Adolescent Girls Life Skills.

Extensive opportunities for leadership 
practice that give different girls a chance 
to shine.

Can create pathways to sport 
employment, such as professional 
contracts, coaching, refereeing.

Tips: Formalising a Sport Programme
Formalising your sport programme can provide a host of additional benefits that a non-
FRPSHWLWLYH�RU�XQVWUXFWXUHG�SURJUDPPH�FDQ·W��,I�\RX�ZRXOG�OLNH�WR�IRUPDOLVH�\RXU�VSRUW�
programme, here are some tips to consider: 

Design your programme with a sport specialist.

6XSSRUW�JLUOV·�RSSRUWXQLWLHV�IRU�VSRUW�HPSOR\PHQW�RXWVLGH�RI�WKH�
programme.

Create training pathways for girls with interest/talent in sport (coaching, 
refereeing) and provide regular opportunities for development.

Choose a single sport in a single site or programme (see Choosing 
the Right Sport for more tips).

Single sport focus in single site or 
programme.

Consistent and frequent sport training 
over a longer period of time.

Structured teams that participate in 
leagues, tournaments, and other sports 
events.

Skill-based development emphasised and 
competition encouraged.

Practices planned and delivered by 
trained, qualified coaches.

Characteristics



Hire qualified, trained coaches.

Invite elite/successful female athletes and coaches to visit as guests to 
encourage girls to invest more time and energy into sport.

Encourage coaches/trainers to challenge girls and celebrate 
accomplishments.

Provide coaches with national/international certification opportunities.

Consider proper nutrition options for girls at practices and games. 

Build a gender-friendly sport culture at all levels of your organisation.

Invest in equipment, facilities, and clothing to lower barriers to access for 
girls in your programme.

Partner with existing sport structures: federations, physical education 
colleges, other sport for development NGOs.



Pass It Back is a sport for development programme that offers an integrated rugby 
and life skills curriculum for boys and girls in rural and urban communities in Laos. 
Their focus on technical rugby skills creates employment and leadership 
opportunities for participants and alumni. In the Pass It Back programme, 
participants who go through the curriculum often go onto: be trained as Pass It 
Back Coaches or LRF staff, start their own clubs or hold club board or leadership 
positions, be trained as World Rugby qualified Coaches, match officials or medical 
personnel, or play for the Laos National Team in international competitions. 

This broad range of personal and professional development pathways entices young 
people to continue their involvement and supports them to practise the leadership 
competencies developed during the Pass It Back curriculum.

Case Study:
ChildFund Rugby and Laoÿ 
Rugby Federation - Pass It Back

Benefits of Using Competitions, 
Tournaments, and Events04

While much of the technical and life skill building happens in regular training sessions, it can be 
empowering for girls to test those skills at competitions, tournaments, and events. These 
FRPSHWLWLRQV�FDQ�DOVR�EH�H[FHOOHQW�RSSRUWXQLWLHV�WR�PRWLYDWH�JLUOV·�JURZWK��JHQHUDWH�D�VHQVH�RI�
pride in their team identity, and build enthusiasm around your sports programme. Participants 
and community members will get the chance to see other girls compete, reinforcing the image of 
girls as athletes and competitors. 

You may choose to organise competitions within your sports programmes (between teams from 
\RXU�SURJUDPPH���RU�LQFOXGH�RWKHU�ORFDO�JLUOV·�WHDPV�DV�ZHOO��7KH\�PD\�EH�KHOG�DW�WKH�FRPPXQLW\��
regional, or even national level, giving opportunities for girls to meet other athletes from different 
teams and communities. 

If done in public, competitions and events allow girls to showcase their skills in front of 
community members, which can have impacts on both the individual and the community. It is one 
thing for a girl to practise shooting baskets on her own, but quite another for her family or 
neighbours to come and watch her score baskets, play defence, celebrate with her team, and 
share her growth with an audience. Public acknowledgement and celebration of development 
can accelerate progress inside and outside of the sporting arena.
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Community engagement through competitions and tournaments can also encourage the shift of 
SHUFHSWLRQV�DERXW�JLUOV·�SDUWLFLSDWLRQ�LQ�VSRUW��DV�ZHOO�DV�IDFLOLWDWH�FRQYHUVDWLRQ�DPRQJ�FRPPXQLW\�
PHPEHUV�DERXW�WKH�YDOXH�RI�VSRUW�LQ�JLUOV·�OLYHV��*HQGHU�VWHUHRW\SHV�DUH�DXWRPDWLFDOO\�FKDOOHQJHG�
when community members witness girls participating in activities that are assumed to be 
reserved for boys.

For more information on using events and other activities to engage the community, go to the 
Community Engagement section of this guide.

)RU�DVVHVVLQJ�LI�\RXU�RUJDQLVDWLRQ·V�HYHQWV�DUH�VDIH�IRU�DQG�LQFOXVLYH�IRU�DGROHVFHQW�JLUOV��
complete the Safety and Gender Inclusion self-assessments.

Mixing Genders05
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By necessity or by choice, there are times when boys and girls are integrated into a sport 
programme. Common scenarios from our partners include organisations that share resources 
(such as play space, sport equipment, or coaches), or when a programme originally designed for 
boys decides to add a component for girls. This section will explore the benefits and risks of the 
combination of boys and girls in sport programmes and provide recommendations on how to 
effectively integrate these groups. 

It is important to EH�LQWHQWLRQDO�ZKHQ�PL[LQJ�JHQGHUV and recognise that simply adding girls 
LQWR�DQ�H[LVWLQJ�ER\V·�SURJUDPPH�ZLWKRXW�FRQVLGHULQJ�WKHLU�XQLTXH�QHHGV could be harmful for 
WKH�JLUOV�DV�ZHOO�DV�WKH�ER\V��5HVHDUFK�VKRZV�WKDW�ZKHQ�JLUOV·�DQG�ER\V·�ERGLHV�FKDQJH�GXULQJ�
adolescence, the playing field becomes unequal in many sports. In life skills sessions, girls and 
boys should have their own spaces to discuss sensitive issues if they come up or are part of the
curriculum. 

You should carefully consider before mixing genders, making sure that the girls and 
WKHLU�QHHGV�DUHQ·W�PDUJLQDOLVHG�LQ�WKH�SURFHVV��



Understanding Gender Roles

When considering mixing boys and girls in a sport programme, it is critical to first recognise the 
power dynamics and imbalances that exist between genders in most societies. Gender relations 
involve a system of power relationships between women and men in the context of socio-cultural 
definitions of masculinity and femininity and economic relations. In many societies, the system of 
gender relations gives power and privilege to men and discriminates against women.

$�FKLOG·V�VH[�XVXDOO\�GHWHUPLQHV�KLV�RU�KHU�JHQGHU�UROH��H[SHFWDWLRQV��WDVNV�DQG�UHVSRQVLELOLWLHV��
and personal belief in his or her potential. Characteristics of gender roles vary greatly across 
cultures, as does the distribution of resources, decision making power, and economic privilege 
between men and women. However, across cultures, girls are often given fewer opportunities, 
less access to public spaces, and less power than male peers.

To effectively integrate girls and boys in programmes, you need to have a complete 
understanding of the social distribution of power and social expectations of both genders for the 
culture in which you are working.

Recommendations
Recommendations and experiences for mixing boys and girls in a sport programme are often 
GHILQHG�E\�FRQGLWLRQV�DQG�LQWHQWLRQV��+RZ�\RX�VKRXOG�KDQGOH�LQWURGXFLQJ�ER\V�WR�DQ�H[LVWLQJ�JLUOV·�
SURJUDPPH� LV� GLIIHUHQW� WKDQ� KRZ� \RX� ZRXOG� KDQGOH� DGGLQJ� JLUOV� WR� DQ� H[LVWLQJ� ER\V·� VSDFH��
although many of the same principles of equity, respect and communication remain the same. 

The following information is most relevant for:

Those who have been operating a sport programme for boys and want to add, improve 
or expand a component for girls.

Those who have been operating a sport programme for girls and choose to integrate 
boys, either on account of limited resources or to help promote growth for all children.

Newly established programmes designed with the intention of mixing boys and girls.

ZKDW�GR�ZH�PHDQ�E\�¶JHQGHU·"

The term ‘gender’ refers to the set of social attributes and 
opportunities associated with being male and female, and 
the socially constructed norms and ideologies which deter-
mine the behaviour and actions of men and women. 



Consider Timing 
and Frequency

Consider the Age of the Groups you 
Intend to Integrate in your Programme

Position Girls in 
Leadership Roles

3

3 :RPHQ·V�6SRUWV�)RXQGDWLRQ

&RQVLGHU�LQWHJUDWLQJ�VORZO\� inviting the new group to attend sessions occasionally at first and 
then with more regularity when both groups are comfortable with the presence of the other. Girls 
must feel comfortable in their teams, playing their sport, and communicating with one another and 
coaches before introducing boys into the programme. Similarly, if you are adding girls to a 
programme that was formerly only for boys, it is important to WDON�WR�ER\V�DERXW�ZK\�JLUOV�DUH�
being added. If integrated too early or hastily, girls or boys can feel threatened and intimidated, 
thereby stunting opportunities for growth.

,Q�YDULRXV�FRXQWULHV�DURXQG�WKH�ZRUOG��FKLOGUHQ·V�VSRUW�LV�RIWHQ�PL[HG�JHQGHU��ZLWK�JLUOV�DQG�ER\V�
playing alongside each other on the same teams. However, DV�JLUOV�DQG�ER\V�KLW�DGROHVFHQFH��
WKHLU�ERGLHV�FKDQJH� LQ�GLIIHUHQW�ZD\V��PDNLQJ� LW�GLIILFXOW� IRU� WKHP�WR�SOD\� WRJHWKHU� This 
transition to adolescence is a scary, confusing and emotional time for both boys and girls. 
Research shows that when girls turn 14, they drop out of sport at two times the rate of boys, 
particularly when the teams are mixed-gender. Although mixed-gender teams may be great ideas 
for girls and boys at a young age, as they both enter their teens, it is important for an organisation 
to recognise girls may need their own space and/or their own teams so as not to stop playing 
completely.

It is important to GHPRQVWUDWH�WKDW�JLUOV�DUH�FDSDEOH�RI�EHLQJ�VWURQJ�OHDGHUV, and to ensure 
they have opportunities to gain this experience, particularly in the presence of boys who may try 
to assume leadership positions in the programme. According to Women Win programme part-
ners, it is not uncommon for girls to be shy and reluctant to be vocal or volunteer in front of boys 
due to social or cultural norms. Position girls in places of power whenever possible by giving them 
the opportunity to be team captains, teach skills to younger boys and lead discussions. 

13+



At Boxgirls, in Nairobi, Kenya, boys are invited to train with the girls from time to 
time, in part due to limited gym space. Coaches will have a more experienced female 
boxer LQVWUXFW� D� OHVV� H[SHULHQFHG�� \RXQJHU�PDOH� ER[HU�� 7KLV� HQFRXUDJHV� WKH� ER\·V�
UHVSHFW� IRU� WKH�JLUO·V�PHQWDO�DQG�SK\VLFDO�VNLOO��ZKLOH�EXLOGLQJ� WKH�JLUO·V�FRQILGHQFH� LQ�
KHUVHOI�DQG�KHU�abilities.

Case Study:
Boxgirls

At Sadili Oval, in Nairobi, Kenya, young tennis players train to be the best they can 
be. Girls and boys alike come every day to improve skills, get stronger and 
become well-rounded athletes. Director Dr. Liz Odera, a former professional 
tennis player, believes that girl-boy integration is the ideal set up for a sport 
programme, primarily because this is how we all live in society. Once a girl has 
established a feeling of comfor and confidence at Sadili Oval, she is encouraged 
to play matches against athletes of similar skill level, boys or girls.

Case Study:
Sadili Oval

,Q� WKH� 1D]� )RXQGDWLRQ·V� *RDO� 3URJUDPPH� LQ� ,QGLD�� IHPDOH� *RDO� &KDPSLRQV� OHDG�
VHOHFW�life skills sessions as well as teaching netball skills to boys who would hand 
around GXULQJ� WKH� JLUOV·� SUDFWLFHV��&RDFKHV� UHDOLVHG� WKDW� WKH� ER\V�ZDQWHG� WR� NQRZ�
KRZ�WR�SOD\�QHWEDOO�EHFDXVH�LW�ZDV�VRPHWKLQJ�QHZ�WR�WKHP��QHWEDOO�EHLQJ�WUDGLWLRQDOO\�
D� JLUOV·� JDPH��One coach used girls in her programmes who were leaders to teach 
those boys how to play netball and lead them through selected life skills sessions as 
well. 

Case Study:
Naz Foundation



Maintain a Safe Space

Facilitate Sensitive 
Discussions Separately

Be Mindful About Mixed-Gender 
Physical Activity

A primary focus of every sport programme for girls should be maintaining a safe space. This 
PHDQV�WKDW�DOO�FKLOGUHQ�PXVW�IHHO�HPRWLRQDOO\�DQG�SK\VLFDOO\�VDIH�DQG�FRPIRUWDEOH�DW�DOO�
WLPHV� In some communities, this might mean allowing girls to wear long pants while playing in 
the presence of boys if wearing shorts around boys is socially prohibited. You should monitor this 
carefully and proactively address any indications that girls are uncomfortable or becoming 
KHVLWDQW�RU�UHVHUYHG��,W�PLJKW�DOVR�EH�QHFHVVDU\�WR�FUHDWH�D�SDUWLFLSDQWV·�FRGH�RI�FRQGXFW��ZKLFK�
ensures both boys and girls understand the need for respect. For more information, see the 
Safe Spaces section.

While there are some discussion topics for which it can be beneficial and important to share with 
mixed-gender groups (such as health, gender roles, communication, leadership, and economic 
empowerment), there are others (such as sexuality, abuse, and menstruation) which are more 
sensitive and should be carefully facilitated. 7KH�W\SH�RI�VXEMHFWV�WKDW�DUH�́ VHQVLWLYHµ�GHSHQGV�
RQ�FXOWXUH��FRQWH[W��DQG�OHYHO�RI�WUXVW�EHWZHHQ�ER\V�DQG�JLUOV� 

These important conversations might not be happening in school or at home, and both girls and 
boys can benefit from factual education and a safe space to explore sensitive issues. You should 
consider the environments in which to have sensitive discussions, and that single-sex 
environments may lead to more productive discussions, where girls can feel free to talk openly, 
ask questions and insert personal experiences into conversations. 7KH�SUHVHQFH�RI�PHPEHUV�
RI�WKH�RSSRVLWH�VH[�FDQ�LQKLELW�WKLV�IUHHGRP�DQG�HYHQ�PDNH�JLUOV�PRUH�VK\�DERXW�RSHQLQJ�
XS��IRU�IHDU�RI�EHLQJ�MXGJHG�

'HSHQGLQJ� RQ� WKH� DJH� RI� SDUWLFLSDQWV�� WKHUH� FDQ� EH� VLJQLILFDQW� GLIIHUHQFHV� LQ� ER\V·� DQG� JLUOV·�
physical strength and aggression, particularly during and after puberty. +DYLQJ�JLUOV�DQG�ER\V�
SOD\�DJDLQVW�HDFK�RWKHU�FDQ�DFWXDOO\�UHLQIRUFH�JHQGHU�SRZHU�G\QDPLFV�DQG�GLVHPSRZHU�
JLUOV�� ,Q�SURJUDPPHV�ZKHUH�JLUOV�DUH�EHLQJ� LQWHJUDWHG� LQWR�H[LVWLQJ�ER\V·� WHDPV�� \RX�QHHG� WR�
carefully consider if girls are physically and emotionally safe competing against boys, or if they 
need their own groups.

When considering integration, there is QR�KDUG�UXOH for when it is or is not appropriate for girls 
and boys to compete alongside and against one another. What matters is that you and your 
coaches pay close attention to the physical safety of girls and ensure that girls are not playing 
with greater reservation when competing with boys. It can be helpful to ask girls if they want to 
play with and against boys; coaches should honour their decision.



Consider
Partners have shared with us that unsuccessful integration of boys and girls in a 
VSRUW�SURJUDPPH�FDQ�OHDG�WR�D�UHLQIRUFHPHQW�RI�XQHTXDO�SRZHU�G\QDPLFV�DQG�JLUOV·�
feelings of sporting inadequacy. For example, if a coach rewards boys for passing to 
girls during a football game, he unintentionally reinforces the notion that girls are 
inferior to boys and would not receive passes unless others are forced to pass them 
the ball.

Conduct Follow-up Discussions

The Potential Value of Integration
0L[HG�JHQGHU�VSRUW�SDUWLFLSDWLRQ�FDQ�KDYH�D�SRVLWLYH�LPSDFW�RQ�JLUOV·�GHYHORSPHQW��DQG�VKRXOG�EH�
considered when designing sports programmes for girls. While there are likely other benefits, the 
following is a list of reported positive outcomes when partners organisations mixed boys and girls 
in sport sessions and life skills discussions. 

Empowering Girls in the Presence of Boys
Although they may be shy at first when participating or speaking up in front of boys, girls find 
increased confidence in themselves when they are able to demonstrate their skills and strength 
in front of male peers. 

*LYH�JLUOV�WKH�RSSRUWXQLW\�WR�GHEULHI�DERXW�WKHLU�LQWHUDFWLRQV�ZLWK�ER\V, both on the field and 
in programme discussions. Ask them how they felt, what was different, and what they thought 
about sharing their space with boys. 5HIOHFWLRQ� ZLOO� JLYH� FRDFKHV� LPSRUWDQW� LQIRUPDWLRQ�
DERXW� ZKDW� WR� GR� GLIIHUHQWO\� and give girls the opportunity to express themselves and 
experience a level of control over their programme. 

It is also important to FRQGXFW� IROORZ�XS� WDONV�ZLWK�ER\V� This enables coaches to gain an 
understanding of the ways in which boys learn from the process and help answer their questions, 
address their concerns and guide their experiences. *LYH�IHHGEDFN�WR�ERWK�ER\V�DQG�JLUOV�RQ�
WKHLU�GLIIHUHQW�SHUFHSWLRQV�RI�WKH�H[SHULHQFH� This helps them understand each other better. 
Both coaches and participants need to understand gender dynamics. A successfully integrated 
program can be a positive breakthrough moment for boys with regards to the physical abilities of 
the girls, as well as a self-realisation of strength and ability for girls.



Changing the Perspective Girls and Boys have 
of Each Other

Communities and individuals are at risk when girls and boys are not educated about life skills 
and gender dynamics. For example, if children do not understand how and why to prevent the 
spread of HIV/AIDS, they are more likely to spread infection. If a boy sees girls being treated 
poorly, and no one speaks up against it, he will do the same. However, if girls and boys are 
encouraged to treat each other with respect and question societal gender norms, it can spur 
peer-led empowerment and the challenging of unequal and destructive power dynamics. 

 Facilitating Positive Cross-Gender 
Communication

Social cues teach boys and girls over time how they should communicate with one another. 
When a boy hears their father say disparaging things to their mother, they learn something about 
what is an acceptable way to talk to women. Conversely, if they are taught to be respectful, 
honest and open with women, their communication and treatment of girls outside of that 
environment is likely to improve. Sport programmes can give girls and boys the tools to talk 
about sensitive issues, handle conflict respectfully, and use appropriate language in a protected 
and equitable environment. This can have wide-reaching, positive ramifications outside of the 
playing field.

Diffusing Potential Gender-based Challenges
When boys see girls participating in sport, receiving uniforms, instruction, and attention, they are 
likely to become curious. If they are not included, boys can become jealous and challenge girls 
physically and emotionally when girls leave training. In this way, sport programmes can actually 
escalate instances of gender-based violence and abuse. If boys are invited occasionally to see 
what is happening in the sport programme sessions and educated about why girls are playing 
sport, they may become allies with the programme and be less likely to make jealousy-inspired 
FKDOOHQJHV��,Q�IDFW��LQYLWLQJ�D�ER\V·�WHDP�WR�FRPH�DQG�VXSSRUW�JLUOV�DW�D�JDPH�RU�HYHQW�FDQ�EH�D�
SRZHUIXO�VWDWHPHQW�DQG�DIILUP�D�JLUO·V�SDUWLFLSDWLRQ�LQ�WKH�SURJUDPPH�

Programme partner MIFUMI (Uganda), uses karate and taekwondo to educate 
girls about domestic violence and empower them physically and emotionally 
against it. When the programme began, project coordinators reported that boys 
were physically attacking girls on their way home from training. They were 
uneducated in martial arts and wanted to show the girls that they, too, could fight. 
Programme coordinators made the decision to include boys occasionally to 
educate them about the non-violent principles of martial arts to help keep girls 
safe.

Case Study: MIFUMI
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Engaging Girls in Sport 

Purpose

Where are you?

This section of the International Guidelines will present questions and strategies 
to guide you through recruiting girls, creating intentional girl-centred leadership 
development opportunities, and retaining participants in your programme.

In this PDF, you will explore the following topics:  

Recruiting Girls

'HYHORSLQJ�*LUOV·�/HDGHUVKLS

Encouraging Participation and Retention

01
02
03

:KHQ�GHVLJQLQJ�D�VSRUW�SURJUDPPH��LW·V�critical to identify the girls who 
will be targeted by the programme, how they will be supported throughout 
the programme, and how they will continue to stay engaged. 
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Recruiting Girls01
Step 1: Identify the Potential Participant

Who do you want to participate? 

Why do you want them to participate? 

Are the girls from a rural or urban 
environment? 

How far away from the programme 
headquarters or playing fields 
do they live? 

How old are they?

Are they HIV-affected? 

Do they have a disability? 

Do they have caretaking duties 
within their family that might restrict 
their participation? 

Are they in school or does their family 
have enough money to send them? 

Identifying the target participant group is critical to designing a sport programme that 
serves their needs. Clear identification of the characteristics of the “type” of girl you are 
looking for builds a solid foundation for serving them. 

Key questions to ask can include: 


(�" ��*0-� ƻ��0)���$*)���
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Step 2: Assess Capacity

Step 3: Create and Execute a Strategy

WHO you want to reach + WHERE they are + WHAT they 
want = Effective Strategy for Engaging Girls

Be realistic. Overestimating how many girls you can serve can result 
in participants not experiencing the full benefits of participation. You can 
always recruit more girls or rely on girls to bring their friends if your 
QXPEHUV� DUH� ORZ�� +RZHYHU�� LW·V� YHU\� GLIILFXOW� WR� WXUQ� JLUOV� WKDW� \RX·YH�
recruited away if you find that you have overestimated your capacity.

Once you have identified who will benefit most from your programme, evaluate how many 
girls you want to be able to work with, and how often. Think about how many girls the 
infrastructure can accommodate, and consider availability of coaches, time, space, 
uniforms, food, permits and all other necessary resources.

5HFUXLWLQJ�JLUOV�IRU�\RXU�SURJUDPPH�FDQ�EH�H[WUHPHO\�FKDOOHQJLQJ��,W·V�XQOLNHO\�WKDW�\RX�ZLOO�
just walk up to an informal game of football and find large numbers of girls waiting to join 
your sport programme. For reasons of safety and family responsibilities, girls are more 
likely to be closer to home than boys, who are often more free to travel further away from 
home. It helps to have a clear, intentional plan for how you are going to identify and recruit 
girls.
 
Effective strategies are based on knowing exactly who you want to reach, where they are, 
what will motivate them to participate, and who makes decisions for them if they are not 
SHUPLWWHG� WR�PDNH� WKHP� IRU� WKHPVHOYHV�� (YHU\� SURJUDPPH·V� UHFUXLWLQJ� VWUDWHJ\� ZLOO� EH�
unique. For some, creating an after-school partnership with a local primary school could be 
effective. For others, finding a team of participants might require months of going 
door-to-door, building relationships with community leaders, caregivers and 
girls.



Ideas for Recruiting Girls
Designing a strategy for recruiting girls will depend on the particular cultural context of where 
the sport programme takes place. However, there are some general tips that feedback from 
partners has shown to be relevant for sport programmes across the globe.

Recommendations

Understand and address all barriers 
to participation.

Word-of-mouth is a powerful recruit-
ment tool. Encourage girls to bring 
their friends.

Create partnerships with schools, 
religious institutions or other groups 
that serve girls.

Host tournaments and pass out 
information or have current members 
share.

Meet with community leaders. Ask 
for their influence in spreading 
positive word about the programme.

Go door-to-door. Explain programme 
benefits and details to girls and their 
families. Solicit the help of trusted 
community women, as they might be 
more openly received in their 
QHLJKERXUV·�KRPHV�

Give financial incentives, when 
possible. If a girl can earn extra 
money by providing a service for the 
programme, such as cleaning 
uniforms or officiating, their caregiv-
ers might be more likely to support 
their participation.

Advertise constantly. Post a sign 
outside your training facility. Wear 
programme t-shirts and encourage 
girls to do the same. Speak about the 
benefits of sport in the lives of girls to 
anyone who is willing to listen.

When recruiting girls, rather than 
doing a general meeting to see who 
comes and signs up, advertise a 
try-out or selection day. This creates 
a sense of competition that could 
motivate the girls to come and feel as 
if they have “earned” a spot in the 
programme.  However, this must be 
carefully considered since creating a 
competitive atmosphere could also 
alienate girls who have never played 
sports and/or have low self-esteem, 
even if they are already guaranteed a 
spot.

Consider
Ask caregivers to fill out applications or simple entry forms for girls who want to join 
your sport programme. This provides written consent and ensures that the organisa-
tion has contact information in case of an emergency. If photos will be taken of girls 
during training, make sure to include this in the consent form, as in some cases 
photos compromise the personal safety of participants.



Developing Girls’ Leadership02
*LUOV·� OHDGHUVKLS�GHYHORSPHQW�FDQ�DQG�VKRXOG�EH�DQ� LPSRUWDQW�SDUW�RI�SURJUDPPH�GHVLJQ��
Creative programme leaders and coaches find subtle ways to facilitate this process and 
VXSSRUW�DOO� IRUPV�RI� OHDGHUVKLS�� ,W·V� LPSRUWDQW� WR� UHFRJQLVH� WKDW� WKHUH�DUH�PDQ\� OHDGHUVKLS�
models and styles, and not all girls will demonstrate leadership in the same way. While 
traditional patriarchal forms of leadership rely on command and control, participants may 
value a more inclusive and empowering approach of shared leadership or servant leadership. 

One of the most powerful ways to build leadership skills in girls is to put them in leadership 
roles and give them the power to make decisions collectively. When girls are expected to 
lead, they find power within themselves they might not know existed. This can come in the 
form of formal positions or informal relationships between girls. This, in turn, increases the 
potential for these girls to grow as leaders in their communities. 

Consider
Beyond the individual and collective benefits of dedicating time to leadership devel-
opment for girls, building leadership skills creates a pool of potential coaches, 
facilitators and female leaders for your sport programmes. To learn more about 
ways to entrench leadership pathways and skill building in your programme design, 
JR�WR�WKH�/HDGHUVKLS�DQG�(FRQRPLF�(PSRZHUPHQW�*XLGHOLQH��

Watch this video to find out about how a group of young 
women from Women Win partner organizations in Asia 
and Africa came to build their leadership muscles.

Case Study:



%H�SDWLHQW��/HDGHUVKLS�LV�D�VNLOO�WKDW�LV�
developed over time. Ask girls what 
they are good at and how they want to 
build their skills and confidence. 
Encourage them to lead their own 
development.

Allow girls to elect their own leaders 
or leadership structures. 

Give all girls opportunities to lead 
during practice, not just older, 
talented, non-disabled or more 
natural leaders.

Constantly encourage goal setting 
and evaluation.

Tips for Developing Leadership

Leadership

Personal Empowerment

Decision-Making Power

Highlight examples of good leader-
ship on and off the playing field.

/HW�JLUOV�WUDLQ�RWKHUV�LQ�VSRUW�VSHFLILF��
practical and life skills.

Show girls you value their opinions.

Explicitly talk about and encourage 
discussions about leadership values 
to girls regularly.

Support positive role modelling.

Allow girls to choose if they want to fill 
leadership roles.

Recognise barriers to leadership, 
such as lack of confidence, peer pres-
sure or poor mentoring, and address 
them.

Seek to help every girl develop to 
their highest personal potential, as 
opposed to criticising or comparing 
girls to one another.

Recognise quiet leadership in girls: 
those who are not outspoken or loud, 
but rather, those who will always run 
the extra lap with the slowest girl on 
the team.

Girl-Led Design
/HDGHUVKLS�� SHUVRQDO� HPSRZHUPHQW�� DQG� GHFLVLRQ�PDNLQJ� SRZHU� DUH� FORVHO\� OLQNHG��
Programme partners report that when a girl feels like they have control over decisions 
concerning their body, their future and their environment, they begin to feel strong and 
powerful. It is important to give your participants some degree of control over the 
design of the programme��HVSHFLDOO\�ZKHQ�WKH�REMHFWLYH�LV�WR�LQFUHDVH�JLUOV·�VHOI�HVWHHP�
and leadership skills. Girls are more likely to fully engage in activities that they help 
design.



Tips for How to Engage Girls in 
Programme Design

The Power of Role Models

Girls are exposed to both positive and negative role models every day. All of these 
people affect how a girl views their own potential. These are the people who girls 
use as references for who they will become and whose behaviour they will 
emulate.

It helps for a girl to see confidence, 
leadership and accomplishment in other 
women in order to envision themselves with 
those qualities. A programme designed to 
empower girls must provide powerful, 
positive role models that reflect the diversity 
of the community you are working with. 
Strong role models can be women who are 
older, skilled athletes, coaches, community 
leaders, successful business people, 
celebrities, politicians, religious leaders, 
confident peers, or any woman whose 
experience will resonate with the girls. 

Image source: G. Sharanya Rao

Allow girls to exercise 
ownership over their 
shared spaces. They can 
choose paint colours and 
create posters for the 
space where their 
sessions are held.

Ask girls to vote on how 
they would like to be 
grouped for competitions, 
for example, by age, by 
region or by skill level.

Give girls the choice of 
uniform colours and team 
names.

Consult with girls and their 
families about time and 
duration of practices and 
training sessions.

Ask girls to create rules of 
conduct for sessions and 
penalties for breach of 
conduct.

Pick a group of girls to 
interview and evaluate 
potential coaches.

Ask girls which sport they 
would like to play.

Ask girls which life skills 
topics they would like to 
discuss.



When you ask a girl who their role models are, often they will mention an international celebrity 
or fictional character. Although there is power in exposing girls to women who are international 
heroines, there is also power in exposing them to local people. A key component to presenting 
girls with role models is to make sure the success experienced by the role models is attainable 
and replicable in their minds. Research has shown that when individuals feel that a role model 
they look up to has attained a status unreachable to them (a celebrity winning an international 
prize for example), this can be demoralising. If possible, find role models who exemplify an 
area in which girls have an interest and where they need help in personal development. Find 
a person who can share their personal experience with personal growth in that area. Men can 
certainly serve as positive role models; however, there is an inherent value in same-gender 
role modelling.

1

Tips for Creating Opportunities for Girls to 
Learn from Role Models

Organise events where role models 
speak to girls about their experienc-
es.

Try to pair up individual girls with 
older mentors with the intention of 
creating long-lasting relationships.

Take girls to see athletic events with 
older participants. Arrange a meet
-and-greet afterwards to allow girls to
interact with players.

Set up guest coaching sessions with 
successful coaches from your region.

Ensure that all those in positions of 
power within the organisation are 
serving as positive role models for 
participants.

Seek role models outside of the sport-
ing arena. Invite a successful busi-
nesswoman or female politician to 
come to the programme and speak to 
the girls.

Consider inviting men or women with 
a disability to come and speak, as 
they often have a powerful impact on 
girls with and without disabilities.

Discuss the concept of “negative role 
modelling” with girls, i.e., simply 
because a person is successful does 
not mean that they are worthy of 
being a role model. Challenge girls to 
evaluate virtues, values and expecta-
tions related to these role models.

Image source: 08-"�1SPHSBN
�&NQPEFSB
�#SB[JM
��/RFNZRRG��3��	�.XQGD��=����������6XSHUVWDUV�DQG�PH��3UHGLFWLQJ�WKH�LPSDFW�RI�UROH�PRGHOV�RQ�WKH�VHOI��-RXUQDO�RI�3HUVRQDOLW\�DQG�6RFLDO�3V\FKRORJ\�������������



Case Study: 
Fondo Centroamericano de 
Mujeres (FCAM)

FCAM, an organisation based in Nicaragua, uses peer-to-peer education groups in 
WKHLU� ZRPHQ·V� FDPSV�� ZKLFK� SURYLGH� DGROHVFHQW� JLUOV� WKH� RSSRUWXQLW\� WR� H[SORUH�
issues that affect their lives through gender, inter-generational and feminist perspec-
tives. The objective is to open spaces for reflection so that girls can build new kinds 
of relationships together (peer-to-peer), based on their experiences in their organi-
sations and as individuals, with a deep analysis of how power relationships can 
arise.

Encouraging Participation
and Retention03

Motivation

Fundamentally, for girls to participate and stay in a sport programme, the programme 
PXVW� PHHW� JLUOV·� HPRWLRQDO�� SHUVRQDO� DQG� SK\VLFDO� QHHGV�� HQFRXUDJLQJ� WKHLU�
growth and addressing barriers that impede involvement and retention.

There are countless strategies for motivating a 
girl to participate in a sport programme. These 
vary based on age, sport, geographic region, and 
the individual. Programme directors and coaches 
often want to give girls every possible incentive to 
play. However, with limited resources, some-
times our partners have had to make difficult 
choices about which incentives will yield the 
greatest results relative to cost. For example, 
\RX� PLJKW� KDYH� HQRXJK� PRQH\� LQ� WKH� SURMHFW·V�
budget to provide uniforms for 25 girls, but not 
enough money to provide transportation to 
competitions.



Tips for Motivating Participation

Publicly reward girls based on leadership, 
performance and initiative. Recognition 
can be a physical award, such as a 
certificate or trophy, a privilege, or simply 
verbal recognition in front of the group by 
a coach or leader. Recognition can 
happen informally throughout practices 
and sessions, or formally during a 
regularly scheduled event, such as an 
annual awards banquet. Be open and 
explicit about how other girls can win 
rewards, so they have clear and tangible 
goals.

A primary motivator for playing sport is 
simply having fun. Girls around the world 
are weighed down with daily responsibili-
ties that require them to behave beyond 
their years. The practice of simply playing 
with peers can be incredibly healing and 
liberating. When you and your coaches 
put the emphasis on fun, girls respond.

Giving girls leadership roles in daily 
sessions, at events or within the organi-
sation encourages girls to set goals and 
work hard to reach them. There is no 
better way to teach girls how to lead than 
to actually let them do it and learn by 
experience. 

Provide economic incentives. Giving girls 
a chance to earn and manage money are 
skills that will serve them beyond the 
playing field and might convince 
caregivers to allow them to participate. 
Some programmes have had success in 
retaining girls by offering them a chance 
to earn money within the programme. For 
example, girls can get paid small sums 
for cleaning, officiating, or coaching. 
Others have used small sums of money 
as part of leadership schemes. You can 
also introduce them to vocational training 
and non-formal education opportunities, 
and schedule practices during times 
when girls do not have to work.  

Offer non-economic incentives for partici-
pation such as small prizes, clothing or 
equipment. Some programmes provide a 
“membership card” that is stamped each 
time a participant attends a practice or a 
programme activity. A chart posted on the 
wall tracks attendance, and then the 
programme can award prizes for different 
levels of participation. Prizes such as hair 
elastics or pencils would require fewer 
participation stamps, and boots or tennis 
racquets could be earned for more.

Make it meaningful. Girls need to 
consciously see the value of a sport 
programme prior to making a commit-
ment. For some, this can be simply about 
having fun and feeling carefree while at 
practice. For others, it is in making new 
friends, learning new skills, building 
physical strength or feeling a heightened 
sense of possibility.

Recognise and Reward Keep it Fresh

Provide Economic 
Incentives

Make it Meaningful

Offer non-economic 
incentives

Give Girls Leadership 
Roles



Consider
Although there are many positive ways to provide economic incentives for girls to 
participate in sport programmes, there are also negative and harmful practices that 
could create a culture or atmosphere where girls only come if there is a financial 
incentive. Try not to hand out money just for simple participation. Girls should be 
there because they love sport and want to exercise. Making it easier for them and 
their family financially so they can participate is important, but simply providing 
money for showing up sends the wrong messages. Also, staff must be careful when 
finding employment for the girls in the sport programme, taking care not to reinforce 
or promote child labour or exploitation of participants.

Basic Needs
The following is a list of basic needs for a successful sport programme. Each need is 
discussed in terms of “the minimum” and “the ideal”. If your programme cannot ensure 
that each girl is receiving the minimum recommended, you need to reconsider its design 
VR�LW�LV�QRW�D�WKUHDW�WR�\RXU�SDUWLFLSDQW·V�ZHOO�EHLQJ�

1. Clean Water and Food
Sport participation demands that participants are properly nourished and hydrated. A 
girl without enough calories in their system is less likely to be able to physically perform 
and focus than a girl who has their nutritional needs met. In economically disadvan-
taged communities, girls might not be getting their dietary needs met at home; in this 
case provision of food and water at your sport programme is absolutely necessary. 

Provide clean drinking water and make 
sure that girls have enough calories in 
their systems for physical exertion. If 
girls are malnourished or dehydrated, 
they should not be playing sport with-
out being given food or water, as it can 
further jeopardise their health. Educate 
girls on the importance of drinking 
water and eating healthy foods when 
participating in sport. 

Provide all girls with nutritious snacks, 
juices and clean drinking water at train-
ing sessions and events. 

The Minimum The Ideal



Case Study: 
Sadili Oval

One of the participants at Sadili Oval, in Nairobi, Kenya, fainted one Monday morn-
ing when they arrived to train. Until that incident, no one knew that they were living 
on their own. They were not able to eat on weekends, as their only source of food 
was at school and what was provided at Sadili Oval. Girls cannot participate safely 
without being given nutritious food.

2. Athletic Clothing
If a girl does not have comfortable and sport-appropriate clothing, they will not be 
able to fully participate in a sport programme. If they are expected to run, they need 
running shoes; if they are playing field hockey, they need shin guards. Beyond func-
tion and performance, uniforms often give girls a sense of pride and belonging. 
Often it is possible to secure donations for sportswear, but when resources are 
VFDUFH��\RX�PXVW�LPSURYLVH��IRU�H[DPSOH�JHWWLQJ�JLUOV�WR�VKDUH�XQLIRUPV�LI�WKH\�DUHQ·W�
playing at the same time. If there is not enough money for full uniforms, girls can 
wear practice jerseys over their blouses.

Ensure girls have functional and cultur-
ally appropriate clothing and are not in 
danger of injury or social ostracism for 
participating in the clothing they have 
available.

Provide sport-specific uniforms, foot-
wear, bras and underwear for all partic-
ipants.

The Minimum The Ideal

Consider
Once girls reach puberty, undergarments become extremely important for sport 
participation. For example, a supportive sports bra is critical for girls participating in 
running sports. Without one, girls may experience pain from bouncing breasts and 
are less likely to want to run. Underwear is equally important, as it enables girls to 
use sanitary pads or other materials to manage their menstruation. Any sport 
programme aimed at serving adolescent girls effectively must address the issue of 
ensuring all girls have both a bra and underwear.



3. Safe Space to Change Clothes
Girls typically need to change out of street clothes and into sportswear prior to play-
ing sport. Providing safe, private spaces in which to change is vital for participation. 
In the absence of such spaces, girls will either opt not to change their clothes (and 
play in inappropriate attire) or wear their sport clothes outside of the programme, 
which can put them at risk of assault or social ostracisation for breaking social codes 
related to gender-appropriate dress.

Access to a toilet and a place to 
change that is lockable and off-limits 
to males during the time the girls are 
using it. Ensure it is accessible to girls 
with disabilities. 

A separate girls-only facility for chang-
ing and cleaning up near training/
competition space.

The Minimum The Ideal

Consider
Some girls, despite having a safe space to change and access to proper training 
kits, might not feel comfortable changing clothing to play sports. If the goal is to get 
JLUOV�WR�SDUWLFLSDWH��LW·V�EHVW�QRW�WR�IRUFH�WKRVH�JLUOV�WR�FKDQJH��/HW�WKHP�SOD\��+RZHY-
er, it can be helpful to talk with them about the benefits of wearing comfortable shoes 
and clothing, and explore their reasons for not wanting to change.

4. Transportation
Getting to and from training sessions can be a costly and dangerous predicament 
for girls. If participants do not have a safe, affordable and reliable method of trans-
SRUWDWLRQ�� WKH� ORQJHYLW\� DQG� FRQVLVWHQF\� RI� D� JLUO·V� SDUWLFLSDWLRQ� ZLOO� EH� DIIHFWHG��
Some of our partner programmes organise girls in groups so they can walk home 
WRJHWKHU�VDIHO\�WKURXJK�QHLJKERXUKRRGV�WKH\�GRQ·W�IHHO�VDIH�LQ��2WKHU�RUJDQLVDWLRQV�
JLYH�JLUOV� IDUH�IRU�PLQLEXVHV�RU�KLUH�EXVHV�IRU� WKH�JLUOV·� WUDQVSRUWDWLRQ�WR�DQG�IURP�
events. When considering transportation, be sure to create safe, low-cost provisions 
for regular training sessions as well as for games, tournaments and events. 



Ensure that girls can travel, by foot or 
transport, to and from training safely 
and affordably.

Alleviate cost and safety concerns by 
UXQQLQJ�D�SURJUDPPH�QHDU�JLUOV·�KRPHV�
or at a school that girls already attend 
and do not need to travel to. When this 
is not possible, provide necessary 
transportation.

The Minimum The Ideal

5. Menstruation
There is a lot of social stigma about menstruation, and girls are unlikely to attend a 
sport programme if they fear the possibility of bleeding in front of others. This can be 
D�PDMRU�EDUULHU�WR�LQLWLDO�DQG�RQJRLQJ�SDUWLFLSDWLRQ�IRU�JLUOV�ZKR�GRQ·W�KDYH�WKH�PHDQV�
or knowledge to manage menstruation. Your sport programme can educate girls 
about their menstrual cycle and you should also consider providing menstruation 
supplies. It can be very helpful to have a health provider come and talk to partici-
pants about menstruation as well.  

Provide education about hygienic men-
strual management and bathroom 
facilities for girls near sport spaces.

Provide girls with education, bathroom 
facilities and sanitary pads.

The Minimum The Ideal

6.  Reputation and Effectiveness 
     of Programme
Strong sport programmes that provide girls with role models, safe spaces and 
growth opportunities will continue to grow without endless recruiting efforts. If a girl 
is meeting their own goals, is having fun and feeling inspired by their time within the 
programme, they will do everything in her power to continue participating. They are 
also more likely to recruit other friends to join a programme that is meeting their 
needs.



Try to keep girls in the sport 
programme for at least an entire year.

Run programmes so that girls are 
exposed to sport and life skills for more 
than four years, allowing them to grow 
and learn in a safe environment at a 
critical time in their adolescence.

The Minimum The Ideal

Consider
The duration of participation is a key factor in determining how beneficial a sport 
programme will be for a girl. Every girl is different, but, generally speaking, the 
longer a girl participates, the more opportunity they have for growth. Several 
programme partners agree that girls need to be involved for no less than one year 
to enjoy the benefits of participation.

7.  Home Duties
One of the most common reasons girls leave sport programmes is because it 
conflicts with family responsibilities or values. Girls are often expected to care for 
VLEOLQJV� DQG� HOGHUV�� FRRN�� FOHDQ� DQG� FRQWULEXWH� WR� WKH� IDPLO\·V� LQFRPH�� :KHQ�
FRQIOLFWV�EHWZHHQ�\RXU�VSRUW�SURJUDPPHV�DQG�WKRVH�GXWLHV�DULVH��LW·V�YHU\�GLIILFXOW�IRU�
a girl to choose themselves over their commitment to her family. Additionally, family 
GLVDJUHHPHQW� RYHU� SULRULWLHV� FDQ� FXUWDLO� D� JLUO·V� SDUWLFLSDWLRQ� LQ� \RXU� SURJUDPPH�
 
It is critical that you think about operating programmes to fit within the context of a 
JLUO·V�IDPLO\�OLIH��7KLV�FDQ�PHDQ�VFKHGXOLQJ�SUDFWLFHV�DQG�HYHQWV�DURXQG�FKRUHV�DQG�
farming schedules, allowing girls to bring siblings to practice, or making sure girls 
KDYH�WKH�HQHUJ\�WR�KHOS�DURXQG�WKH�KRXVH�RQFH�WKH\�OHDYH�D�SUDFWLFH��,W·V�HTXDOO\�
LPSRUWDQW�WR�FRPPXQLFDWH�UHJXODUO\�DQG�WUDQVSDUHQWO\�ZLWK�FDUHJLYHUV�DERXW�D�JLUO·V�
activities and progress, to help caregivers see the positive benefits of sport partici-
pation.

%H�FRQVFLRXV�RI�D�JLUO·V�UHVSRQVLELOLWLHV�
at home and to their family, letting them 
leave training early or skip certain days 
when they conflict with their family 
work.

Schedule trainings and games around 
D� JLUO·V� IDPLO\� UHVSRQVLELOLWLHV� DQG�
chores they do at home, allowing girls 
to be able to attend all activities related 
to the programme. 

The Minimum The Ideal



Group Cohesion

An important part of keeping girls in a programme and making sure the atmosphere 
is comfortable and open to all is good group cohesion, or positive group dynamics. 
A group atmosphere in which girls feel comfortable to be themselves, say what they 
think, and respect all voices is ideal for any sport programme — however, this is not 
always as easy as it sounds.

Recommendations
Monitor girls who are more dominant in discussions and during sessions. If you see 
the dominance being displayed in abusive or negative ways rather than through 
positive and healthy ways, pull that girl aside and talk to them about their behaviour.

Break up cliques when you see them forming, so that all girls partner or form groups 
with girls they do not know or are not necessarily close to during training. Play 
games in which those girls must rely on each other to win, forming a bond through 
competition.

Help girls talk through conflict resolution.

Stop gossip and rumours from circulating. Have a discussion with the girls about the 
damage that gossip or rumours cause.

Refrain from playing favourites. It is great to reward girls and encourage girls who 
are natural leaders and show good behaviour; however, constantly favouring some 
girls over others can cause jealousy and conflict in the group. 

Often, bullying and feelings of 
superiority can be big problems, 
especially if you have groups 
that mix social class, nationality, 
ethnic backgrounds, or even 
just different neighbourhoods 
and schools. If there is no 
group cohesion, or some girls 
feel threatened by others in the 
programme, they will not speak 
up or fully engage in sessions 
and could eventually decide not 
to come back, preferring to 
avoid the group and forget 
sport.



Informal Time
Informal time before or after a training session can often be a critical period of time in 
which a coach can form strong bonds with their players and gain their trust. This 
unstructured time could be valuable for coaches to discuss life issues with players 
while juggling a ball, shooting hoops, or just sitting on the grass and waiting for every-
one to arrive. Interviews with our partner coaches have shown that girls feel more free 
to open up, ask for advice and discuss things bothering them in life the more time they 
spend with the coach before and after practice, outside of the structured curriculum or 
training session. This gives the coach more opportunities to act as a mentor and give 
valuable advice and information to that participant.

However, unstructured and informal time is not always positive. If no one is monitoring 
them, coaches can take this time and use it in ways that could harm the girls, either 
through fostering inappropriate relationships or favouring some girls over others. As an 
organisation, it is important to think through creating this informal or unstructured time 
for your coaches and players to interact and ensure that the time is a positive thing for 
the players.

Recommendations
Ensure that if there is unstructured time before or after practices, that male coaches 
are always accompanied by woman coaches or another female adult. Do not let 
male coaches meet with female players before or after practice alone.

$V�DQ�RUJDQLVDWLRQ��SD\�FRDFKHV�D�OLWWOH�ELW�H[WUD�WR�FRPH����PLQXWHV�EHIRUH�SUDFWLFH�
DQG�VWD\����PLQXWHV�DIWHU��JLYLQJ�WKHP�WKH�RSSRUWXQLW\�WR�LQWHUDFW�ZLWK�SOD\HUV�ZKR�
come early and those who leave late.
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Coach Development 

Where are you?
This section of the International Guidelines 
will explain the importance of coach 
development in the success of sport 
programmes for girls. 

In this PDF, you will explore the following 
topics: 

Importance of a Good Coach

Coaching Approach

Importance of Woman Coaches

The Impact of having Woman Coaches

Recruiting Women Coaches

Tools and Resources for Coach Development

Allyship
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06
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Zarrett, N., Veliz, P.T., & Sabo, D. (2020). Keeping Girls in the Game: Factors that Influence Sport Participation. New York, NY: Women’s Sports Foundation.1

All over the world, more and more girls are getting 
engaged in sport and play. But research shows that girls 
start sports later and drop out earlier than boys, which 
can be a result of gendered expectations of girls and 
women, family or community responsibilities, or nega-
tive experiences with sport.  This has negative effects on 
girls' ability to reap the benefits of playing sports and leads 
to them missing opportunities to develop important 
life skills. Coaches play a huge role in addressing the 
barriers that girls face to getting involved and staying 
engaged with sport.  



Importance of a Good Coach

 Inspiring and supportive

� 5HIOHFWLYH�RI�SDUWLFLSDQWV·�FRPPXQLW\

 Able to make sport fun and accessible for all participants

 Able to connect sport to important life skills

 A strong facilitator who is able to navigate sensitive and complex  
 issues that affect the daily lives of participants

 Knowledgeable of where to find resources on sensitive topics

01

However, many coaches in sport for development programmes are not 
adequately trained or prepared for their objectives. Often elite sport coach-
es, who may have expertise in technical training and sporting excellence, 
have little training on how to teach the valuable life skills that develop girls' 
leadership and empower youth. Facilitators who teach and develop life 
skills at various development organisations may have a deep understand-
ing of what it takes to empower youth but have little training or knowledge 
of how to teach the basics of a certain sport. It is crucial to provide an envi-
ronment where a coach feels like they can learn and improve, whether that 
means improving their technical knowledge of the game or learning how to 
link sport with life skills and lessons.

7KH� VXFFHVV� RI� D� JLUOV·� VSRUWV� SURJUDPPH� OLHV� LQ� WKH� KDQGV� RI� FRDFKHV� DQG� WKHLU�
approach to coaching. Coaches are the main source of interaction with girls, and 
can make all of the difference in how the girls experience the programme. Inspiring 
coaches will not only help girls develop sport skills but also be able to show participants 
how they can transfer their experience in sport into empowering life skills. 

A strong life skills and sport coach should be:



Coaching Approach02

what is a coaching approach?

A coaching approach  refers to the way that a coach engages 
with their team, the values and attitudes that they hold, the envi-
ronments they create, the nature of their interactions with the play-
ers, and the goals and priorities they promote. Coaches play a 
huge role in the nature and quality of a sport programme for girls, 
DQG� WKHLU� DSSURDFK� WR� FRDFKLQJ� KDV� D� ODUJH� LPSDFW� RQ� JLUOV·�
self-perception, motivation, and confidence. 

With this responsibility, coaches who work with girls should pay special attention to 
coaching with a gender lens in mind. Coaching with a gender lens means creating 
girl-centred sport environments, and using strategies and approaches that support 
JLUOV·�LQWHUHVW�DQG�HQJDJHPHQW�LQ�VSRUW��:KLOH�HDFK�FRDFK�PD\�KDYH�WKHLU�RZQ�XQLTXH�
DSSURDFK�WR�FRDFKLQJ��WKHUH�DUH�FHUWDLQ�SUDFWLFHV�DQG�VWUDWHJLHV�WKDW�ZLOO�IRVWHU�JLUOV·�
interest and continued involvement in sport.


(�" �.*0-� ƻ�
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Strategies to Engage and Retain Girls

Creating a positive environment that encourages learning from mistakes 

Encouraging girls to set personal and team goals 

Emphasising skill-building through fun and healthy competition

Rewarding effort or trying a new skill over winning or scoring

Communicating using positive and encouraging feedback

Focusing time and energy on building supportive relationships within sport  
(with players, between players, and between players and others who are   
influential in their lives) 

Ensuring that girls have access to safe and appropriate equipment and      
 facilities

Coaches in your programme may already be highly skilled at creating these types of 
environments and sensitive to team dynamics, but, more often than not, these skills 
and strategies can be cultivated and developed over time. You should take a look at 
ZKDW�\RXU�FRDFKHV·�FDSDFLWLHV�DQG�VNLOOV�DUH�DQG�ZKHUH�WKH\�PLJKW�QHHG�H[WUD�WUDLQLQJ�
LQ�RUGHU�WR�IRVWHU�D�KROLVWLF�DSSURDFK�WR�XVLQJ�VSRUW�DV�D�WRRO�IRU�JLUOV·�HPSRZHUPHQW�

For more information on engaging and retaining girls, see:

https://www.womenssportsfoundation.org/wp-content/uploads/2019/04/coaching-through-a-gender-lens-report-web.pdf

https://devzone.positivecoach.org/sites/uploads/!les/coaching-girls-guide.pdf&RDFKLQJ�WKURXJK�D�*HQGHU�/HQV��:RPHQ·V�6SRUWV�)RXQGDWLRQ�

Coaching Girls Guide: How to Get (and Keep) Girls Playing (WeCoach and Nike)



Importance of Woman Coaches03

Beyond just hiring woman coaches, it is important that coaches in your programme reflect 
the communities and populations that the girls are coming from with respect to race, 
ethnicity, caste, and socioeconomic class. This representational leadership is important so 
that girls and their communities can connect to your organisation and know that they are 
familiar with their context and lived realities. It also means providing access to opportuni-
ties that most marginalised groups have been traditionally excluded from. 

In addition to coaching staff, gender equality should also be considered across your organ-
isation, by encouraging and seeking female members of the board of directors, advisors 
and organisation administration. Female representatives on these decision-making bodies 
will help your organisation shape programmes based on what is best for your participants, 
keeping their interests in mind and serving as role models themselves.

6NLNX��,QF���86$

Woman coaches, trainers, and discussion group facilitators are crucial to ensuring the 
success of sport programmes aimed at empowering girls. Prioritising women for these 
roles creates leadership opportunities, where such opportunities may otherwise be 
scarce or non-existent. In all levels of organisational leadership, women have a chance to 
strengthen decision-making, confidence and management skills over time. Having women 
LQ� OHDGHUVKLS� SRVLWLRQV� ERWK� VHUYHV� DV� DQ� H[WHUQDO� UHSUHVHQWDWLRQ� RI� WKH� SURJUDPPH·V�
values, and demonstrates potential opportunities for other girls to strive 
towards.



The Impact of Having Woman Coaches04

Female role models positively influence 
JLUOV·� VHOI�SHUFHSWLRQV�� VHOI�HIILFDF\�� DQG�
sense of belonging.

Having women as coaches challenges 
outdated stereotypes about gender and 
leadership.

Girls can relate to the lived experience of 
female coaches and see themselves in 
their coach.

Girls may feel more comfortable convey-
ing their needs to woman coaches, train-
ers, and referees rather than male ones. 

Woman coaches advocate for and help 
grow the number of women in the coach
ing profession.

Woman coaches can provide advice and 
mentorship to other women about how to 
navigate traditionally male dominated 
workplaces.

Girls and women who see other women 
coaching can see coaching as a legitimate 
and viable career.

Men who respect women as athletes, 
players and sporting leaders within their 
own sporting sphere are more likely to 
respect women in other areas of their 
lives.

Individual Impacts Systemic Impacts

/LEHULDQ�IRRWEDOO�VWDU�DQG�PHQWRU��'HKNRQWHH�6D\RQ�VKDUHV�DERXW�KHU�H[SHULHQFHV�RI�
empowerment through sport. As the women's Football to Develop Destitute (FODEDE) 
coordinator in Liberia, she uses her experiences to mentor young girls in her community, 
empowering them to address the challenges they face. 

Watch this video to learn more 
about her experiences:

Case Study

https://vimeo.com/33037840
https://vimeo.com/33037840
https://vimeo.com/33037840
https://vimeo.com/33037840
https://vimeo.com/33037840
https://vimeo.com/33037840

https://vimeo.com/33037840



Recruiting Woman Coaches05
Coaches play a crucial role in creating gender-equitable and inclusive sports spaces, and 
woman coaches can actively dismantle stereotypes and gender norms about women in sport 
and demonstrate to girls that they should be included. However, across the world we hear from 
partners that recruiting woman coaches is a challenge. This is due to the disproportionate 
barriers to accessing and holding coaching positions that women face compared to their male 
counterparts. 

Barriers
Identifying the barriers that prevent women from progressing in sports coaching positions is 
one of the first steps towards understanding not only how to recruit women coaches, but also 
how to retain them and invest in their professional development. Below are some of the 
barriers shared by our partners.

Lack of appropriate equip-
ment or spaces. Cisgender and 
transgender women who coach 
may not have access to quality 
facilities (e.g. toilets, changing

rooms) 

Lack of an inclusive sport 
culture. Women and non-binary 
people are not attracted to 
coaching positions due to the 
male-dominated environment 
(sometimes referred to as a 
“boys club”).

Structural gender-based discrimi-
nation. Woman coaches are more 
likely to face harassment, intimida-
tion, and abuse (both on the sidelines 
and within sport organisations) due to 
their gender. This happens at infor-
mal, amateur, and professional levels 
of sport organisations.

Lack of family support. Cultur-
al and gender norms are often 
ingrained in the minds of family 
members, leading to a lack of 
permission or support for 
women pursuing coaching. This 
reinforces gender stereotypes 
that suggest that being a coach 
´LV�D�PDQ·V�MREµ��2IWHQ��VSRUW�
environments and coaching 
schedules are not sensitive to 
H[SHFWDWLRQV�IRU�ZRPHQ·V�XQSDLG�
caretaking responsibilities.

Inequalities in recruitment and 
compensation. Female and male 

FRDFKHV�ZLWK�VLPLODU�H[SHUWLVH�GRQ·W�
have the same access to incen-

tives, paid coaching opportunities 
and equitable compensations (such 
as benefits, stipends, salaries, etc.). 

Biased hiring and recruiting 
processes often lead to men being 

favoured for coaching jobs.

Challenges with menstruation 
management.�6XLWDEOH�DQG�

accessible toilet facilities are not 
always available, complicating 

the coaching experience for 
those who menstruate.



Consider
If you are a staff member within an organisation, run a session with your current 
woman coaches to detect the key barriers they are facing in your organisation. Each 
FRDFK
V� H[SHULHQFH� LV� GLIIHUHQW� DQG� WKH� DQVZHUV� PD\� YDU\�� HYHU\RQH·V� SHUVRQDO�
experience is valid. Hear their stories with an open mind. Once you have identified 
the biggest barriers they face, look for similarities and differences. Ask yourself:

   Is there a common barrier coaches face in your organisation? This means it might 
   be a systemic barrier. Find ways to remove these barriers internally.

   Are there unique barriers named by your coaches? These might be barriers affect
-ing and impacting your coaches in different ways. After all, we are all different. Try
to provide dedicated support and learn from each coach's personal experience to
tear this barrier down together.

Double Standards. Women 
need to work harder to prove 
that they are eligible for coach-
ing positions, particularly if they 
ZRXOG�OLNH�WR�FRDFK�PHQ·V�
teams.

Unequal resources. For many 
organisations/clubs, sport 
programmes for boys and men have 
existed for much longer, leading to 
more developed programmes, better 
playing facilities, equipment, etc. in 
FRPSDULVRQ�WR�ZRPHQ·V�SURJUDPPHV�

Fewer opportunities. Marginal-
ised genders have less access 
to coaching opportunities. Not all 
organisations or clubs have 
female teams where they could 
coach. Women are almost never 
considered to coach male 
teams.

Lack of access to training. In 
some countries, girls and 

women still have inadequate 
access to training, certification, 

and coaching development 
opportunities.

Lack of role models. There are 
limited role models and mentors 

to support woman coaches to 
progress in sport, or even 

inspire them.



Tips for Recruiting Woman Coaches
Below are general tips and strategies to be able to overcome challenges to recruiting 
woman coaches, and should be adapted to your local context if necessary. 

Internal Strategies

Share resources. Partner and work with 
other organisations that need or have 
strong woman coaches and role models, 
and work with these women so they split 
their time between different programmes. 

External Strategies

Build leadership pathways. The most 
effective way of recruiting coaches is 
likely right before your eyes. Develop 
intentional leadership development 
opportunities for participants and volun-
teers within your programmes so they can 
acquire the skills to become a coach. 
Click here for a framework on how to build 
leadership pathways within your organisa
-tion.

Be flexible in your programme design. 
,I�\RX�KDYH�D�VSRUW�LQ�PLQG�EXW�FDQ·W�ILQG�D�
woman coach for this sport in your com-
munity, reflect on why this may be and 
consider other design approaches that 
may be more suitable. This could be 
expanded recruitment drives, or choosing 
another sport. Is there another sport that 
is suitable for your participants and easier 
to find a female coach?

Consider hiring crossover athletes. 
6SRUW�VSHFLILF�VNLOOV�FDQ�EH�OHDUQHG�TXLFN-
ly with focus and a qualified instructor. 
Often, regardless of the sport, the athlete 
will already be aware of basic needs for 
participants, such as training or being a 
member of a team.

Give female coaches access to formal 
accreditation programmes.�6RPHWLPHV��
woman coaches are asked to volunteer 
WKHLU� WLPH� EHFDXVH� WKH\� GRQ·W� KDYH� WKH�
same formal coaching certificates or 
recognition from the government or other 
sporting bodies as men. By influencing 
sporting bodies and advocating for 
women, woman coaches can gain access 
to these training and accreditation 
processes. Through this, your organisa-
tion gains accredited coaches, and these 
coaches can negotiate salaries and earn 
a living through coaching in the future.

Advertise in the community. Let the 
community know you are seeking woman 
coaches. Post flyers in community spaces
 and your social media channels.

Visit venues where sport is being 
played. Visit local sport venues and meet 
women who are there, to recruit and get 
recommendations.

Contact the national sport governing 
body. Many popular sports have national 
organisations that govern regulations, 
coaches, officials, etc. As a central 
headquarters for a sport, the people in this 
organisation often know of qualified 
coaches and can help you get in contact 
with them.
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Tools and Resources for Coach 
Development06

Case Study:
Programme leaders at MIFUMI (Uganda) originally wanted to use karate as 
the sport focus for girls. However, they were unable to find more than one 
qualified karate coach who was a woman. Believing deeply in the value of women 
coaches, they decided to be flexible in their programme design and begin 
taekwondo sessions as they were able to recruit an experienced taekwondo 
coach who was a woman from a nearby city. There was an unexpected benefit to 
recruiting this coach DV� JLUOV·� SDUWLFLSDWLRQ� LQFUHDVHG�� 6RPH� FDUHJLYHUV� WKDW� ZHUH�
LQLWLDOO\� UHOXFWDQW� WR� OHW� their girls participate in martial arts understood that they 
were not harmful activities after seeing other women doing it.

Continuous 
training

One-off 
training>

Coaches are one of the most valuable resources that any sport organisation 
has. Investing in this resource, through training and continual development, is 
HVVHQWLDO� WR� LPSOHPHQWLQJ� D� KLJK� TXDOLW\� DQG� HIIHFWLYH� VSRUW� SURJUDPPH� IRU� JLUOV·�
rights and equity in your community. Coaches will be interacting with participants on 
a daily basis and therefore need the training and support to be able to make a posi-
tive impact through their coaching and mentoring. Coach development should not be 
just a one-off training or handing them a manual, but rather, a continual process that 
accompanies the coach throughout their time with your organisation. 



It is important to note that woman coaches (or aspiring coaches) historical-
ly have less opportunities to access formal or informal coach training in 
many communities. It is therefore even more important to ensure that sport 
DQG�JLUOV·� ULJKWV�SURJUDPPHV�DUH�SURYLGLQJ� WKHVH�RSSRUWXQLWLHV�� ,Q�PDQ\�
cases, our partner organisations have ended up recruiting female athletes 
or life skill educators and providing them with technical sport skills training, 
due to the lack of woman coaches in their community. 

Tools for Training Coaches
There are several approaches, tools and resources that your organisation can use to 
VXSSRUW� WKH�FRQWLQXDO�GHYHORSPHQW�RI�FRDFKHV�DQG� IDFLOLWDWRUV��6RPH�H[DPSOHV� LQFOXGH�

Workshops and training

Manuals 

Curricula

Mentoring

Observing and supporting the growth of coaches

Coach Certification Programmes

01

02

03

04

05

06

Workshops and Training

In person (or virtual) coach trainings and workshops are great ways to train many coaches 
at once in your programme's approach, curricula and in the technical aspects of the sport 
or sports you are using.  

Coaching workshops and training can be focused on any aspect of the job, such as creat-
ing safe spaces for girls, teaching a specific skill, or how to recognise and address instanc-
HV�RI�JHQGHU�EDVHG�YLROHQFH�LQ�D�JLUO·V�OLIH��,QWHUQDO�WUDLQLQJ�FDQ�KHOS�HQVXUH�WKDW�DOO�\RXU�
coaches are working within the same philosophy and are promoting the same values. 
These face-to-face meetings can foster powerful idea exchanges between individual 
coaches and provide opportunities for mock sessions and peer feedback. 

01



Topic Details

7HFKQLFDO�6SRUW�
6NLOOV�7UDLQLQJ

6DIHJXDUGLQJ

Facilitation and 
Group Man-
DJHPHQW�6NLOOV

Curriculum 
Methodology 
and Approach

Leadership 
Development

Potential Topics for Coach Training

Historically, technical training in sport skills, rules of the game, 
officiating sport and coaching sport have been limited for women in 
many communities. Providing woman coaches or aspiring coaches a 
strong background in the technical aspects of a particular sport is 
important. Partnering with local or national sporting bodies (your 
FRXQWU\·V�VSRUW�IHGHUDWLRQV��FRXOG�EH�D�JUHDW�VROXWLRQ�WR�SURYLGH�KLJK�
quality training to your coaches. Check in with local or international 
nonprofits that also might be able to support the technical portion of 
a coach training. 

6XFFHVVIXO�VSRUW�SURJUDPPHV�IRU�JLUOV�KDYH�YHU\�FOHDU�H[SHFWDWLRQV�
for all the coaches and staff within the organisation. Coaches are in 
a position of power and therefore every coach should sign a contract 
VWDWLQJ� WKDW� WKH\� XQGHUVWDQG� DQG�ZLOO� DELGH� E\� \RXU� RUJDQLVDWLRQ·V�
mandates. This provides for complete accountability in case of 
abuse or misuse of that power. The contract is also a valuable 
communication tool, demonstrating that both the administration and 
coaches understand clearly what is expected to create a safe space 
for girls. You should also be very clear about penalties for breaching 
the code of conduct. There should be a clear organisational commit-
ment to “zero tolerance” for sexual harassment, violence or abuse.

Coaches in a life skills and sport programme should have strong 
facilitation and group management skills. This is particularly import-
ant if your coaches are addressing sensitive topics related to certain 
JLUOV�DQG�ZRPHQ·V�ULJKWV�VXFK�DV�JHQGHU�EDVHG�YLROHQFH��VH[XDO�DQG�
reprorductive health and rights and engaging in local advocacy. 

(YHU\�TXDOLW\�VSRUW�DQG�JLUOV·�ULJKWV�SURJUDPPH�KDV�D�FXUULFXOXP�WKDW�
coaches can use to deliver sessions to the participants. Coaches 
need to be trained in this curriculum, so they themselves understand 
not only all of the session content but also the methodology and 
approach. 

Coaches themselves could greatly benefit from reflecting on and 
further developing their own leadership. This is particularly important 
to woman coaches as they often have not had as many opportunities 
to build their leadership. Reflecting and working on their own leader-
ship will also help them better support the development of the 
leadership of participants in their program. 



Providing coaches with a written guidebook of technical information about how they are 
expected to lead girls is a great way to accompany an in-person or virtual training. Manuals 
often include programme rules and philosophies, ideas for drills and tips on practice plan-
ning. Most manuals are produced internally by programme directors and other coaches 
and include very specific information about sport-specific skills, facilities and local cultural 
considerations. There are also coaching handbooks that are produced by third-party 
providers, such as national or international sport federations and/or coaching bodies. 
Below are a variety of manuals available free online, focusing on different aspects of 
coaching in a sport and life skill programme.

Manuals02

Case Study:
Girl Determined, Myanmar

http://www.za-ydf.org/pages/tools_we_o"er/

https://la84.org/coaching-manuals/

http://www.discoverfootball.de/!leadmin/user_upload/Handbuch/COACHESmanual.pdf

https://www.nike.com/made-to-play/coach

https://www.womenssportsfoundation.org/educational_resources_categories/curriculum-resources/

 Youth Development Football

 Goal Coaching Manual

 LA84 Foundation Coaching Education Resources

 Discover Football Coaching Manual 

 Nike Made to Play Girls Coaching Guide

� :RPHQ·V�6SRUWV�)RXQGDWLRQ�&RDFKLQJ�5HVRXUFHV

Girl Determined runs weekly Volleyball Circles led by community-based coaches in 
many parts of rural and peri-urban Myanmar, who themselves may not have volley-
ball or coaching experience. To support coaches with sport knowledge, Girl Deter-
mined created a Coaching Manual in Burmese. This resource provided coaches 
with game rules and explanations of different skills, illustrations of skills and stretch-
es, technical skill advice to give to players, practice planning tools, and ideas for 
drills and games to run. This manual can be used to train coaches who may be new 
to the organisation, the sport of volleyball, or to structured sport programmes more 
generally. 



One of the most effective ways for coaches to engage in long term learning is through men-
tors. You should look for opportunities to pair up younger coaches with more experienced 
coaches. Learning “on the job” from mentors is an extremely effective way to improve 
coaching skills. Additionally, you should provide ongoing opportunities for peer learning 
and check-ins to troubleshoot and problem solve coaching and implementation obstacles 
as they come up. This could be regular meetings between coaches once a week, or once 
a month, depending on availability or your programme model. During these meetings, 
coaches can share best practices, obstacles, successes and support each other to find 
solutions and approaches in real time and be able to apply them at the next practice or 
session.

Curricula03

Mentoring04

Observing and Supporting 
the Growth of Coaches05

Besides technical training manuals, curricula that help coaches address life issues like 
gender-based violence, sexual and reproductive health and rights, teamwork, or peer pres-
sure are essential for coaches attempting to approach sensitive topics. Curricula usually 
define the sessions, key messages, activities, and discussion questions. This can some-
times look like a script but should be adapted and contextualised to each group of partici-
SDQWV��%H�PLQGIXO�RI�ODQJXDJH�EDUULHUV��LW·V�LPSRUWDQW�WR�SURYLGH�\RXU�FRDFKHV�ZLWK�PDQXDOV�
or curricula that are written in a language they fully understand. (For more information 
on finding and choosing a quality curriculum, see the Curricula section of this 
guide).

https://womenwin.app.box.com/s/i6hip1va9g52m6jruwyna051yvga82nn

5HJXODU�REVHUYDWLRQV�DQG�RSHQ�GLDORJXHV�DUH�D�YLWDO�WRRO�LQ�VXSSRUWLQJ�D�FRDFK·V�JURZWK�
and ensuring that they are positively serving girls. The process can be a learning experi-
ence for all involved. Rather than doing more formal top-down evaluations, try having a 
guided conversation with coaches around what they think their strengths and weaknesses 
are and what they think they need to improve and grow. Use the 360 Feedback Tool to help 
you in these conversations. 



Offering coaches access to a certification programme (whether it is internally run by your 
organisation or through a partnership with an external organisation) allows you to further 
develop your staff. Certification can also allow your coaches to advance on their own 
career pathways in the future. There are lots of examples of certification programmes and 
many sport federations have their own technical sport coaching certification. Below are 
some examples of how other organisations have used certification processes to strengthen 
their coaches.

Coach Certification Programmes06

Case Study:
One Win Leads to Another

https://www.unwomen.org/sites/default/!les/Headquarters/Attachments/Sections/News%20and%20events/Stories/2016/One-Win-Leads-to-another.pdfOne Win Leads to Another (OWLA) is a programme that leverages the power of 
sport to empower girls in Brazil. The programme combines quality sport program-
ming and life skills sessions to build the leadership skills of adolescent girls living in 
Rio de Janeiro, Brazil, improving their ability to influence the decisions that impact 
their lives. Its overall objective is to use sport to change harmful gender stereotypes 
and norms so that adolescent girls can fully achieve their rights. As part of the 
programme, implementing partner Empodera and technical support partner Women 
Win developed a certification and assurance framework to access and certify 
individual trainers and coaches. The framework contained: 

 Organisational Certification – Organisations assessed on three certification  
 levels: (1) Official OWLA implementing organisation, (2) Advanced OWLA  
 implementing organisation and (3) Master OWLA implementing organisa  
 tion

 Individual Certification – Individuals assessed on three certification levels:  
 (1) Official OWLA coach, (2) Advanced OWLA coach and (3) Master Trainer

The framework will allow for the programme and curriculum to scale to new imple-
menting partners and a variety of programme sites while attempting to maintain 
quality and effectiveness. The framework also allows for Empodera to support 
other organisations and partners with development plans and activities. 



Allyship

what does allyship mean?

Allyship  is when a person of privilege works in solidarity and 
partnership with a marginalized group of people to help take down 
the systems that challenge that group's basic rights, equal access, 
and ability to thrive in our society

&DUHIXO�VHOHFWLRQ�RI�PDOH�FRDFKHV�DQG�IDFLOLWDWRUV� WKDW� WUXO\�EHOLHYH� LQ�JLUOV·�HTXDOLW\�DQG�
empowerment, is paramount to making gender inclusion in your sport and rights 
programme successful. Although Women Win believes that recruiting and training women 
in coaching positions should be a top organisational priority, male coaches can be import-
ant allies and assets in the empowerment of adolescent girls. Including men in efforts to 
empower girls and women can be beneficial on many levels and help support greater 
change in your community. 

Historically, men have had greater access to sport; therefore, they often have valuable 
technical knowledge to offer to girls. When teaching girls sport-specific skills, our partner 
programmes often call upon that expertise. Men who are truly dedicated to empowerment 
can work directly with girls and show them positive examples of cross-gender communica-
tion, behaviour and respect. They can bring a diversity of experience and perspective to 
your programme. Furthermore, having a male celebrate the strength and athleticism of an 
adolescent girl can leave a big impression on them and the community.

07

From a programme point of view, having caring, quali-
fied professionals that embody the principles of your 
organisation and are dedicated to empowering girls, 
regardless of gender, is paramount. However, the 
presence of males, regardless of the individual, has 
WKH�SRWHQWLDO�WR�FRPSURPLVH�D�JLUO·V�IHHOLQJ�RI�VHFX-
rity within your space and reinforce their belief 
that men are in charge. If they have experi-
enced gender-based oppression at the hands 
of a man, they will likely be reluctant to trust 
and share as freely as they would with 
a leader who is a woman. 

,Q� GHVLJQLQJ� VSRUW� SURJUDPPHV� IRU� JLUOV�� LW·V�
important to be aware of both the risks and 
benefits of this dynamic to make sure the 
programme is a success.

Image source: Julia Larson



Consider
It is typically more comfortable for women and older girls to talk to participants about 
issues surrounding reproduction and menstruation than it is for males. However, 
PRVW�PDOH�FRDFKHV�RI�DGROHVFHQW�JLUOV�ZLOO�HQFRXQWHU�RFFDVLRQV�ZKHQ�D�JLUO·V� IXOO�
participation in a sport programme requires understanding, advice and education 
about personal and sensitive issues particular to females. For example, if a girl is 
menstruating and experiencing cramps, they must be able to communicate to their 
coach without experiencing shame. Or, if a coach notices that a girl is not performing 
to their potential because they do not have a sports bra, he must be able to offer 
them resources, if they are available.

     Tips on Integrating Men into a Programme

Screen the men you plan to hire as 
coaches or administrators. Interview 
WKHP� DERXW� WKHLU� SHUFHSWLRQ� RI� JLUOV·�
empowerment. Ask them about their 
experience in helping shape strong girls, 
as opposed to focusing simply on their 
technical coaching skills.

If a male coach has zero or little experi-
ence� ZLWK� JLUOV·� HPSRZHUPHQW�� limit his 
role to occasional training sessions with 
another woman coach present.

Never allow men to train or travel with 
girls without an adult woman present. 
For many groups, this can be financially 
and logistically difficult to achieve. If you 
have a male coach, consider asking a 
woman teacher, mother or community 
member to join in sessions on either a 
voluntary or paid basis. Create meaning-
ful roles for these women, such as helping 
with equipment, organising transportation, 
communicating with parents or preparing 
food.

Educate girls about reporting gen-
der-based violence or abuse when/if it 
occurs at the hands of men within the 
organisation. Make sure girls have a 
trusted woman they can talk to who will 
help them contact police and/or third-party 
VHUYLFH� SURYLGHUV� �VHH� WKH� 6DIHJXDUGLQJ�
section for more information.)

Encourage girls to view men as part-
ners in their development, as opposed to 
controllers of it. 

Establish open lines of communication 
around sensitive issues. In initial group 
meetings, acknowledge that all coaches, 
men and women, understand that men-
struation and sexual development is a 
KHDOWK\�DQG�QRUPDO�SDUW�RI�JLUOV·�FRPLQJ�RI�
age. Ensure that coaches respect and 
believe girls when they say they cannot 
participate because of cramps or other 
discomfort related to reproductive health.

If girls are not comfortable using formal 
language around sensitive issues, 
welcome them to come up with a code 
word to communicate with all coaches, 
men or women, when they are menstruat-
ing.



Adopt a zero-tolerance policy for inap-
propriate interaction of male leaders 
with girls.

Train all coaches, women and men, on 
how to talk with girls about sensitive 
issues, such as sexuality, health and 
reproduction. Include gender sensitivity 
sessions in these trainings for all coaches 
so there exists an honest and open 
dialogue between male and woman 
coaches as well.  

Maintain clear boundaries around 
discussions with girls. Do not get into 
GLVFXVVLRQV�DERXW�JLUOV·�VH[XDO�EHKDYLRXU��
If a girl needs to discuss sexuality and 
other personal topics, refer her to an adult 
woman within the programme.

For more information on engaging boys 
DQG�PHQ� LQ� JLUOV·� VSRUW� SURJUDPPLQJ�� JR�
WR� the Community Engagement section 
of this guide.

Image source: Jeffrey F Lin on Unsplash
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Engaging the Community

Organisations around the world that use sport as a tool to build leadership in
adolescent girls have made it clear that part of the essential strategy for
designing and implementing a girls’ sport programme is effectively
engaging the local community.

Not all of the challenges faced by organisations are the same, nor are the
organisations’ strategies to engage their communities the same. Many have
learned that what works in engaging the community has evolved over time,
and have adapted and improved their strategies, and because of this, have
created more enabling environments for the girls in their programmes.

Where are you?
This section will explore key strategies in engaging
the community, while also turning to practical case
studies from various regions around the world.

In this PDF, you will explore the following topics:

What is Community Engagement?

Girl-led Engagement

Community Groups and Stakeholders

Strategies for Engaging the Community

02

03

04
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Image source: One Culture Nation



What is Community Engagement?01
Community engagement is about building, developing, and main-
taining effective relationships with people through all of the critical
aspects of human interaction – dialogue, patience,
persistence, care, consideration, and clarity of purpose. It
means taking time to listen to people and having the flexibility to
deal with potential conflicts or problems, and being creative in
finding ways to address those problems with the community, not in
spite of them. Community engagement is the foundation of any
organisational strategy and, as experienced by many of our
partner organisations, an accelerating factor for sustainable
programmes.

what is a stakeholder?

A stakeholder is any individual, group, or organisation with an
interest or stake in the outcome of a decision or programme.

Although community engagement should be a strategy throughout the life of your girls’ sport
programme, it is important to keep in mind that in many places, by carrying out a girls’ sport
programme you may be challenging perceptions about what girls’ roles are in that
community. Although this guide illustrates that a promising practice is to include the community
in decisions and the process of implementing a girls’ sport programme, it also cautions that
participation in the development process can be difficult to balance when trying to challenge
existing social norms (check out this Naz Foundation India case study to learn more).

This process of learning from a community is not a single event; it
is a constant interaction that will continue throughout the life of a
programme. Degrees of support vary across stakeholder groups
over time, and community engagement is not fixed, but is fluid and
changes. Many organisations agree that community engagement
has changed throughout the life of their programmes.



Defining Community
How does your organisation define community? It’s not the same for all organisations.
Communities can take many forms: for some, their community is a village, for others, a
religious group, and for others still, the community is a refugee camp. Gaining the support
of any community that your participants are part of is invaluable. Organisations’ definitions
of community are varied:1

Consider
Women Win, with input from programme partners, defines community as all of the
stakeholders and community members who influence the lives of the adolescent
girls participating in sport programmes. The geographical area that makes up this
community differs for every programme; in some cases it may be a village, in some
it may be more than one village. This definition not only includes parents, teachers,
community leaders, both international and local organisations, peers, and coaches,
but also, most importantly, the girls themselves.

Note: This in�uence or impact may not necessarily be positive. 1

These quotes are from interviews and surveys from sport for development practitioners around the world.1



Image source: Naz Foundation,
India

The�Naz�Foundation� (India)� reports� that�when� they� initiate�a�sport� for�development�
programme� in�a�new�community,� there� is�very� little�community�engagement� in� the�
beginning.� Naz� really� begins� engaging� the� community� once� the� programme� is�
running,�through�events�and�festivals�as�well�as�the�monitoring�and�evaluation�of�the�
programme.�On� the�other�hand,�Magic�Bus�(India)� takes�a�different�approach�and�
involves�the�community�heavily�at�the�planning�stage�of�their�programmes.�They�ask�
the� community� to� nominate� young� volunteer� coaches,� which� builds� support� and�
community�ownership�from�the�very�beginning.

Case Studies:
Naz Foundation and Magic Bus



Girl-led Engagement02
Community engagement for girls’ sport programmes can be a difficult endeavour. On the one
hand, it is essential that on some level your community is involved in the planning and
implementation of your programme, if that programme is to be sustainable. On the other
hand, in many contexts, the simple fact of girls participating in sport is challenging gender
norms and, therefore, draws negative reactions from certain community members. It is
important to remember that although you want to engage the community as much as possible
in order to change perceptions and create sustainability, the first duty is to the safety and rights
of the girls. It is imperative that the girls’ voices are not drowned out in the process of
engaging the rest of the community.

Many of the organisations consulted in writing this section cited that the most important
community group for the success of their programmes is the girls themselves. The girls not
only support each other and bring more girl participants into the programme, but also spread
information and knowledge to their peers, classmates, and families.

Digital�Storytelling
Digital�Storytelling�(DST)�is�a�workshop-based�methodology�
that�focuses�on�any�person’s�ability�to�share�aspects�of�their�
life�story.�It�is�grounded�in�the�storytellers’�control�over�the�
medium�–�words,�images�and�audio�– so that the�process�of�
learning�and�production�is�as�powerful�for�the�storyteller�as�
the�end�product�is�for�the�audience.�Using�formal�storytelling�
tools�can�be�a�powerful�way�to�engage�the�community�and�for�
girls�to�have�their�voices�heard.�Digital�and�audio�storytelling�
are�powerful�methods�in�which�girls�learn�to�tell�their�own�
stories,�edit�them,�and�add�media.�If�girls�are�proud�of�these�
stories�and�want�to�share�them,�it�can�be�a great tool for a �
programme’s�community�engagement�strategy�with�the�
media,�community�leaders,�parents�and�caregivers,�and�other�
stake-holders.
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Consider
As part of their strategy to empower girls and young women to be leaders in their
communities, Women Win began implementing Digital Storytelling workshops in
2013.

Through an intense 5-day DST workshop, Women Win equips girls and young
women with technical skills, knowledge, and opportunities to share their personal
stories of transformation through sport. These may include the challenges they
faced, how they overcame them, and the impact sport has had in their lives. In
telling/sharing their stories, participants create a sense of ownership of their experi-
ences, discover how much experience and learning they have in common with
others, advance solidarity and understanding, and ultimately become visible
change-agents in their communities. It is for this reason that DST is an important
aspect to Women Win’s community engagement strategy. Visit Women Win’s
DST Platform to hear the stories of young women around the world.

For more information about DST workshops, please contact Learn@womenwin.org.

Digital Story Spotlights

Football Saved My Life

For Linda, football was her only chance to avoid an early marriage with a much
older man. Succeeding in a football competition was the critical point in her life that
allowed her to shape a future very different from that of most girls in her community.

By Linda Choeun
Salt !cademy" Cambodia

I !elieve...I Can

In the beginning Laxmi didn't have either her family's or her community's support to
follow her dream to become an athlete. Inspired by famous female athletes,
however, she practised hard and eventually managed to change their opinion about
what a girl can or cannot do.

By La#mi Sha$ya
The Na% Foundation Trust" India



"ow Football Saved My Life

Football came into Furaha's life when she was in despair, craving to go to school
but not being able to. Thanks to football Furaha managed to go to school, become
a coach and earn an allowance, becoming in this way a role model for her younger
siblings and the girls in the community.

By Furaha &ascal
'oving the (oalposts" )enya

Polycom�Development� (Aenya)�pointed�out� that�girls�go�home�and� talk�about�what�
they� learn�at�sport�and� life�skills�sessions,�which�results� in�getting�parents’�support�
for�the�programmes�and�also�often�results�in�younger�siblings�wanting�to�attend.�The�
strongest� voice� in�engaging�with� the�community,�and� the�most� important� voice,� is�
that�of�the�girl�participants�themselves.

Case Study:
PolycomDevelopment

Community Groups
and Stakeholders03

Bour community engagement strategy is dependent on the community groups and stake-
holders who potentially impact on the lives of the girls in your programme. These groups and
stakeholders will vary by country, programme, and location within a country. For example, in
religiously devout communities, religious leaders are very important stakeholders who often
have a vested interest in monitoring the role of girls in their community, and have the ability
to bring a girls’ sport programme to a halt. Another important stakeholder group is parents
and caregivers, whose permission and support is essential to girls’ participation in sport.
Oftentimes, fathers and mothers (or male caregivers and female caregivers) have different
motivations for keeping their daughters out of sport programmes or different reasons why
they might support their daughters.

It is essential you understand these motivations and
reasons before creating a strategy, avoiding a ‘one size fits all’ approach.



Create a Stakeholder Map
There are many different ways to involve the various stakeholders in a community in order to
gain their support for a programme. When planning a community engagement strategy for any
girls’ sport programme, the essential first step is for you to create a list or map of all potential
stakeholders and groups in the community in which you will work. Once you agree on the
players involved, you can create approaches for each group individually. Involving the girls in
this process of mapping the stakeholders in the community will also allow you to understand
who they view as the most important supporters, or opponents, to their participation in sport.

For exercises on community mapping, take a look at the Girls in Motion Toolkit Annexes, which
offer a variety of community mapping and engagement activities, particularly in the context of
designing a girls’ sport programme in humanitarian contexts.

Moving� The� Goalposts� (Aenya)� visits� caregivers� and� helps� them� to� create� daily�
schedules�with� their�daughters�so� that� the�girls�can�both�attend�sport�sessions�and�
complete� chores� at� home.� Other� organisations� have� taken� steps� to� provide�
childcare� at� sport� sessions� so� that�girls� can� bring� their� young� siblings�with� them.

Case Study:
Moving The Goalposts

Experience� from� our� partner� organisations� dealing� with� sensitive� and� possible�
culturally�contentious�issues�has�shown�that�it�is�important�to�involve�the�community�
in� programme� planning.� For� example,� in� implementing� a� programme� to� reduce�
female�genital�mutilation� (cutting)� in�Ethiopia,�Aembatta�Mentti�Gezzima� found� that�
rather� than� replicating�an�approach� from�another�context,� it�was�more�effective� to�
seek� local�community� input�on�possible�solutions� to� the�problem�of� female�genital�
mutilation.�They�invited�stakeholders�to�community�discussion�groups�in�which�they�
created�a�space�for�open�discussion,�with�agreement�that�there�would�be�no� Cudge-
ment�or�intimidation�on�whatever�was�brought�up�by�participants.�The�result�of�these�
open�discussions�has�been�a� reduction� in�cases�of� female�genital�mutilation� in� the�
community� as� well� as� new� initiatives� started� by� community� members� to� further�
address�this�issue.1

Case Study:
Kembatta Mentti Gezzima

Womenkind Worldwide Deport: http://www.womankind.org.uk/1



Bouth�Empowerment�Foundation�(Nigeria)�has�regular�meetings�with�local�government�
officials� to� inform� them� about� the� success� of� their� programme� and� to� build� their�
relationship�with�these�leaders�for�continued�future�support.

Case Study:
Youth Empowerment Foundation

Parents and Caregivers
Caregivers are the single greatest barrier or accelerator to a girls’ participation in a sport
programme: in most programmes around the world, they are the key. This is especially
important in contexts where it is not normal for women or girls to play sport or be seen in athletic
clothing or out on a field. Caregivers also influence other caregivers, and if they understand the
benefits of your programme and feel that they are a part of it, they will be more likely to
encourage other caregivers to send their daughters to the programme. It is critical to earn the
trust and support of caregivers and it is in each girl’s best interest for your programme directors
and coaches to be on the same Eteam’ as caregivers in order to avoid having a participant feel
like they must choose between participating in sport and obeying the wishes of their caregivers.

,PDJH�VRXUFH��6DIH�6SDFHV��.HQ\D



Common Reasons Preventing Caregivers
from Supporting Sport Programmes...

Daily chores and work
at home that girls are
expected to do; unpaid
care work.

Fear that neighbours
will look down on the
family if their daughter
is participating in sport,
or that girls will be
undesirable for
marriage.

Fear of girls’ safety
when they have to
travel long distances to
trainings.

Fear of physical inCuries. Belief that girls will
become sexually active
and as a result
become pregnant
because of playing
sport in public.

Dislike of sport clothing
because it is too reveal-
ing (e.g., football
shorts).

Caregivers wanting to
participate in sport
themselves and
therefore unhappy with
space being given to
daughters.

Perception that
participation reduces
time for girls’ studies.

Belief that organisations
are benefiting financially
because girls attend the
programme.

Worry that the place
where the girls play is
not safe.

Lack of exposure
to/experience with
sport (especially for
women).



Incentives or Motivations for Engagement
It is important to identify what would motivate caregivers to support a girls’ sport
programme in their community. Having this knowledge will make it easier to engage them.
Incentives or motivations might include:

Improved access to education for their daughters.

Community recognition for their involvement
with the organisation.

Food at community events.

Potential of more spaces for sport in the
community.

Their own interest in participating in sport.

Household items, food, or clothing for families in
need of basic necessities.

Strategies for Engagement

Educate caregivers about all aspects of your programme and listen to their
concerns.

Be absolutely transparent and honest at all times.

If caregivers have a lack of knowledge on life skills issues, give them
information or organise a session for them on the life skills information that you
provide to their daughters through sport.

Ask caregivers for permission for their daughters to participate through consent
forms or verbal consent. This demonstrates that you respect their role in their
daughters’ lives.



Assure caregivers of the physical and emotional safety of the girls while
participating in the programme.

Invite caregivers to occasionally participate in or observe sessions, and attend
programme events.

Visit the home of participants regularly, especially if a girl has been absent or if
you become aware of a conflict with her caregivers.

Create a committee for caregivers in which they can meet and make
recommendations for the programme, as well as have their own defined
position within the programme.

Ask caregivers for feedback on the success of the programme throughout the
year.

Ask about the skills or knowledge they would like their girls to attain through
the programme.

Work with caregivers to develop a daily schedule for their daughters so that
they can do all of their household chores and also attend the sport programme.
Teach girls time management skills to balance home responsibilities and sport
participation.

Organise friendly competitions between girls and caregivers, such as
mother/daughter or father/daughter sport days.

Give caregivers small income-earning opportunities by training them to serve
as officials, organise events, or maintain facilities.

Utilise and engage caregivers who are enthusiastic from the onset. One great
strategy is to use caregivers who are on board with your programme as
advocates who can talk to skeptical caregivers.

Identify and utilise different strategies for male and female caregivers. Male
caregivers often have an idea of the power of sport and its impacts since they
themselves may have played or still play. Leverage this by highlighting their
own experiences and what sport could do for their daughters. On the other
hand, many female caregivers may have never kicked or caught a ball
themselves. Organise sport days for them so that they too experience the Coy
of sport.



Moving�the�Goalposts�recognised�that�caregivers�would�often�not�give�consent�to�send�
girls� to� their� football�and� life�skills�programme.� Instead�of� telling� the�caregivers� they�
were�wrong,�MTG� staff� visited� the�homes�of� the�girls�and�asked� the� caregivers�why�
they�were�not�allowing�the�girls�to�attend.�One�of�the�reasons�they�discovered�was�that�
caregivers�did�not� think� that� their�daughters�had�enough� time� to�complete�all�of�their�
household�chores�and� to�attend� football�sessions.�To�address� this,�MTG�staff�now�sit�
down�with�caregivers�and�girls� to�make�a�plan�or�schedule� for� their�days�so� that�their�
time�is�planned�and�they�can�both�do�their�home�duties�and�attend�the�programme.�As�
a result, the�caregivers�feel�more�involved,�and�more�girls�in�Ailifi�are�able�to�attend�the�
programme.

In�addition,�participants�at�Moving�the�Goalposts�selected�FG�fathers�who�respect�girls’�
rights�and�support�them� in�their�empowerment�process�through�football.�The�support-
ive� fathers�were� invited� for�a�Father’s�Day�celebration�at�MTG’s�headquarters,�where�
they� interacted�with� the� field� leaders� in� discussions,� film� screenings,�and� a� football�
match.� Topics� that� were� highlighted� were� girls’� rights,� responsibilities� of� girls� and�
fathers,� and� how� to� involve� fathers�more� in� the� upbringing� of� their� daughters� and�
participation�in�MTG.

One� supportive� father� is� Mwanasha’s:� HMy� daughter� has� a baby, and she is� not�
married,�but� In�MTG�she�can�give�herself�a chance. I am willing to stay at home�with�
my�grandson�and�give�my�daughter�all�the�support�she�needsI.

Case Study:
Moving the Goalposts

Tiempo� de� Jeugo,� a� grassroots� organisation� using� sport�with� adolescent� girls,� created�
a social business�proCect�that�gives�participants�and�their�mothers�an�opportunity�to�get�
training�and�work�in�a�bakery.�This�provides�families�with�incentives�for�letting�their�girls�
participate�in�sport�activities.�The�organisation�also�involves�mothers�in�sport�activities:�
some�of�the�mothers�train�every�week,�have�their�own�Tiempo�de�Juego�uniforms,�and�
coach�themselves�as�a�Emums’�team.�Most�of�the�women�have�little/no�experience�with�
football,�however,�the�opportunity�to�relax,�see�the�conditions�their�girls�are�playing� in,�
and� enCoy� camaraderie� with� other� women� in� a� safe� space� outside� the� home� is� a�
powerful�strategy�for�gaining�support.

Case Study:
Tiempo de Juego



One�Family�People�gives�a manual on reproductive health�to�all�of�the�mothers�of�girls�
who�participate�in�their�programme�so�that�they�have�the�resources�and�confidence�to�
help� inform� their� daughters� about� the� issues� that� are� being� addressed� at� sport�
sessions.

Case Study:
One Family People

The� Asian� Football� Development� Programme,� which� works� with� Syrian� refugees� in�
camps� in�Jordan,�asks� local�families� in�the�camp�what�they�need�so�their�basic�needs�
are� met� before� asking� if� their� daughters� can� play� in� the� football� programme.� The�
organisation�also�builds�covered,� indoor�fields,�which�is�a�must� for�most� families�and�
their�daughters.

Case Study:
Asian Football Development
Programme

Peer Girls
When considering building solid partnerships, first consider your relationship with the girls who
will be your participants as well as with the rest of the girls in the community. #aining buy$in
from girls can be the most dif%cult part of building a programme, as many girls have never
considered sport as something available to them or something that they necessarily wanted to do
because of social pressure to be Efeminine’ and do things that are Eappropriate’ for girls.

Additionally, remember that girls influence each other. If sport participation is new, girls can be a
negative influence on each other and stand in the way of other girls participating. This can take
the form of teasing those who wear sports clothes and making them feel bullied. It is essential
that girls are informed about your sport programme and that you make an effort to dispel miscon-
ceptions about playing sport. It is also important that if your programme has limits to the number
of participants you can have, that you take steps to avoid potential conflict with girls who do not
participate and who may be Cealous of the resources that their peers are receiving.



Common Obstacles to Engaging Peers

Jealousy of girls who participate in
the programme and get equipment

and other resources.

Lack of access to/contact with
peers of the girls in your

programme.

Incentives or Motivations for Engagement

Engaging peers of the girls in your programme could turn those peers
into potential new participants in the future.

The community does not only see sport as an activity for a select group
of girls but rather, something that all girls in the community can do and
have the right to do.

Girls in the programme have an easier time passing along information
learned from the sport and life skill trainings to their peers and,
therefore, more girls are reached indirectly in the community.

If girls have a stronger network of peers outside of their sport group that
encourages them to play and be a leader on and off the field.

Strategies for Engagement

Hold community events that are open to all girls in the community, regardless
of whether they are part of the programme or not. During these events, do
demonstrations of general sports and play-based activities. These events are
great opportunities to celebrate different international holidays, like
International Day of the Girl Child.

Encourage participants in the programme to reach out to a certain number of
their friends at school who are not part of the programme each month or every
couple of months. This could be in the form of informal discussion about things
they learned during training or life skill courses, or more formal peer education
lessons supported by the organisation.



Hold a Ebring a friend to training’ day, when each participant in the programme
can bring a friend to one training session so they can see and understand what
their friend is experiencing.

Maitrayana� is�a�non-profit�based� in�Delhi,� India� that�works� towards� their�dream�of�a�
Hgender-equal� society� in� which� girls� and� women� can� exercise� their� rights.I� Their�
programme,�the�Boung�People’s�Initiative,�uses�sport,�particularly�netball,�to�deliver�life�
skills� on� Communication,� Peer� Pressure,� Body� Image,� Menstruation,� Financial�
Literacy,� and� Gender-Based� Violence� to� adolescent� girls� and� young� women� at�
community�sites� in�Delhi�and�Mumbai.�Girls�not�only�attend�sessions�for�sport�and� life�
skills,�but�also�have�the�opportunity�to�become�coaches�for�the�organisation.�Taking�on�
these� leadership� roles,� the� young�women� coaches� of�Maitrayana� are�able� to� reach�
many�more�girls� in� their� communities�and� teach� them� sport�and� important� life� skills,�
breaking�down�preCudices�and�misinformation.

Case Study:
Maitrayana

In� addition� to� their� classroom� and� football� training� sessions,� Bouth� Empowerment�
Foundation�uses�a�peer-to-peer�model�where�girls�who�participate� in�their�programme�
go�out�and�educate�other�girls�about�what�they�learn�from�BEF�coaches�and�educators.�
This�model�has�allowed� them� to�exponentially�increase� their� influence,�and� it�creates�
community�support� from�other�girls�who�become� interested�inthe�programme� through�
peer-to-peer�interactions.

Case Study:
Youth Empowerment Foundation



The� SALT� Academy� uses� football� festivals� to� attract� and� expose� adolescent� girls�
across�rural�communities�to�football.�Mighty�Girls,�SALT�football�players,�run�the�festi-
vals�and�give� inspirational�talks�about�what�football�and�sport�have�done�for�their�own�
lives.�One�example� is�from�the�Buor�District,�a�small�community�near�the�Thai�border,�
which�used�to�be� littered�with� landmines.�K0�girls�participated�in�a�football�tournament�
and�then,�together�with�numerous�boys�who�had�been�spectating,�took�part� in� life�skill�
sessions�on�gender�equality�and�children’s� rights.�At� the�end� three�Mighty�Girls� from�
the� community� shared� how� football� has� positively� impacted� their� lives� and� the�
obstacles�they�faced�as�younger�female�football�players.

Case Study:
SALT Academy

Boys and Men
Engaging boys and men is a necessary part of the process to improve the status of girls and
women. The vulnerabilities and disadvantages that adolescent girls face are often due to social
constructions that determine identities, roles, behaviours, and social structures. By addressing
these social stereotypes, with girls as well as boys, sport programmes can take a holistic
approach to creating social structures that empower girls and do not alienate or exclude the
boys. Boys and men can play a positive role in ensuring that girls have access to sport
programmes and leadership positions and are able to make their own decisions about their
bodies and future.

Image source: !rny Bareh" &e#els

Seeking the support and help of older
males, such as fathers, brothers,
relatives, or other community members
when implementing your sport
programme can help your organisation
reach its obCectives through a holistic and
sustainable approach. By engaging the
wider male community, you gain valuable
advocates and important allies who can
work with you to change the existing
social stereotypes, gender roles, and
societal constructions that contribute to
women’s disempower ment and
vulnerability to gender-based violence.

The goal is to create an atmosphere that
fosters working with, not against, men to
foster more equitable relationships
between males and females.



Boys’ and men’s sport
teams refusing to give
use of facilities to girls’
teams.

Teasing by boys who
see girl participants as
unfeminine.

Limited sport opportunities
in general, so when a sport
programme is established
in a community that didn’t
have one, and participation
is limited to girls, boys may
feel marginalised and
resist.

Men from the community
coming to sessions to
intimidate girls.

Concerns for safety of
girls from harassment
and abuse by boys and
men.

Boys becoming Cealous
and aggressive toward
girls who are part of a
sport programme they
are not part of.

Brothers wanting to
participate alongside
sisters in sport
programmes, and feeling
they have a right to do so.

Consider
Destrictive gender stereotypes can also hurt boys and men themselves, setting
them up for failure in difficult economic or conflict situations if they do not live up to
traditional gender norms or societal views of what a man must be or provide.

Common Obstables to Engaging
Boys and Men



Incentives or Motivations for Engagement

Decognition in the community as supporting girls.

Potential pathway to leadership in the community.

Access to income opportunities officiating, coaching or working within
the sport programme.

Engage�boys�in�the�programme�by�planning�tournaments�where�both�girls�and�
boys�play�(for�more�information,�go�to�the�Mixing�Genders�section�of�this�guide).

Create�a�system�in�which�boys�can�be�allies�of�the�programme�and�help�sisters�
and�girls�with�chores�at�home.

Partner�with�other�sport�and�development�programmes�that�work�with�boys�and�
offer�to�do�tournaments�or�exchanges�with�them.

Encourage�female�leaders�and�coaches�to�organise�and�coach�groups�of�boys.�
This�will�create�a�space�where�boys�can�play�too�and�one�that�challenges�
traditional�gender�roles.

Encourage�fathers�or�male�caregivers�to�come�to�programme�meetings.�Often-
times,�mothers�or�female�caregivers�take�on�the�responsibility�of�attending�all�
meetings�with�teachers�and�sport�coaches.

Create�a�committee�of�male�caregivers�whose�daughters�are�involved�in�the�
programme.

Have�male�supporters�strategise�ways�they�could�reach�out�to�other�males�and�
institutions�in�the�community�to�help�promote�their�daughters’�right�to�play�as�well�
as�their�rights�in�general.�Examples�could�include�meeting�with�influential�groups�
in�the�community�normally�not�accessible�to�women�or�gathering�large�crowds�of�
supporters�when�there�are�matches�or�tournaments.

Involve�males�in�organising�tournaments�or�community�events.

Engage�the�boys�in�girls’�lives�when�making�the�case�for�girls’�sport�
programmes.

Strategies for Engagement



Hold meetings or attend boys’ tournaments and describe why girls’ sport is
good for the community and how it could be good for them as well.

Partner with groups that engage both girls and boys and men. For example,
dance troupes are often mixed and are acceptable in most communities; this
can be used as a demonstration of positive engagement.

In� the�Naz�Foundation’s�Goal�programme,�girl�Goal�Champions� lead�select� life�skills�
sessions�as�well�as�teaching�netball�skills�to�boys�who�would�hang�around�during�the�
girls’�practices.�The�director�of� the�programme�realised�that� the�boys�wanted� to�know�
how� to�play�netball�because� it�was�something�new� to� them,�netball�being� traditionally�
a�girls’�game.�She�used�girls�in�her�programmes�who�were�leaders�to�teach�those�boys�
how� to� play� netball� and� lead� them� through� selected� life� skills� sessions� as� well�

Case Study:
Naz Foundation

Football�for�All�Vietnam�(FFAV),�a�grassroots�football�for�development�organisations�
based�in�Hue�City,�actively�seeks�out�and�relies�on�volunteers�from�the�community�to�
act�as�referees,�coaches,�and�club�managers�for�their�football�activities,�which�are�
always�50L�girls�and�50L�boys.�This�allows�the�organisation�to�engage�boys�and�
men,�and�get�them�on�board�with�girls’�football,�in�communities�throughout�Vietnam.�
These�volunteers�go�back�into�the�community�and�act�as�advocates�for�the�girls.�For�
a personal story of one dedicated volunteer, Mr Nguyen Van Muan,�check�out�the�
web�article:�FFAV’s�Companion.

Case Study:
Football for All Vietnam



At�Boxgirls,�boys�are�invited�to�train�with�the�girls�from�time�to�time.�Priest,�the�leader�of�
the� programme,� often� has� a� more� experienced� female� boxer� instruct� a� less�
experienced,� younger�male� boxer.� This� encourages� the� boy’s� respect� for� the� girl’s�
mental�and�physical�skill,�while�building� the�girl’s�confidence� in� themselves�and� their�
abilities.

Case Study:
Boxgirls

MIFUMI� uses� karate� and� taekwondo� to� educate� girls� about� domestic� violence� and�
empower� them� physically� and� emotionally�against� it.�When� the� programme�began,�
ProCect�Coordinator� Janet�Otte� reported� that�boys�were� physically�attacking�girls� on�
their�way�home� from� training.�The�boys�didn’t�have�any�understanding�of�martial�arts�
and� wanted� to� show� the� girls� that� they,� too,� could� fight.� Janet� therefore�made� the�
decision�to�include�boys�occasionally�to�educate�them�about�the�non-violent�principles�
of�martial.

Case Study:
MIFUMI

The� ICDW� conducted� a programme in Mumbai,� India,� called� Parivartan,� which�
engaged� cricket� coaches� and�mentors� in�schools� and� the� community� to� teach�boys�
lessons�about�controlling�aggression,�preventing�violence,�and�promoting�respect.�The�
programme�used�peer-to-peer�education,�engaging� young�cricket� captains� to�act�as�
role� models� and� educate� their� teammates� on� GBV� and� positive� behaviours.

Case Study:
ICRW



School Teachers and Headteachers
Some of our partner organisations engage directly with schools, whereas others work
outside of schools but might rely on them for support and resources. In either case,
teachers and school principals are very important allies for most organisations. Girls
who have access to formal education spend much of their time at school, so teachers
have a huge influence in their lives. Headteachers and teachers often have access to
resources such as fields to play on, sport materials, and transportation that could be
useful for your programme and to which you may not have access. Whether your
programme works directly in schools or not, creating partnerships with school
headteachers and teachers is a good way to build support for your programme and
gain access to resources. Additionally, teachers often have a much-respected position
in the community, and if your programme has their support and approval, it may
influence other community stakeholders’ opinions.

Common Barriers

Often teachers are
overworked and are
unwilling to take on
further responsibility to
practically support the
development or running
of sport programmes.

Misperceptions about
girls and sport, and
gender roles.

Fear of criticism from
other community
members.

Incentives or Motivations for Engagement

Access to new skills and methods of teaching.

Gaining opportunities to learn and play sport themselves.

Opportunity to build increased trust with girl students.

Gaining additional support or resources from the organisation.



Respect from community members.

Prestige of hosting programme at their school.

Strategies for Engagement

Try to schedule practices, games, and sessions at times that do not conflict 
ZLWK�JLUOV·�VFKRRO�GXWLHV�

Share your curriculum with teachers, so they are clear what girls are learning at 
your programme.

Select a teacher in every relevant school in the community as a point person 
for your programme. This teacher can serve as a resource for the girls and an 
ally to your programme and can inform other teachers about the programme.

Consider training teachers as coaches. If you do not have enough coaches, it 
is wise to train teachers as coaches so then they can also deliver sport to girls.

.HHS�VFKRRO�SHUVRQQHO�LQIRUPHG�DERXW�JLUOV·�SURJUHVV�LQ�ERWK�VSRUW�DQG�OLIH
skills.

Invite them to participate in events.

Host community meetings at schools and ask teachers and headteachers to be 
part of the programme.
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Sadili�Oval�delivers�sport�to�girls� in�schools�around�Aibera� in�Nairobi�through�their�Girl�
Power�Clubs.�At�every�school�they�ask�the�girls�to�select�a�Epatron’�for�the�programme:�
a teacher who is then the point person� for� the�Girl�Power�Club�at� the�school.�These�
patrons� help� build� a� relationship�between� Sadili�Oval� coaches� and� the� school� and�
servce�as�an�important�resource�for�the�girls.

Case Study:
Sadili Oval

At� Aembatta� Mentti� Gezzima� teachers� are� essential� to� the� programme� because�
parents� trust� their�daughters’�teachers,�and� therefore� if�the� teachers�support� the�girls�
playing�sport,�then�the�parents�will.�PE�teachers�are�recruited�as�coaches�and�referees�
and�are�very�involved�in�the�programme�delivery.

Case Study:
Kembatta Mentti Gezzima

At�Dight� to�Play� they�are� training� teachers� to�facilitate�sport�curricula�with�young�girls.�
The� teachers�have� found� that� their�students�are�more�engaged�and�energetic�during�
class�time�as�a�result�of�the�sport�sessions,�and�they�are�encouraging�fellow�teachers�
to�attend�Dight�to�Play�trainings.

Case Study:
Right to Play



Football� for�All�Vietnam� (FFAV)� trains� local� female� teachers�as�coaches�and� referees�
for� the� local� leagues.�One� example� is� a� 2N-year-old� teacher� named�Ms.� Phan� Thi�
Tuyen�at�a�primary�school� in�Huong�Tra�district� in�Hue�Province.�Before� Coining,�she�
was�shy�and�not�confident�as�a teacher, but�once�she�became�involved�with�FFAV,�she�
became�confident,�independent,�and�active.�She�was�chosen�to�lead�and�supervise�the�
FFAV� team�participating� in� the�Norway�Cup� in�2010,� in�Oslo,�Norway.�She�was�then�
recruited� as� a� club� developer�and� eventually� became� a� facilitator� for� training� other�
community-based�football�coaches.

Case Study:
Football for All Vietnam

Community Leaders
Power and influence in a community setting is often organised hierarchically, with political,
educational, religious, or economic leaders at the top. The opinions of those at the top of the
hierarchy shape a community’s support for your programme. Creating positive partnerships with
the leaders at the top develops important inroads across a community. The failure to do so can
mean political, economic, and logistical hurdles for you down the line.

Engaging different community leaders may require a variety of approaches, depending on who
they are and what their opinions are on girls in their community. For example, you would have to
take a very different approach with a conservative male religious leader than with a woman
community leader who is the head of the local women’s committee. In order to navigate this, it is
important to understand these stakeholders and to engage them when planning and
implementing your programme. Creating alliances and working relationships with these leaders
may ensure the sustainability of your programme.

2
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Common Barriers

Community leaders who
feel that their authority
is threatened if they are
not consulted before the
start of a new
programme.

Traditional or conser-
vative views on girls’
position and behaviour
(such as disapproval of
girls wearing sport
clothing).

Desire to uphold
traditional cultural
practices that can be
harmful to girls (for
example, female
genital mutilation or
cutting).

Demands of bribes or
favours in exchange for
support.

Incentives or Motivations for Engagement

Decognition for doing something positive for girls in the community.

Diversifying leadership roles.

Increasing influence by working with your organisation.

Being part of the planning of the programme means more
knowledge and control over how it is implemented.

The programme may complement an initiative for girls that they
already support.

Invitations to be a speaker or have a role with the programme.



Strategies for Engagement

Organise community meetings and ask the community leaders to lead them to
talk about your programme and the benefits.

Meet individually with community leaders to discuss the programme before you
have events or new activities. Maintain constant communication and transpar-
ency and have an open ear for advice and concerns. Be patient and under-
stand that trust is built over time

Offer community leaders advisory positions with your organisation.
Be transparent about where your funds come from and how you spend them on
the programme.

Adhere to cultural and religious customs when appropriate.

Solicit the help and expertise of community leaders and ask for suggestions
when a problem arises. Consider asking them for referrals or for help linking
you to people who they feel may help improve your programme. Once you
contact the referral, remember to write or call back immediately and thank
them.

Host events in religious centres and ask permission from religious leaders,
especially when searching for a venue.

Don’t demand more time and energy than community leaders are able and
willing to give.

Despect the cultural landscape and try to work within it, as long as expecta-
tions of girls do not conflict with their human rights.

Demain nonpartisan. Aligning with a political party makes your programme
susceptible to the rise and fall of that party. The well-being and development of
girls is not a political issue, and constantly reiterate that your sport programme
has no political agenda.

Express gratitude. Follow up with letters, conversations and tokens of appreci-
ation, like t-shirts, photos from events, etc.

Decognise supportive community leaders with an award. Be clear to the rest of
the community about what you are rewarding and why.



A Coaching � For � Hope� programme� working� in� conservative� Muslim� villages� in�
Northern� Burkina� Faso� has� staff� visit� religious� leaders� with� young� women� from�
neighbouring� villages� who� themselves� participate� in� sport.� These� young� women�
explain� that� they�wear� the� hiCab� when� they� play� and� that� they� have� remained�
good�Muslims� while�playing�sport.

Case Study:
Coaching for Hope

BDAC� Uganda� hosts� Community� Leaders�Workshops� in� the� different� communities�
where� they� implement� the�Livelihood� for�Adolescence�Program� (ELA�Program).�The�
ELA�program� is� designed� specifically� to� improve� the� quality� of� the� life�of� vulnerable�
adolescents� by� organising� them,� creating� spaces� of� their� own� and� helping� them�
develop�a� set�of� skills� so� that� they� can� live�and�grow�as� confident,�empowered�and�
self-reliant� individuals� contributing� to� change� in� their�own� families�and� communities.�
The�Community�Leaders�Workshops�are�events�where�prominent�female�figures�from�
the�community�visit�an�ELA�club�to�talk�to�the�girls�about�sexual�health,�life�challenges�
or�a�host�of�other� topics.�The�girls�can�ask�questions�and�make�valuable�connections�
to� important� and� prominent�women�and� create� a� network� of�mentors� and� advisors.

Case Study: BRAC

Government
Operating within the legal mandates of a region, including that region’s city, provincial, and
national laws, is a simple and non-negotiable necessity for establishing your programme. Failure
to do so, especially in corrupt government environments, can Ceopardise your success and the
safety of your participants. Positioning your organisation as a leader in girls and sport can show
government leaders and ministries that you are an asset that could help them develop their
policies or reach more children.



Common ObstaclesWhen Engaging
the Government

Government officials
who refuse permission
to use public sport
spaces.

Government officials
who do not uphold the
law and refuse to
report instances of
violence against girls.

Officials who expect
bribes from organisa-
tions who want to work
in their community.

Gender bias in govern-
ment decision-making
and actions.

Long bureaucratic
procedures that affect
timelines of proCect set
up or implementation.

Incentives or Motivations for Engagement

Being asked to be a guest speaker.

If the programme has a positive community impact, then by being
associated, the official is building community support.

Decognition for supporting positive social proCect for girls.



Strategies for Engagement

Meet with all local government officials before the start of the programme,
informing them about the programme, and ask for their help/advice.

Find spaces to play that are not controlled by the government.

Formally invite (in writing) government officials to all events and invite them to
speak.

Understand laws and abide by them. When required, register your
organisation.

Write letters to government officials to inform them of your programme details,
intentions, and membership.

Follow protocol regarding soliciting support. Sometimes this means approach-
ing lower-ranking government officials first, who then will make introductions to
higher-ranking officials.

Invite police to monitor maCor events and thank them publicly for their support.

Find out the ministry or department in charge of promoting sport and games
and be sure to discuss your programme and how you can work together with
this ministry.

If police or government officials begin to expect financial compensation for their
support, be strategic about engaging them less frequently or in front of other
community partners who would frown upon such demands.

Consider applying for government funding when available.

Be aware of the policies and government position on issues and use this as
leverage to claim support from the government.

Gain allies by interacting with government officials informally as well to get
insights of procedures and how to navigate political dynamics.



Gregoria� Apaza,� an� organisation� that� addresses� gender-based� violence� amongst�
indigenous�girls�and�women�of�El�Alto,�holds�rallies�promoting�different�women’s�rights�
laws� or� legislation� in� La�Paz.�Two� hundred� people� turned�up� at� one� rally,� including�
members� of� the� police� and� military.� They� marched� in� defence� of� women’s� rights�
alongside�other�men�and�women.

Case Study:
Gregoria Apaza

Aembatta�Mentti�Gezzima� approached� and� engaged� the�Women� and� Bouth� Affairs�
officer� in� their�community�and� included� the�officer�in�official�community�conversations�
and� events� planning.� This� has� led� to� support� from� the� government� office,� and� the�
Women� and� Bouth� Affairs� officer� helps� to� facilitate� the� programme� by� providing�
resources� and� logistical� support,� as�well� as� building� approval� in� local� government.

Case Study:
Kembatta Mentti Gezzima



NOWSPAD� (National� Organisation� for�Women,� Sport,� Physical� Activity� and� Decre-
ation)�partners�with�the�national�governing�bodies�of�sport� in�Oambia�to�promote�girls’�
and�women’s� participation� in� sport� throughout� the� country.�Through� this� partnership�
they�have�access�to�professional�athletes�who�can�help�them�build�support,�as�well�as�
government� officials� whose� support� is� essential� to� the� sustainability� of� their�
programme.� In�addition,� the�Ministry�of�Education�has�offered�NOWSPAD� free�office�
space�in�its�building�in�Lusaka.

Case Study: NOWSPAR

A staff � member � of � Bouth � Empowerment � Foundation � attended� one� of�Women�
Win’s�Digital�Storytelling� trainings,�where�she�produced�a�short�video�about�sport�and�
girls.�She�will� use� this� to� gain� essential� support� from� local� government� officials�who�
need�to�give�their�approval� in�order�for�the�programme�to�continue.�She�plans�to� invite�
officials� to�a�meeting�where�she�will�show� the�stories�and� the�officials�will�hear�what�a�
positive�impact�the�programme�has�had�from�the�girls�themselves.

Case Study:
Youth Empowerment Foundation

Media
The media can be a great ally in engaging the community
and gaining support for your programme. Besides
traditional media, such as television, radio, and print; new
types of media, such as social media and other internet
platforms, are providing organisations and girls
themselves fast and easy ways to interact with the
community and its multiple stakeholders.

Image source: *eremy Be%anger" +nsplash



Common Barriers

Media outlets often give
attention to men’s and
boys’ sport and not
women’s or girls’ sport.

The media may not
understand the goals
and the importance of
your programme.

Media outlets may lack
access to resources for
sending reporters or
media representatives
to visit the programme.

Some media personnel
will expect to be paid
for covering your
programme.

Incentives or Motivations for Engagement

Girls’ sport may be a new topic and one that has never been covered.

Gaining original stories about local leadership that may not be
accessible to them in other places.

Build visibility of their radio station or television station if they
attend an event and are seen there by the community.

Opportunity to be seen as promoting important initiative for girls.



Strategies for Engagement

Invite media to all events that you host.

Ask media contacts to feature stories about your participants, and ask partici-
pants if they want to learn more about the media.

Inform the media early and thoroughly about your programme. Include radio
stations, newspapers, local television, etc.

Feature media publications about your programme on your website, or at your
office.

Follow up and thank media contacts whenever they publish something about
your programme.

Ask media organisations to support your proCect by donating shirts or equip-
ment and offer to put up a poster or banner advertising them.

Prepare as much content and material as you can, as some media personnel
may not have an interest in your programme; the easier you make it for them to
do an article, the higher your chances of publication.

Invite media as participants in your meetings and planning of events in order to
contribute to their understanding of girls’ sport programmes in general, not Cust
events.

Ask media personnel to give talks and presentations at events and in the
programme activities.

Social Media
Social media, such as Facebook, Instagram, Tik Tok and Twitter, are free tools that you can
use to keep in touch with your stakeholders and community members directly. Social media
gives you the opportunity to share whatever you want and when you want, rather than waiting
for traditional media to pick up a story or attend an event. It gives you complete control over
how an event or information is portrayed and what to share. Girls themselves are usually
knowledgeable about social media and the internet and can be great assets in helping you
engage the community. Girls who are in positions of leadership within your programme can tell
their stories about the positive influence of sport on their lives (for example through Digital
Storytelling), which can then be distributed through the internet and will demonstrate to the
community the benefits for girls who play sport.



Common Barriers

Bou may not have
anyone who knows how
to effectively use social
media.

The internet connec-
tion may be unreliable,
making it hard to post
or upload social media
content, and for the
community to access
this content.

There may not be
enough time and
enough staff to update
social media content.

Incentives or Motivations for Engagement

Organisations have complete control over content, how they portray
themselves and their programmes, and when content is shared.

Potential to engage international partners that would have otherwise
not known about your programme or organisation.

Content can have wide reach and influence if the community has
access to internet.

Social media is a free tool that is easy to use.

Strategies for Engagement

Enlist the help of the girls themselves, as they are often proficient in using
social media and already have networks to which they are connected.

Share digital stories or any other stories of empowerment online.

Use social media sites (Facebook, Twitter) and blogs to engage with local and
international partners and stakeholders.

Stay active on social media; large lulls in activity might cause you to lose
supporters online.

Try creating a posting schedule and delegate posting duties to one or two
people.



Gregoria�Apaza� is� an� organisation� that� addresses� gender-based� violence� amongst�
indigenous�girls�and�women.� In�addition� to� running�life�skills,�employability,�and�sport�
programmes� for� girls� and� women,� GA� runs� their� own� radio� station.� Named�
EPachamama� Dadio’,� the� station� features� continuous� coverage� of� issues� critical� to�
addressing�gender�in�Bolivia.�Several�of�the�programmes�are�directed�and�emceed�by�
youth� and� give� girls� the� opportunity� to� share� their� voices� with� the� community.

Case Study:
Gregoria Apaza

Sadili�Oval�has�built�a�relationship�with�a� local�and�a�national�sport�radio�station.�Once�
a year Sadili Oval hosts a football� tournament� to� raise�awareness�about�safe�space�
and�HIV/AIDS�and�the�radio�station�covers�the�tournament�and�interviews�some�of�the�
girls� from� Sadili,� which� raises� the� status� of� the� programme� and� raises� awareness�
throughout�Aenya.

Case Study:
Sadili Oval

Horn�of�Africa�Development�Initiative��+2',��uses�social�media,�specifically�
Facebook,�to�re-engage�graduates�of�their�programme�as�well�as�peers�of�the�girls�
who�participate�in�their�programme.�They�encourage�graduates�to�remain�involved�in�
some�capacity,�even�if�they�no�longer�attend�sessions.�They�also�use�Facebook�as�a�
tool�to�engage�and�report�to�donors.

Case Study: HODI



Empodera, a non-profit organisation in Brazil, uses all types of sport to empower girls
and work toward making a more gender equitable society. They use several social
media platforms (Instagram, Facebook, Twitter and Boutube) to highlight their work
and develop an online community following. They also provide young leaders and
participants in their programmes opportunities to express themselves through
Empodera’s social media channels. This directly links the online community to girls
and their stories and voices.

Case Study: Empodera

Resource Providers, Partners, and Donors
The support of resource providers, partners, and donors is often necessary for the success of a
girls’ sport programme. Understanding how to engage with donors, funders, and resource
providers, and create long-term, mutually-beneficial partnerships with them, is an important part
of sustaining your programme and engaging with community groups.

Engagement styles and strategies with resource providers, partners, and donors will differ
depending on the relationship they have to you, your organisation, or your community. When
entering into partnerships with donors, funders, or other community resource providers and
organisations, remember four important principles that will ensure the partnership is a success:
Transparency, Equity, Accountability, and Mutual Benefit.

Donors and Funders
Although all the principles of successful partnerships apply to funders and donors, these
relationships often require special attention and additional resources. Donors and funders could
be local businesses, international NGOs, government bodies, or individual people in the
community. Understanding how to engage with these funders and donors is essential in keeping
them engaged with your programme and sometimes determines whether or not they offer
funding or financially support the programme in some way.

Although all donors and funders are not the same, most do not like to be treated as cash
machines, only being engaged when your organisation needs money. Most donors and funders,
big and small, are very interested in updates about the programme, including its impact on the
girls and the community, and require these updates through reporting. Most donors also value
honesty and would prefer to be problem-solving partners with an organisation as opposed to
getting updates that disregard all the problems and obstacles and highlight only successes.



Common Barriers

Not enough staff or time
to fundraise or seek out
new opportunities.

Not enough staff or time
to report thoroughly and
effectively to donors
and funders.

Lack of access to
funders and donors,
both local and
international.

High competition for
the attention of particu-
lar funders and donors.

Incentives or Motivations for Engagement

Exposure to new learnings from working with a different target group.

Diversity through funding a portfolio of various groups.

Increasing their presence in a particular country or region.

Supporting an innovative approach to empowering girls and women.



Strategies for Engagement

Create a flier that concisely and attractively summarises your programme. In
many places, a written document with photos goes a long way in making your
programme look more official and respectable. This is especially important if it
is a new programme. Include the names of your partners on your materials, if
appropriate.

Deport on outcomes and impact. Show results in multiple forms, including
statistics, written accounts, and photos.

Treat every relationship as a partnership. Share discussions around successes
and problem solving.

Introduce funders to other individuals and organisations invested in the same
causes or working in the same area.

Share future goals and expectations.

Invite funders and donors to events and ask them to speak if relevant.

AickFLife,�a� football� for�development�programme� that�works�with�both�boys�and�girls,�
partnered�with� telecommunications�company�Vodacom.�Vodacom�has�donated�more�
than� 100� mobile� phones� to� AickFlife� football� club� as� an� initiative� to� enhance�
communication�between�the�HIV/AIDS�counsellors�and�their�clients.

Case Study: Kick4Life

Resource Providers and Organisational
Partners
Finding resources to run your programme does not always have to mean spending money.
Mutually beneficial partnerships can be a valuable way to secure equipment, facilities, expert
advice, basic provisions, and other programme needs. These resource providers can include
local businesses, schools, other organisations, government facilities, and more. In your strategy
you should consider who has resources that you could benefit from and how you could begin to
build a relationship with them that is mutually beneficial. It is important to remember that the
partnership should be a win for both sides and not one side taking and the other only giving.



For example, if there is a local business that sells sport equipment, you can offer to advertise
their business at events in exchange for a discount on equipment. Additionally, consider
partnering with a local school to use their playing field for free so that you do not have to pay for
a space. Understand that although partnerships are occasionally built on altruism, they are more
frequently built and sustained when there is clear mutual benefit. Consider things like helping
maintain the field at a local school by cleaning up litter after every training session or donating
extra equipment you have to the youth centre that allows you to use their space.

Common Barriers

Competition between
organisations.

Deluctance to partner
based on lack or
misunderstanding of
programme.

Limited connection or
networking opportunities
with other organisations
serving adolescent girls
in the community (NGOs,
government groups,
businesses).

Incentives or Motivations for Engagement

Amutually beneficial partnership in which you provide them with a service
and they provide you with resources.

Larger reach and more beneficiaries.

Increased respect in the community.

Advertising for their business or organisation.



Strategies for Engagement

Communicate frequently and transparently about goals, needs, and
challenges.

Demonstrate the successes of your programme: people want to partner with a
successful programme that is positively impacting girls and the community.

Be communicative. Conduct regular meetings and follow up with reporting on
progress, events, and impact.

Assure them of visibility or invisibility, depending on the desire of the partner.
Express gratitude, publicly thanking each partner for support, using logos and
other materials provided by the partner.

Be proactive, reaching out to organisations rather than waiting for them to
contact you.

Organise a day of dialogue, bringing together various organisations serving the
same demographic in the community for discussions on ways to better work
together.

Offer to advertise for a local business partner at events.

Connect with champions or advocates for your programme who are part of the
resource provider’s community; e.g., a caregiver who is in the Council whose
land you use.

Support other organisations and their activities through volunteer provision or
promotion of information.

Association�of�Aigali�Women�in�Sports�has�a�very�small�budget,�and�prices�to�rent�office�
space�are�very�high.�They�have�created�a�partnership�with� the�Dwanda� IOC�and� the�
Dwanda� National� Sport� Association� so� that� they� have� office� space� for� free� at� the�
national�football�stadium�in�Aigali.

Case Study: Association of Kigali
Women in Sports



Girls� and� Football� South� Africa,� an� NGO� based� in� Cape� Town� that� works� with�
adolescent� girls� using� football� and� media,� created� a� relationship� with� Banyana�
Banyana,�the�South�African�national�female�football�team.�Players�from�the�team�come�
to�camps�organised�by� the�organisation�and�serve�as�role�models,� inviting� the�girls� in�
the�programme�to�national�team�games.

Case Study:
Girls and Football South Africa

Strategies for Engaging the
Community04

It is important to plan your community engagement strategy in advance. The planning process
starts with an understanding of what you and your organisation define as your community and
who makes up that community (meaning stakeholders, groups, etc.). Once you understand who
your community is, and who the key stakeholders and community groups are, you can begin
planning how to best engage each of those groups.

Step 1: Defining Goals and Objectives
The first important question to ask yourself in planning your community engagement activities is
the same question that you ask yourself when you design the programme: what do you hope to
achieve? By identifying what you hope to achieve with the programme, you can begin to identify
who will be important to your programme’s success and how. Break down that list of stakehold-
ers into who your biggest potential allies are and who may prove to be a barrier to your
programme’s success. Make a list of your programme obCectives and a list of stakeholders and
their potential influences on your obCectives. All of these will relate to your overall programme
goal. Without clear goals for your girls’ sport programme or a clear understanding of what you are
trying to achieve, determining how to approach your stakeholders might be more difficult.

For more information on strategic planning and creating clear goals, look through the
Common Ground Initiative resource.

Step 2: Understanding the Community
The next step should be to understand who makes up your community. This can be done by
simply making a list of all community members. Another way to do this is through community
mapping. Community mapping is an activity that usually involves members of a community who
visually represent (through drawings) what their community looks like. The focus of the
community mapping exercise (identifying safe spaces, community resources, or types of com-
munity groups) determines what the maps look like when they are complete. This can be done in



a workshop setting or organization meeting, and can serve to provide you with a better
understanding of the groups and stakeholders in your community.

Step 3: Identifying Stakeholders and
Community Groups
In the section of this guide entitled Community Groups and Stakeholders you will find a list of
possible community groups and stakeholders in your communities and the barriers that you may
face in engaging them, as well as best practices to engage them.

The next step in your planning process is to make a similar list, narrowing down your list from
Step 2. This may take some time, as the best way to do it is to speak to the people in the
community and the girls who will participate in your programme to understand who the
influencers and stakeholders are. As you make the list, note what potential barriers you might
encounter and use the strategies presented in this guide to try and overcome those barriers.

Look at the Stakeholder Engagement Strategy chart below. Identify each stakeholder that you
have mapped as one of the following categories:

a Promoters: Stakeholders that have a high interest in your programme and hold power in
the community. Bou need to manage these relationships closely as they will promote your
programme's needs to other stakeholders.

b Defenders: Stakeholders who have a high interest in your programme but do not hold a
lot of power. They will defend the rights of your programme so although you may not need
to manage them closely for impact, you should keep them informed to keep up their
interest.

c Spectators: Stakeholders who have low interest in your programme and do not hold a lot
of power. Bou should still try to engage them but not spend too much energy or resources,
to focus on higher impact strategies.

d Gatekeepers: Stakeholders who have high power but low interest in your programme.
Bou need to find a way to keep them happy and satisfied in order to keep your programme
running. They do not need to be EPromoters’ but they do need to be satisfied enough.



Step�4:�Engaging�Key�Stakeholders
Once�you�have�a� list�of� the�key�stakeholders� in�your�community,�you�can�begin� to�design�and�
implement� approaches� and� engagement� activities.� Even� if� your� programme� is� already� in�
progress,�you�can�always�go�back�and�engage�more�stakeholders.� It� is� important� that�you�are�
open� to�changing�your�programme�based�on�your� relationship� to,�engagement�with,�and� input�
from�stakeholders.�If�part�of�your�strategy�is�to�involve�them�in�planning�and�implementation,�then�
it� is� important� that�you� respect� their�input�and�make�changes�where�necessary,�otherwise�they�
will� see� that� you� have�only� involved� them� as� a� token� gesture� and� it� is�not� true� involvement.

Sample�Strategy�and�&lan

&e%ne�'our�(udience)�Not�all�stakeholders�can�be�approached�the�same�way.�Each�group�
requires�a�different�approach�in�order�to�get�their�support.�Make�sure�that�you�clearly�under-
stand�the�different�groups�and�their�needs�and�desires.

!rainstorm�(ctions)�For�each�group,�brainstorm�ideas�for�how�to�approach�or�engage�them,�
before,�during,�and�after�the�programme.

Create�a�*imeline)�Plot�your�actions�for�each�group�on�a�timeline�and�prioritise�the�groups�that�
are�most�important�for�the�programme�first.�Demember�that�even�if�a�current�programme�or�
intervention�is�not�taking�place�at�a�particular�time,�that�doesn’t�mean�you�can’t�engage�com-
munity�groups�or�stakeholders.�Focus�on�continuous�year-round�engagement�to�maximise�
support.

&elegate�+oles)�Assign�roles�and�tasks�within�the�organisation�regarding�actions.�If�each�
group�of�stakeholders�feels�like�they�have�a�point�person�or�contact�person�within�the�organisa-
tion,�they�will�be�more�likely�to�stay�engaged.

Step�5:�Measuring�Impact
The�final�step� is�to�measure�the� impact�of�your�efforts�in�the�community.�Bou�may�not�be�able�to�
measure�all�of�the�impacts�that�you�have,�but�with�specific�tools,�such�as�a�parent�questionnaire,�
you�will�be�able� to�capture�what� the�change�has�been�with�certain�community�stakeholders.�For�
more�information�and�promising�practices,�go�to�the�Measuring�Impact�section.

Image source: L. &el,e%" Tiemp de *uego
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Measuring Impact 

Where are you?
This section of the International Guidelines will outline the Monitoring, 
Evaluation and Learning approach to designing sports programming.

In this PDF, you will explore the following topics:

What Is MEL and Why Do We Do It?

Designing and Planning for MEL

Monitoring, Evaluation, and Learning 
in a Programme

01
02
03

Measuring impact is an integral part of project design, implementation 
and completion, and should be considered at all stages within the project 
cycle. When Monitoring, Evaluation and Learning (MEL) is done well, it is 
seen and valued as an ongoing process, not just a donor reporting 
requirement. Monitoring activities help to identify trends (both positive and 
negative) during programme implementation in order to make real-time 
improvements in the programme, or course-correct if needed. Evaluation and 
learning should be processes of reflection and participation – helping staff and 
coaches to feel more connected and involved in the impact of the programme 
and inviting all stakeholders to be involved in improving the programme for 
future participants.

7KHUH·V�DOZD\V�PRUH�WR�OHDUQ��DQG�ZH�UHFRPPHQG�WDNLQJ�RQH�VWHS�DW�D�WLPH��
Get started with what you have the time and resources to do. It might be 
helpful to write down which MEL activities your team is already doing, and 
what elements would be most useful and achievable to add, given your 
particular context and resources.

Image source: Amazing Masaai Girls Project, Kenya



What Is MEL and Why Do We Do It?01
ZKDW�LV�¶0(/·"

MEL stands for Monitoring, Evaluation, and Learning. It is the 
way that we ensure that we are doing good work, and is also 
a process of reflection, giving the opportunity to staff and 
coaches to see the results of their work on a higher

MEL can often seem very technical or boring, but it is an integral part of sport programming. 
/HW·V�H[SORUH�HDFK�VWHS�LQ�WKH�SURFHVV�LQ�PRUH�GHWDLO��

Monitoring is a continuous practice that ensures 
activities are on track and that girls are successfully 
moving through the programme. In short, it is how you 
know your programmes are happening the way you 
planned.

Evaluation is an activity that usually occurs at the 
end of the programme that assesses whether or not a 
programme is achieving its intended objectives.

Learning is the process through which informa- tion 
generated from monitoring and evaluation (M&E) is 
reflected upon and intentionally used to continuously 
improve a programme's ability to achieve results.



Why Do We Do It?

Timely and Reliable MEL:

Supports programme implementation with evidence-based input that 
informs decision-making to guide and improve programme implementation.

Contributes to programmatic and organisational learning and knowledge 
by encouraging reflection and insight-sharing.

Upholds accountability by demonstrating whether or not work has been 
carried out as agreed with participants, community members, partners and 

Provides opportunities for stakeholder feedback, especially participants 
and community members, to provide input into work, in order to learn from 

Promotes and celebrates work by highlighting accomplishments and 
achievements, contributing to communications and resource mobilisation.

Feminist MEL

Measuring the impact of a sport programme on adolescent girls as well as the surrounding 
community provides important information for organisations, not only to show that what they 
are doing drives positive and social change, but also to improve their own strategies and 
approaches. Measuring impact through research, monitoring, evaluation and learning helps to 
HQVXUH� WKDW� RUJDQLVDWLRQV·� VWUDWHJLHV� DQG� SURJUDPPHV� DUH� DV� HIIHFWLYH� DV� SRVVLEOH� LQ� WKHLU�
efforts to achieve results in both the short and long term. The data gathered can help persuade 
communities to embrace sport as a strategy for girls, particularly in places where society is 
hesitant to let girls play.

Feminist MEL is an overall approach to measuring and evaluating impact and change 
that explicitly challenges unequal power relations, and questions assumptions about 
gender identities and roles. MEL is feminist if it recognises the unique needs of adolescent 
girls and young women. It should prioritise their expertise and perspectives, acknowledging 
that their experiences need to be accurately represented through a process that emphasises 
participation, empowerment, and social justice. 



what is social justice?

Social justice is a communal effort dedicated to creating 
and sustaining a fair and equal society in which each person
and all groups are valued and affirmed.

1

A feminist approach should also involve the active participation of programme participants 
across all stages of the MEL process, including design, implementation, analysis, and 
reporting. Some strategies to incorporate feminist MEL practices include:

Strategy 1: Engaging 
and training female 
participants to serve as 
data enumerators (i.e., 
someone who collects 
data).

Strategy 2: Using 
mixed methodology to 
ensure that stories that 
amplify female voices 
are included as a key 
component.

Strategy 3: Utilising 
participatory approaches 
from the design phase to 
data validation.

Designing and Planning for MEL02
There are many tools that can help you to map and 
RUJDQLVH�\RXU�SURJUDPPHV·�LQSXWV��RXWSXWV�DQG�
outcomes, and we recommend using a Logical 
)UDPHZRUN��¶/RJIUDPH·��RU�7KHRU\�RI�&KDQJH��7R&��

1ttps://www.ccsu.edu/johnlewisinstitute/terminology.html

7UDFNLQJ� D� SURJUDPPH·V� VXFFHVV� EDVHG� RQ� WKH� LQWHQGHG� REMHFWLYHV� VKRXOG� EH� LQWHJUDO� WR� DQ�
RUJDQLVDWLRQ·V�PRQLWRULQJ�DQG�HYDOXDWLRQ�VWUDWHJ\��3XW�VLPSO\��LW�LV�LPSRUWDQW�WR�write down what 
change you expect to happen and how that change might come about.



A Logframe is a common MEL planning 
tool consisting of a matrix which provides an 
overview of a project's goal(s), activities and 
anticipated results. It provides a structure to 
help specify the components of a project and 
its activities and for relating them to one 
another. Many donors require a logframe as 
part of the application process.

Theory of Change (ToC) is a description 
or illustration of how and why a desired 
change is expected to happen. A ToC fills in 
WKH�¶PLGGOH·�EHWZHHQ�RXWFRPHV�DQG�DFWLYLWLHV�
to explain HOW and WHY the desired 
change is expected to occur. Comparatively 
to a logframe, a ToC is a much more 
comprehensive methodology which shows a 
much bigger picture.

,I�\RX�DUH�JHWWLQJ�VWDUWHG�ZLWK�D�JLUOV·�VSRUW�SURJUDPPH��ZH�VXJJHVW�WKDW�\RX�VWDUW�ZLWK�D�VLPSOH�
logframe because it:

Is a planning and management tool that helps to set out how the programme is 
expected to work and what it will achieve.

Provides a framework for data collection and results monitoring.

Articulates how change will be measured and monitored over time to stakeholders 
(and is often required by funders!).

Is also used for accountability purposes, to report on programme progress and 
results.

Can be used to track achievements and progress towards planned milestones and 
targets for each programme.

Image source: Moving the Goalposts, Kenya



Logical Framework (Logframe)
Example Template

10% increase in the number of Grades 5-6 female primary school students continuing on to 
high school within 3 years

Improve leadership 
competency of girls 
in Grades 5-6 by 
20% within 1 year

Leadership 
proficiency among 
girls in Grades 5-6

Base/endline survey 
using leadership 
indicators

Improved sport skills 
provides self-
confidence required 
to grow as a leader

500 Grade 5-6 
girls in low-income 
communities 
complete a football 
summer camp

Improve leadership 
competency of girls 
in Grades 5-6 by 
20% within 1 year

Improve leadership 
competency of girls 
in Grades 5-6 by 
20% within 1 year

Girls apply what 
they learnt in the 
summer camp

500 parents of girls 
in Grade 5-6 in 
low-income 
communities 
support them to 
practice leadership 
at home

Number of parents 
reporting supporting 
their daughters

Survey of parents 
conducted at the end 
of each football 
camp

Girls are interested 
in sharing with their 
parents

Run five girls 
football summer 
camps, with 100 
Grades 5-6 girls in 
low-income 
communities

Number of summer 
camps run

Summer camp 
records

Parents of girls in 
low-income 
communities are 
interested in them 
attending the camps

Distribute 500 
Activity Book kits to 
girls attending 
football summer 
camps

Number of activity 
books distributed

Activity book 
distribution records

Girls are interested 
and able to use the 
activity books at 
home

PROJECT
SUMMARY INDICATORS

MEANS OF
VERIFICATION

RISKS/
ASSUMPTIONS

Goal

Outcomes

Outputs

Activities



Learning Agenda

what is a learning agenda?

A learning agenda is a tool that can help you seek 
solutions to problems, test assumptions, and support you to 
make more informed decisions that make your work more 
impactful and efficient.

A set of questions addressing critical knowledge gaps. 

A set of associated activities to answer them.

Products aimed at disseminating findings and designed with usage and application 
in mind.

The Process
To begin, the team should identify a set of short-term and long-term questions. Ideas for 
learning questions can come from many different sources, including:

The existing project logframe and particularly the assumptions section. 

Problems that have been identified concerning how to implement the work. 

Identified gaps in the existing knowledge base relevant to the project.

Women Win also recommends FUHDWLQJ�D�OHDUQLQJ�DJHQGD�IRU�DQ\�QHZ�JLUOV·�VSRUW�
programme that you embark upon. They include:



For example:

Learning Questions

Short Term Learning Questions Long Term Learning Questions

Are girls interested in using the activity 
books at home?

What kind of workbook activities do the girls 
like most?

What are some of the reasons why parents 
would not be interested in their daughter 
attending a sport programme?

How do girls apply what they learned during 
the football camp to school?

What are the key barriers to gaining self- 
confidence for girls in the target communi-
ties?

Are girls more likely to stay in sports after 
the football camp?

From here, the team should plan for answering each of the learning questions. Learn more 
about Learning Agendas here.

The Reporting Cycle

IMPROVE PLAN

LEARN

Use findings and insights to adjust 
your work 

Update objectives and planning for 
next cycle

Identify what you want to do
 

Decide how you are going to do it

Agree upon what to measure, what 
information you need and how you 

will collect it

Analyse the information you have 
collected

Sense-check with participants and 
communiry members

Draw conclusions and report to 
stakeholders

Most programmes must stick to a donor reporting cycle, and compile data at the end of 
activities to share the impact of the programme. When MEL is planned and integrated from 
the start, learning and analysis can then easily be compiled, compared with the goals identified 
in the programme logframe, and detailed in communications and reports. It is an ongoing cycle 
of reflection, learning, and change that continues through programme planning, 
implementation, and reporting in order to create sustainable, long-term outcomes.

MEASURE
Do the work to achieve your goal

Gather information and stories from those 
impacted by the work



Monitoring, Evaluation, and
Learning in a Programme03

In this section we will explore both quantitative and qualitative data collection 
methodologies and discuss best practices for carrying these out safely.

B.A.C.K.S. – A Framework for Measuring 
Social Change

BEHAVIOUR:

ATTITUDE:

CONDITION:

KNOWLEDGE:

STATUS:

The way in which one acts, especially towards others.

A settled way of thinking or feeling – a point of view – that shows 
RQHV·�VHQVH�RI�VHOI�DQG�YDOXHV��DWWLWXGHV�LQIRUP�EHKDYLRXU�

The state of a person against a specific situation, context or 
circumstance which affects the way in which one lives (i.e. 
conflict or safety) – an external measure

The facts, information and skills one acquires through experi-
ence or education

A position in a community – how one is perceived by their 
community – an external measure

2 Lucy Knight. Outcome Evaluation: Three Workshops. 

To gain an understanding of the many different changes that sport programmes can make in 
JLUOV·� OLYHV�� :RPHQ� :LQ� XVHV� D� XQLTXH� IUDPHZRUN� RI� LQGLFDWRUV� EDVHG� RQ� ZKDW� ZH� FDOO�
B.A.C.K.S. (Behaviour, Attitude, Condition, Knowledge, Status). B.A.C.K.S. is a frame-
work that deconstructs individual social change into five dimensions and this framework 
allows us to contextualise outcomes and makes the change in girls more measurable and 
understandable.We use this framework to help guide the content of our MEL tools. The most 
common classification of MEL tools is quantitative and qualitative. Quantitative tools are those 
that typically collect data that can be counted or compared on a scale. Qualitative tools are 
those that collect narrative or descriptive data.

Our mission at Women Win is to equip adolescent girls to achieve their rights through 
sport. We believe that the progress our mission must be measured in outcomes – in other 
words, by measuring the social change that happens for an individual girl when she partici-
pates in sport and life skills programmes. We know that sport contributes to changes that are 
both internal and external to her (as opposed to those changes being attributed solely to the 
experience).

7R�JDLQ�DQ�XQGHUVWDQGLQJ�RI�WKH�PRUH�JUDQXODU�GLPHQVLRQ�RI�FKDQJHV�LQ�JLUOV·�OHDGHUVKLS��ZH
Monitoring, Evaluation, and Learning in a Programmehave developed a unique framework of 
indicators based on what we call the B.A.C.K.S. measures. B.A.C.K.S. is an acronym that 
deconstructs individual social change into fivedimensions, including and defined by the 
following:



The B.A.C.K.S. framework allows us to contextualis eoutcomes, and makes the concept 
of leadership more measurable and understandable. In full collaboration our partners 
and the girls they serve,we have defined a set of key changes that we measure through 
the programmes we support. The follow table contains examples of those measures:

BEHAVIOUR:

ATTITUDE:

CONDITION:

KNOWLEDGE:

STATUS:

I am a leader
I raise my voice
I take care of my body and health
I save money
I take action to stop violence in my community

I want to learn and develop
I am can influence my future
I am confident and courageous
I want to be a role-model and inspire others
I am equal to others and have unique skills and talents

Increased awareness and respect 
Increased social mobility
Increased equality and opportunities 
Increased stability and security Increased inclusion

I know my rights and how to act upon those rights 
I know how to take care of my body and health
I know how to save money and become more 
economically secure
I have increased skills related to my sport

I am seen as educated
I am recognised as a leader
I am seen as courageous and determined
I am seen as a girl with unique talents and skills 
I am seen as an athlete / sports-girl

We use this framework to help guide the content of our MEL tools. The most common 
classification of MEL tools is quantitative and qualitative. Quantitative tools are those 
that typically collect data that can be counted or compared on a scale. Qualitative tools 
are those that collect narrative or descriptive data.



Quantitative tools include:

Participant Registration Forms 
Base/Endline Surveys 
Attendance Tracking

Quantitative tools include:

Most Significant Change (MSCs) 
Case Study
Picture Story
Focus Group Discussions 
Reporting

For comprehensive MEL, we recommend you gather both qualitative and quantitative 
data, with both methods being used to complement one another. This process of combining 
data from several different research methods is called triangulation. Triangulation provides a 
more in-depth and accurate depiction of a programme by constructing a picture that includes 
both different perspectives and different types of data. From a feminist MEL perspective, 
LW� LV� EHVW� SUDFWLFH� WR� OHYHUDJH� WKLV� ¶PL[HG·�PHWKRGRORJ\� DSSURDFK� LQ� RUGHU� WR� JLYH�
voice to participants and ensure that findings are grounded in the participants lived 
experiences. On the next two pages, you will find more information about these tools.

Image source: Amazing Masaai Girls Project, Kenya



Types of MEL Tools

1. Quantitative

Participant 
Registration 

Forms

Base/Endline 
Surveys

Attendance 
Tracking

If you have the same participants coming to your activities regularly, it 
makes sense to have them fill out a registration form when they begin 
participating or when they sign up for the programme. This allows you to 
collect key data on who your participants are, and key information about 
them such as their age and geographic location.

For more information, see: Goal Registration Form

Surveys are one of the most common monitoring and evaluation tools. You 
can use surveys to collect data from a sample of participants, which can 
then be used to inform:

     Progress towards your intended outcomes 
     Future programme design
     Funder reporting
     Annual reporting
     Social media and website information.

You can also use surveys to collect coach and staff feedback. Two 
important times to use surveys to collect data are before and after a new 
activity or programme. You can use a baseline survey to measure the level 
of knowledge or skills of a specific group before a programme begins. For 
programmes or activities that have an end-date and are not ongoing, you 
can use an endline survey to compare the knowledge level and compare 
the results to the baselines to measure progress.

For more information, see:

     Goal Baseline
     Roll Models Leadership Self Assessment Baseline

Taking regular attendance at all programme activities is an important step 
in monitoring how many girls attend training sessions or activities and who 
exactly is showing up and how often. This is important information for 
organisations in terms of better scheduling activities for increased 
atten- dance or better engaging with girls and their families to understand 
why they are not able to come on a regular basis. This also helps 
organisations track their graduation rates and drop-out rates and track 
attendance patterns, which in turn, helps them better understand where 
they are failing and how to improve.

For more information, see: HeadsUp CPSO Attendance Sheet



Most 
Significant 

Change (MSC)

Case Study

Picture 
Story

Most Significant Change is a form of qualitative, participatory monitoring and 
evaluation that uses participant stories to understand changes in programme 
SDUWLFLSDQWV��(DFK�VWRU\�UHSUHVHQWV�WKH�VWRU\WHOOHU·V�LQWHUSUHWDWLRQ�RI�LPSDFW��ZKLFK�
is then reviewed and discussed. This can be a useful way to gain meaningful 
WHVWLPRQLDOV� DQG� VKDUH� WKH� SDUWLFLSDQW·V� SHUVSHFWLYHV�� 7KH� SURFHVV� RIIHUV� DQ�
opportunity for a diverse range of stakeholders (programme participants, 
coaches, field staff, facilitators etc.) to enter into a dialogue about a programme, 
its impact and its future direction.

An example MSC question could be: “Looking back over the last months, what 
do you think was the most significant change regarding your self-esteem?”

For more information, see:

     MSC Guide
     MSC Guide Appendices
     MSC Templates
     MSC Story Selection Template

2. Qualitative

Collecting Case Studies is a simple and flexible data collection method. Through 
a series of questions, participants are able to reflect on their time within a 
programme, describe their experiences, both positive and negative, and share 
these in their own words. It is similar to Most Significant Change but does not 
require the same specific question to be answered.

For more information, see:

     Case Study Guide
     Case Study Template
     Case Study - Example Questions

Picture Story is a fun, engaging and participatory data collection method involving 
photos or drawings from participants. Picture Story uses images as a tool, posing 
meaningful questions and allowing participants to reflect and share their 
experiences, both positive and negative, represented in photos or drawings. The 
pictures selected are used along- side captions composed by the programme 
participants. Images and visual representation can evoke powerful emotions and 
reactions, making this a powerful methodology to demonstrate impact.

For more information, see:

     Picture Story Guide 
     Picture Story Template 
     Picture Story Prompts



A focus group discussion (FGD) is a qualitative tool in a group interview format 
that brings together specific programme stakeholders for a discussion around 
topics related to the change in participants as a result of the programme they are 
in. The information captured in the FGDs can be used to compare findings from 
other MEL tools. Individual participant questionnaires primarily measure 
changes in knowledge, attitudes, and behaviours related to certain topics. 
FG's provide WKH� RSSRUWXQLW\� WR� OHDUQ� QRW� RQO\� LI� SDUWLFLSDQWV·� NQRZOHGJH��
DWWLWXGHV�� DQG�behaviour changed, but also how they changed and how this has 
impacted other aspects of their lives. In this way, F*'s are a useful tool in 
measuring the changes in participants' status and condition, therefore gaining 
a more in-depth understanding of participants' broader experiences within 
their communities.

For more information, see:
'(%�(VJEMJOF
�3�(+' ������++-*��#ƻ��$1$���$")�'.

5HSRUWLQJ� FRPPXQLFDWHV� \RXU� SURJUDPPH·V� UHVXOWV� WR� WKH� IXQGHU�V�� RI� WKH�
programme. Writing a detailed and accurate narrative report is one of the most 
important things to do to demonstrate the impact and effectiveness of your 
programme. Depending on the funder, you could be asked to provide a range of 
information such as:

v 3URJUDPPDWLF�XSGDWHV
v $Q\�FKDOOHQJHV�RU�GLIILFXOWLHV�H[SHULHQFHG�DQG�KRZ�\RX�PLWLJDWHG�WKHVH
v $Q\�OHDUQLQJV�DQG�KRZ�\RX�\RXU�RUJDQLVDWLRQ�ZLOO�XVH�WKHVH
v 'HVFULSWLRQ�RI�XSFRPLQJ�HYHQWV
v 4XDQWLWDWLYH�GDWD��QXPEHU�RI�SDUWLFLSDQWV��VXUYH\�UHVXOWV��HWF��
v 4XDOLWDWLYH�GDWD��FDVH�VWXGLHV��WHVWLPRQLDOV��HWF��

Focus Group 
Discussion 

ǚ���Ǜ

Reporting



What is ‘Safe’ MEL?

It is important to always prioritise the safety and well-being of all 
stakeholders involved in your programme. One way that you can ensure 
that your MEL practices do this is to involve these groups in conversations 
about MEL, especially when sharing and discussing learnings. This can 
make the process seem less intimidating and lead to more genuine, 
honest data and learnings.

Understanding the approach and be confident answering any questions participants may 
ask.

%HLQJ�DZDUH�RI�WKH�RUJDQLVDWLRQ·V�VDIHJXDUGLQJ�SURWRFROV�LQ�FDVH�DQ\�FRQFHUQV�DUH�UDLVHG�
during data collection.

Being aware of the various ways to address possible distress that might arise during data 
collection. This is of particular importance if addressing sensitive topics. Similarly, knowing of 
additional services and resources that might be helpful to participants.

If engaging girls and women, where possible, ensuring that data collection processes are 
carried out by woman staff/coaches.

Creating an environment where participants feel comfortable and able to ask questions if 
needed. Having a private or quiet space to carry out the MEL processes is preferable.

Other general best practices for those responsible for carrying out MEL activities, such as 
coaches and MEL staff, include:

There are a variety of other considerations to take into account when thinking through how to 
embed safe MEL practices into your programme. These can depend on the approach taken to 
data collection, such as whether or not this is done in-person or virtually. For more information 
on safe data collection, safe digital data collection and safe data storage, please see Women 
:LQ·V�6DIH�0(/�*XLGH�IRU�3DUWQHUV�

For more information, also see:

:RPHQ·V�5HVRXUFH�&HQWUH��'DWD�&ROOHFWLRQ�DQG�$QDO\VLV�IRU�0	(

MEL practices are considered safe if they do not place staff, participants or local 
communities at risk of any kind. Safe MEL activities actively work to avoid exposing those 
LQYROYHG�WR�DGGLWLRQDO�ULVNV�WKURXJK�WKHLU�0(/�LQSXWV�DQG�DFWLRQV��¶6DIH·�UHIHUV�QRW�RQO\�WR�WKH�
physical safety of staff, participants and/or local communities, but also their emotional and 
mental safety and wellbeing.



over!
Game 

over!
Game 



Purpose
Alongside our partners, Women Win fights for gender equality globally and 
VWULYHV� WR�DPSOLI\�JLUOV·�DQG�ZRPHQ·V�YRLFHV�DQG�EHOLHYHV� WKDW�HYHU\RQH�
KDV� DQ� HTXDO� ULJKW� WR� SURWHFWLRQ� IURP� GLVFULPLQDWLRQ�� YLROHQFH�� DEXVH��
QHJOHFW��PDOWUHDWPHQW�DQG�H[SORLWDWLRQ��6SRUW�FDQ�SOD\�D�YDOXDEOH�UROH�LQ�
WKH�ZHOO�EHLQJ�DQG�GHYHORSPHQW�RI�DGROHVFHQW�JLUOV��KRZHYHU��LI�VDIHW\�DQG�
LQFOXVLRQ�DUH�QRW�DW� WKH�FHQWUH�RI�\RXU�SURJUDPPH�GHVLJQ��GHYHORSPHQW�
DQG�LPSOHPHQWDWLRQ��\RXU�SURJUDPPHV�ULVN�FDXVLQJ�PRUH�KDUP�WKDQ�JRRG��

7KLV� VHFWLRQ� ZLOO� H[SODLQ� WKH� LPSRUWDQFH� RI� VDIHJXDUGLQJ� LQ� GHVLJQLQJ�
VSRUW� SURJUDPPHV� IRU� JLUOV�� GLVFXVV� WKH� XQLTXH� VDIHW\� ULVNV� DQG�
FKDOOHQJHV�ZKHQ�ZRUNLQJ�ZLWK�JLUOV�DQG�VSRUW��DQG�SURYLGH�SUDFWLFDO�WRROV�
DQG�JXLGDQFH�RQ�LPSOHPHQWLQJ�VDIH�SURJUDPPLQJ�

,Q�WKLV�3')��\RX�ZLOO�H[SORUH�WKH�IROORZLQJ�WRSLFV��

Where are you?

02

03

04

01

Safe Spaces
$�ORRN�DW�HTXDO�ULJKWV�WR�SURWHFWLRQ

:KDW�LV�6DIHJXDUGLQJ"

6DIHJXDUGLQJ�DQG�*LUOV·�6SRUW�3URJUDPPHV

Understanding the Risks and Priorities

6DIHJXDUGLQJ�3ROLFLHV�DQG�
3URFHGXUHV�ZLWKLQ�\RXU�2UJDQLVDWLRQ

Image source: Safe Spaces



Safeguarding

Safeguarding and Girls’ 
Sport Programmes

Growth

Belonging

Learning

01

02
When designing sport programmes for 
DGROHVFHQW�JLUOV�DQG�\RXQJ�ZRPHQ��LW�LV�
SDUWLFXODUO\�LPSRUWDQW�WR�DSSURDFK�VDIH
JXDUGLQJ�ZLWK�D�gender lens. 

3DUWLFLSDWLRQ�LQ�VSRUW�SURJUDPPHV�FDQ�
have countless benefits�IRU�JLUOV��WKH\�
FDQ�RIIHU�D�SODFH�RI�JURZWK��OHDUQLQJ�DQG�
EHORQJLQJ�

7KH\�FDQ�DOVR�RIIHU�GHYHORSPHQW�
RSSRUWXQLWLHV��LQWURGXFH�UROH�PRGHOV��DQG�
SURYLGH�D�JLUO�FHQWUHG�VSDFH�WKDW
RWKHUZLVH�PLJKW�QRW�H[LVW�

ZKDW�LV�VDIHJXDUGLQJ"

Safeguarding LV�WKH�SROLFLHV��SURFHGXUHV�DQG�SUDFWLFHV�WKDW�
SURWHFW�WKH�KHDOWK��VDIHW\��ZHOO�EHLQJ��DQG�ULJKWV�RI�LQGLYLGXDOV�DQG�
DFWLYHO\�SUHYHQW�YLRODWLRQ�RI�WKHVH�ULJKWV��

https://www.sportanddev.org/en/toolkit/child-protection-and-safeguarding/international-safeguards-children-sport

7KLV�PHDQV�XSKROGLQJ�WKH�KLJKHVW�VWDQGDUGV�RI�VDIHW\�IRU�SDUWLFLSDQWV��SDUWQHUV��VWDII�
DQG�DQ\�RWKHU�LQGLYLGXDOV�LQYROYHG��SDUWLFXODUO\�YXOQHUDEOH�JURXSV��&KLOGUHQ�DUH�RIWHQ�
RQH�RI�WKH�PRVW�YXOQHUDEOH�JURXSV��DQG�SURWHFWLQJ�WKHP�DQG�WKHLU�ULJKWV�IURP�KDUP�DQG�
H[SORLWDWLRQ�QHHGV�WR�EH�FHQWUDO�WR�\RXU�DSSURDFK��$GGLWLRQDO�LQIRUPDWLRQ�DERXW�VDIH
JXDUGLQJ�FDQ�EH�IRXQG�LQ�WKH�,QWHUQDWLRQDO�6DIHJXDUGV�IRU�&KLOGUHQ�LQ�6SRUW� 

1

)RU�WKH�SXUSRVHV�RI�WKLV�UHVRXUFH��FKLOGUHQ�UHIHUV�WR�WKRVH�\RXQJHU�WKDQ�����



However��LI�WKLV�VSDFH�LV�QRW�ERWK�SK\VLFDOO\�DQG�HPRWLRQDOO\�VDIH�IRU
SDUWLFLSDQWV��WKHVH�EHQHILWV�DUH�LQKLELWHG��,I�DQ\�RI�\RXU�JLUOV�LV�IHDUIXO�RI
EHLQJ� LQ� SK\VLFDO� RU� HPRWLRQDO� MHRSDUG\�� WKH\� ZLOO� QRW� WDNH� WKH� ULVNV
QHFHVVDU\�WR�H[SHULHQFH�WKH�IXOO�EHQHILWV�RI�D�VSRUW�SURJUDPPH��,I�D�JLUO
LV�DIUDLG��WKH\�PD\�EH�RVWUDFLVHG�RU�EXOOLHG��DQG�DUH�XQOLNHO\�WR�VKDUH
WKHLU�SHUVRQDO�TXHVWLRQV�DQG�WKRXJKWV��,I�WKH\�IHHO�XQVDIH�RU�LQWLPLGDWHG
E\�WKH�SK\VLFDO�SOD\LQJ�FRQGLWLRQV�GXULQJ�\RXU�SUDFWLFH��WKH\�PLJKW�QRW
ZDQW�WR�SOD\�WKH�JDPH�

Centring Girls’ Voices

*LUOV·�YRLFHV�KDYH�EHHQ� ODUJHO\� left out of child protection and safe-
guarding discourse, and they have not been supported in taking an 
active role in their own protection. 

&KLOGUHQ�� DQG� JLUOV� LQ� SDUWLFXODU�� PXVW� EH� given a voice within
programmes and empowered to drive the agenda by determining the 
PHDQLQJ�RI�SURWHFWLRQ� LQ� WKHLU�FRQWH[W�DQG� LQ� WKHLU�VSRUW��&UHDWLQJ� WUXO\
safe and inclusive spaces requires putting the participants at the 
centre of the process. 

,Q�RUGHU�WR�HQVXUH�WKH�VDIHW\�RI�\RXU�SDUWLFLSDQWV��\RX�PXVW�XQGHUVWDQG
WKHLU�ZKROH�UHDOLW\��7KLV�PHDQV�actively engaging�ZLWK�SDUWLFLSDQWV�DQG
FUHDWLQJ�VSDFHV�ZKHUH� WKH\� feel valued��FDQ�YRLFH� WKHLU�FRQFHUQV�DQG
QHHGV�ZLWKRXW� IHDU�RU� MXGJHPHQW�DQG�DUH�FRQQHFWHG� WR�RWKHUV�ZKR�ZLOO
KHOS�NHHS�WKHP�VDIH�DQG�SURWHFWHG�

%UDG\��0DUWKD���������&UHDWLQJ�6DIH
6SDFHV�DQG�%XLOGLQJ�6RFLDO�$VVHWV�)RU
<RXQJ�:RPHQ�,Q�7KH�'HYHORSLQJ�:RUOG��$�
1HZ�5ROH�)RU�6SRUW��:RPHQ·V�6WXGLHV
4XDUWHUO\�������YRO�����QR��	���SS��������

2

2

Image source: 2:/$�3URJUDPPH��
(PSRGHUD��%UD]LO



Understanding the 
Risks and Priorities

From the moment your organisation starts to think about designing and 
implementing a sport programme for girls, safeguarding should be at 
the centre of every decision made in the process. There is an inher�
HQW�ULVN�LQ�DFKLHYLQJ�VRFLDO�FKDQJH��\RXU�RUJDQLVDWLRQ�VKRXOG�FRPPLW�WR
UHGXFLQJ� WKHVH� ULVNV� DQG� LGHQWLI\LQJ� ZKDW� SULRULW\� DUHDV� WR� DGGUHVV
safeguarding in your programme design and in your organisation more 
EURDGO\�

,Q�RUGHU� WR� NHHS�JLUOV
� SURJUDPPHV�VDIH��ZH�PXVW� XQGHUVWDQG� WKHLU�ZKROH� UHDOLW\� DQG
WKHUHIRUH�LW�LV�LPSRUWDQW�\RX�LGHQWLI\�ULVNV�LQ�DQG�DURXQG�WKH�FRQWH[W�ZKHUH�\RX�DUH�SODQ�
QLQJ�WR�LPSOHPHQW�\RXU�SURJUDPPH��6RPH�RI�WKHVH�ULVNV�PD\�RFFXU�LQ�WKH�GD\�WR�GD\�OLIH
RI�WKH�JLUOV�LQ�\RXU�FRQWH[W��EXW�WKHUH�DUH�DGGLWLRQDO�ULVNV�WR�FRQVLGHU�ZKHQ�LPSOHPHQWLQJ
D�VSRUW�SURJUDPPH�

Risks

,I�JLUOV�GRQ·W�KDYH�WKH�RSSRUWXQLW\�WR�SUDFWLVH�D�ORW�RI�VSRUWV�DQG�H[SHULHQFH�PRYLQJ
WKHLU�ERGLHV��WKH\�PD\�EH�PRUH�VXVFHSWLEOH�WR�LQMXULHV�

,I�VSRUWV�DUH�QRW�D�FXOWXUDOO\�DFFHSWHG�SUDFWLFH�IRU�JLUOV��WKHUH�FRXOG�EH�LQWHUIHUHQFH�
KDUDVVPHQW��RU� MHHULQJ� IURP�RXWVLGHUV�ZKR�GLVDSSURYH�RI� WKH�JLUOV�SOD\LQJ� LQ�SXEOLF
VSDFHV�

,I�D�FRDFK�VKRZV�LQDSSURSULDWH�LQWHUHVW�LQ�D�SOD\HU��WKH�JLUO�PLJKW�QRW�EH�DZDUH�WKDW�WKLV
DWWHQWLRQ�LV�SURKLELWHG�E\�WKH�RUJDQLVDWLRQ·V�FRGH�RI�FRQGXFW�DQG�PD\�IHHO�SRZHUOHVV
WR�VWRS�WKH�VLWXDWLRQ�IURP�KDSSHQLQJ�

7KH�SOD\LQJ�FRQGLWLRQV��IRU�H[DPSOH��GXULQJ�UDLQ\�VHDVRQV��WKH�SOD\JURXQGV�FRXOG�EH
IORRGHG�DQG�VOLSSHU\�DQG�EH�XQVDIH�IRU�JLUOV�WR�SOD\�RQ�

,I�WKH�SOD\LQJ�VSDFH�LV�IDU�IURP�WKH�KRPHV�RI�WKH�SDUWLFLSDQWV��LW�FDQ�EH�D�ULVN�IRU�WKHP
WR�WUDYHO�ORQJ�GLVWDQFHV�DORQH��RU�GXULQJ�VRPH�WLPHV�RI�GD\��6DIHJXDUGLQJ�FRQFHUQV
PD\�QRW�EH�UHSRUWHG�GXH�WR�FXOWXUDO�LQIOXHQFHV�RU�QRUPV��SDUWLFXODUO\�DURXQG�FDVHV�RI
JHQGHU�EDVHG�YLROHQFH��FKLOG�DEXVH��RU�VH[XDO�KDUDVVPHQW�

6RPH�ULVNV�LQFOXGH�

03



&RPSOHWH�WKH�ULVN�PDSSLQJ�E\�ILOOLQJ�LQ�WKH�WDEOH�IRU�$FWLYLW\���RQ�WKH�QH[W�SDJH��

$VN�\RXUVHOI�WKH�IROORZLQJ�TXHVWLRQV��

$IWHU�LGHQWLI\LQJ�DOO�RI�WKH�ULVNV��\RX�ZLOO�EH�DEOH�WR�GHVLJQ�SODQV�DQG�VWUDWHJLHV�WR�PLQLPLVH�
RU�HOLPLQDWH� WKH� ULVNV� LGHQWLILHG�� ,I�\RX�DUH�XQDEOH� WR�PLQLPLVH�RU�HOLPLQDWH� WKH� ULVN��\RX�
VKRXOG�FRQVLGHU�UHGHVLJQLQJ�WKDW�HOHPHQW�RI�WKH�SURJUDPPH�

Priorities

7R�EHWWHU�XQGHUVWDQG�WKH�VWHSV�QHHGHG�WR�FUHDWH�D�VDIH�SURJUDPPH��\RX�PXVW�ILUVW�LGHQWLI\�
DQG�DVVHVV�WKH�ULVNV�WKDW�FRXOG�RFFXU�LQ�DOO�HOHPHQWV�RI�\RXU�SURJUDPPH��7KLV�LQFOXGHV�WKH�
VDIHW\�RI�WKH�SK\VLFDO�RU�YLUWXDO�VSDFH�ZKHUH�\RX�PHHW�ZLWK�WKH�JLUOV�DQG�WKH�WUDQVSRUWDWLRQ�
WR�DQG�IURP�WKH�SURJUDPPH��7R�KHOS�LQ�WKLV�VWHS��\RX�FDQ�FRPSOHWH�WKH�PDSSLQJ�H[HUFLVH�
EHORZ� WR� LGHQWLI\� DQ\� SRWHQWLDO� ULVNV� ZKHQ� VWDUWLQJ� WR� ZRUN� ZLWK� WKLV� WDUJHW� JURXS�

:KDW�DUH�WKH�GDLO\�ULVNV�IDFHG�E\�WKH�JLUOV�ZKR�ZLOO�
SDUWLFLSDWH�LQ�WKLV�SURJUDPPH"�

:KDW�ULVNV�GRHV�SDUWLFLSDWLQJ�LQ�WKH�SURJUDPPH�SRVH�
WR�WKHVH�JLUOV"

$FNQRZOHGJLQJ�\RXU�RUJDQLVDWLRQ·V�DQG�SURJUDPPH·V�strengths and weaknesses in safe�
JXDUGLQJ�FDQ�KHOS�LGHQWLI\�DUHDV�LQ�ZKLFK�\RXU�RUJDQLVDWLRQ�QHHGV�WR�JURZ�LQ�LWV�FRPPLWPHQW�
WR� SURYLGLQJ� JLUOV�ZLWK� VDIH� VSRUW� SURJUDPPLQJ��<RX� FDQ�XVH� WKH�Gender Inclusion and 
Safety Self-Assessment�WRRO�WR�WKLQN�DERXW�HOHPHQWV�WKDW�\RX�PLJKW�FRQVLGHU�LQFRUSRUDWLQJ�
LQ�\RXU�SURJUDPPH�GHVLJQ�LQ�RUGHU�WR�UHPRYH�EDUULHUV�WR�SDUWLFLSDWLRQ�IRU�JLUOV�DQG�HQVXUH�
WKH\�FDQ�DOVR�H[SHULHQFH�WKH�IXOO�EHQHILWV�RI�VSRUW��7KH�WRRO�FDQ�DOVR�SURPRWH�GLDORJXH�DERXW�
VDIHW\�DQG�VDIHJXDUGLQJ�ZLWKLQ�\RXU�RUJDQLVDWLRQV�DQG�FRDFKHV��DQG�ZLWK�WKH�SDUWLFLSDQWV�LQ�
\RXU�SURJUDPPHV���





Consider
$�NH\�SDUW�RI�XQGHUVWDQGLQJ�KRZ�WR�FUHDWH�VDIH�VSDFHV�LQ�\RXU�SURJUDP�
PLQJ� LV� WR� LQFOXGH� WKH�YRLFHV�RI�JLUOV� LQ�GHILQLQJ�VDIHW\��DQG�XQGHUVWDQG�
WKHLU�SULRULWLHV�LQ�LPSOHPHQWLQJ�VDIH�VSRUW�SURJUDPPLQJ��5DWKHU�WKDQ�WKLQN�
LQJ�DERXW�KRZ�WR�JHW�PRUH�JLUOV�LQWR�\RXU�VSRUW�SURJUDPPHV��ZH�QHHG�WR�
UHWKLQN�DQG�UHGHVLJQ�VSRUWV�SURJUDPPLQJ�WR�PDNH�WKHP�VDIH�DQG�LQFOXVLYH�
WR� DOO�� 7KH� SULPDU\� ZD\� WR� XQGHUVWDQG� KRZ� WR� FUHDWH� VDIH� VSDFHV� IRU�
JLUOV� LV� WR� DVN� WKHP�� 'UDZLQJ� WKH� /LQH� LV� D� FDUG� JDPH� WKDW� IROORZV� D�
SOD\�EDVHG�DQG�SDUWLFLSDWRU\�DSSURDFK� WR�EHWWHU�XQGHUVWDQG� WKH� OHYHO�RI�
VDIHJXDUGLQJ�DQG�LQFOXVLRQ�LQ�SURJUDPPHV�WKURXJK�WKH�SHUVSHFWLYH�RI�WKH�
SURJUDPPH�SDUWLFLSDQWV��7KH�WRRO�LV�LQWHQGHG�IRU�JLUOV�LQ�\RXU�SURJUDPPH��
EXW�LW�FDQ�DOVR�EH�XVHG�ZLWK�FRDFKHV��YROXQWHHUV��RU�DGPLQLVWUDWRUV�DV�D�
ZD\� WR� JDWKHU� RWKHU� YLHZSRLQWV� RQ� WKH� VDIHW\� DQG� LQFOXVLYLW\� RI�
SURJUDPPHV�

Safeguarding Policies and 
Procedures within your Organisation04

3DUW�RI�FUHDWLQJ�D�VDIH�VSDFH�PHDQV�developing clear guidelines for all staff��DV�ZHOO�DV�
SDUWLFLSDQWV��&UHDWLQJ�D�Safeguarding Policy� LV�D�FUXFLDO�VWHS�WR�PDNLQJ�VXUH� WKDW�\RXU�
RUJDQLVDWLRQ�KDV�WKH�SURSHU�SURFHGXUHV�DQG�SUDFWLFHV� LQ�SODFH�WR�HQVXUH�WKH�VDIHW\�DQG�
ZHOO�EHLQJ�RI�\RXU�SDUWLFLSDQWV��SDUWQHUV��VWDII�DQG�DQ\�RWKHU� LQGLYLGXDOV� LQYROYHG� LQ�\RXU�
SURJUDPPLQJ��SDUWLFXODUO\�YXOQHUDEOH�JURXSV�VXFK�DV�FKLOGUHQ�DQG�JLUOV��7KHUH�PXVW�DOVR�EH�
FOHDU�DQG�DFFHVVLEOH�SURFHVVHV�DQG�SURFHGXUHV�VWDWLQJ�ZKDW� WR�GR� LI� WKHVH�SROLFLHV�DQG�
FRGHV� DUH� YLRODWHG�� <RXU� VDIHJXDUGLQJ� SROLF\� VKRXOG� LQFOXGH� WKH� IROORZLQJ�

%DVLF�GHILQLWLRQV�RI�WHUPV�UHODWHG�WR�VDIHJXDUGLQJ��VXFK�DV�WKH�GLIIHUHQW�IRUPV�RI�DEXVH�
DQG�GLVFULPLQDWLRQ

$�FKLOG�SURWHFWLRQ�SROLF\�RU�SURFHGXUHV

([SHFWDWLRQV�DQG�JXLGHOLQHV�IRU�DOO�LQYROYHG�LQ�\RXU�SURJUDPPLQJ

$�FRGH�RI�FRQGXFW�IRU�DOO�LQYROYHG�LQ�\RXU�SURJUDPPLQJ

&OHDU�UHSRUWLQJ��UHVSRQVH��DQG�IROORZ�XS�SURFHGXUHV�IRU�VDIHJXDUGLQJ�SROLF\�YLRODWLRQV

01

02

03

04

05



01
:KLOH�D�VDIHJXDUGLQJ�SROLF\�LQFOXGHV�SURWHFWLRQV�
for everyone involved in your organisation and/or 
SURJUDPPLQJ�� FKLOG� SURWHFWLRQ� SROLFLHV� DUH� DOVR�
LPSRUWDQW� IRU� RUJDQLVDWLRQV� WKDW� ZRUN� GLUHFWO\�
ZLWK� FKLOGUHQ�� (YHQ� WKRXJK� VSRUW� SURJUDPPHV�
SOD\�D�YDOXDEOH�UROH�LQ�WKH�ZHOO�EHLQJ�RI�FKLOGUHQ��
WKH\� FDQ� DOVR� EH�� LI� WKH� SURSHU� SROLFLHV� DQG�
SURFHGXUHV� DUH� QRW� LQ� SODFH� QRU� SUDFWLFHG�� D�
SODFH� ZKHUH� FKLOGUHQ� DUH� DEXVHG�� H[FOXGHG� RU�
H[SORLWHG��*LUOV·�JUHDWHU�YXOQHUDELOLW\� WR�YLROHQFH�
LQ� PDQ\� VHWWLQJV� DPSOLILHV� WKLV� ULVN��
7KLV� LV�ZK\� FKLOG� SURWHFWLRQ�SROLFLHV�� HVSHFLDOO\�
SROLFLHV� DQG� SURFHVVHV� LQ� ZKLFK� WKH� FKLOGUHQ�
WKHPVHOYHV� WDNH� SDUW� LQ� WKH� FUHDWLRQ�� DUH�
H[WUHPHO\� LPSRUWDQW� WR� HQVXUH� WKDW� D� VSRUW

SURJUDPPH� UHDFKHV� LWV�REMHFWLYHV�RI�HPSRZHU�
LQJ�\RXWK�DQG�FRQWULEXWLQJ� WR� WKHLU�ZHOO�EHLQJ�� ,I�
FKLOG� SURWHFWLRQ� LV� RYHUORRNHG�� WKHQ� \RXU� VSRUW�
programme is in danger of putting those very 
FKLOGUHQ�LQ�VLWXDWLRQV�WKDW�FRXOG�H[SRVH�WKHP�WR�
HYHQ�PRUH� KDUP�DQG� QHJDWLYH� H[SHULHQFHV��7R�
HQVXUH�DQ�DWPRVSKHUH�RI� FKLOG�SURWHFWLRQ�� WKHLU�
SHUVSHFWLYH�PXVW�EH�DW�WKH�FHQWUH�RI�SURJUDPPH�
GHVLJQ�� GHYHORSPHQW� DQG� LPSOHPHQWDWLRQ�� 7KLV�
PHDQV� DFWLYHO\� HQJDJLQJ� ZLWK� SDUWLFLSDQWV� DQG�
FUHDWLQJ� VSDFHV� ZKHUH� WKH\� IHHO� YDOXHG�� FDQ�
YRLFH� WKHLU� FRQFHUQV�DQG�QHHGV�ZLWKRXW� IHDU� RU�
MXGJHPHQW��DQG�DUH�FRQQHFWHG�WR�RWKHUV�ZKR�ZLOO
KHOS�NHHS�WKHP�VDIH�DQG�SURWHFWHG��

Reporting and 
Response Processes02

$Q� LPSRUWDQW� DQG� QHFHVVDU\� DVSHFW� RI� D� VDIH�
JXDUGLQJ� SROLF\� LV� WKH� UHSRUWLQJ�� UHVSRQVH� DQG�
UHIHUUDO�SURFHVV��7KLV�PHDQV�WKH�UHTXLUHG�VWHSV�
DQG� SURFHGXUHV� RI� UHSRUWLQJ� DQ\� VDIHJXDUGLQJ�
YLRODWLRQV� DQG� WKH� QHFHVVDU\� IROORZ� XS�� (VWDE�
OLVKLQJ�WKHVH�SURFHGXUHV�LV�LPSRUWDQW�EHFDXVH�LW�
SURYLGHV� D� FOHDU� JXLGH� IRU� FRDFKHV� DQG� RWKHU�
DGXOWV�� DV� ZHOO� DV� FKLOGUHQ�� RQ� KRZ� WR� KDQGOH�
SROLF\� YLRODWLRQV� DQG� FDVHV� RI� DEXVH� WKDW� PD\�
KDYH�KDSSHQHG�ZLWKLQ� WKH�RUJDQLVDWLRQ� LWVHOI�RU�
DW�D�SDUWLFLSDQW·V�KRPH��:LWKRXW�VSHFLILF�NQRZO�
HGJH�DERXW�KRZ�WR�UHSRUW�VDIHJXDUGLQJ�YLRODWLRQV�
RU� UHVSRQG� WR� D� UHSRUW�� D� FRDFK�� SDUWLFLSDQW� RU�
organisation representative might be unpre�
SDUHG� WR� EHVW� KDQGOH� WKHVH� VLWXDWLRQV��

,Q� VSRUW� SURJUDPPHV�� FRDFKHV� DUH� LQ� D� XQLTXH�
position to both identify safeguarding violations 
DQG�EH�WKH�UHFLSLHQWV�RI�UHSRUWV��%HFDXVH�RI�WKLV��
\RXU�RUJDQLVDWLRQ�VKRXOG�KDYH�VSHFLILF��GHWDLOHG�
JXLGHOLQHV�DERXW�KRZ�WR�UHSRUW�YLRODWLRQV��ZKR�WR�
UHSRUW� WKHP� WR�� DQG� ZKDW� WKH� UHVSRQVH� SURFH�
GXUHV�DUH��7KLV�ZLOO�KHOS�DYRLG�DGGLWLRQDO�KDUP�WR�
ERWK�WKH�UHSRUWLQJ�DQG�UHVSRQGLQJ�SDUWLHV��+RZ�
HYHU�� FRDFKHV� DQG� RUJDQLVDWLRQ� OHDGHUV� PXVW�
DOVR�EH�DZDUH�RI�ZKDW�WKHLU�UROH�GRHV�QRW�LQFOXGH��
&RDFKHV� VKRXOG� QRW� SOD\� WKH� UROH� RI� D� VRFLDO�
ZRUNHU�� WKHUDSLVW�� SROLFH�� GRFWRU�� RU� RWKHU� TXDOL�
ILHG� SURIHVVLRQDO�� ,W� LV� LPSRUWDQW� WKDW� WKHUH� DUH�
UHIHUUDO� SURFHVVHV� LQ� SODFH� IRU� VDIHJXDUGLQJ�
SROLF\�YLRODWLRQV�RU�FDVHV�WKDW�VKRXOG�EH�SDVVHG�
DORQJ� WR� D� TXDOLILHG� SURIHVVLRQDO� RU� ZKHUH� WKH�
reporting part might have need of additional 
UHVRXUFHV�

Child Protection 
Policy



Safeguarding Officer03

01

02

(QVXULQJ�WKH�LPSOHPHQWDWLRQ�DQG�XSKROGLQJ�RI�WKH�6DIHJXDUGLQJ�3ROLF\�DQG
UHOHYDQW�SURFHGXUHV

2UJDQLVLQJ�VDIHJXDUGLQJ�DQG�FKLOG�SURWHFWLRQ�WUDLQLQJ�IRU�DOO�LQYROYHG�LQ
programming

2YHUVHHLQJ�WKH�UHYLHZ�DQG�UHYLVLRQ�RI�WKH�SROLF\�DW�UHJXODU�LQWHUYDOV

,QYROYLQJ�SDUWLFLSDQWV��H�J��FKLOGUHQ��JLUOV��LQ�WKH�GHILQLWLRQ�DQG�LGHQWLI\LQJ�RI
VDIHJXDUGLQJ�SUDFWLFHV�DQG�SURFHGXUHV

2YHUVHHLQJ�WKH�UHSRUWLQJ��UHVSRQGLQJ��DQG�IROORZ�XS�SURFHVVHV�IRU�VDIHJXDUGLQJ
YLRODWLRQV�

03

04

05

2QH�ZD\�WR�SUHSDUH�\RXU�RUJDQLVDWLRQ�WR�LPSOHPHQW�\RXU�VDIHJXDUGLQJ�DQG�FKLOG�SURWHFWLRQ
SROLF\�DQG�SURFHVVHV�LV�WR�hire a Safeguarding or Child Protection Officer, ideally some�
RQH�ZLWK�H[SHULHQFH�LQ�WKLV�ILHOG��7KLV�FRXOG�EH�VRPHRQH�ZKR�ZRUNHG�IRU�D�VRFLDO�VHUYLFHV
RUJDQLVDWLRQ�SUHYLRXVO\�RU�DQRWKHU�FRPPXQLW\�LQVWLWXWLRQ�LQ�ZKLFK�WKHLU�UROH�ZDV�WR�VXSHU�
YLVH�VDIHJXDUGLQJ�SURFHGXUHV�DQG�RU�SURWHFWLRQ�RI�FKLOGUHQ��7KLV�SHUVRQ�VKRXOG�KDYH�GHHS
NQRZOHGJH�DERXW�WKH�ORFDO�VXSSRUW�UHVRXUFHV�DYDLODEOH�IRU�FKLOGUHQ�

:H�UHFRJQLVH�WKDW�PRVW�RUJDQLVDWLRQV�PLJKW�QRW�KDYH�WKH�EXGJHW�WR�KLUH�D�VWDII�PHPEHU
VSHFLILFDOO\�IRU�WKLV�UROH��$QRWKHU�RSWLRQ�LV�WR�DSSRLQW�D�FXUUHQW�VWDII�PHPEHU�RU�YROXQWHHU�IRU
WKLV�UROH�DQG�WUDLQ�WKDW�SHUVRQ�WR�EH�WKH�SHUVRQ�LQ�FKDUJH�RI�XSKROGLQJ�WKH�SROLF\��SURFH�
GXUHV��DQG�SURFHVVHV��<RX�FRXOG�DOVR�KDYH�WKDW�SHUVRQ�DWWHQG�RWKHU�WUDLQLQJ�E\�H[WHUQDO
RUJDQLVDWLRQV�VXFK�DV�FKLOG�ZHOIDUH��VRFLDO�VHUYLFHV�RU�JRYHUQPHQW�DJHQFLHV�WKDW�GHDO�ZLWK
FKLOGUHQ�DQG�DEXVH�

7KLV�SHUVRQ�VKRXOG�KDYH�WKH�IROORZLQJ�UHVSRQVLELOLWLHV�

Image source: BoxJirls�.HQ\D��.HQ\D



Code of Conduct04
<RXU� RUJDQLVDWLRQ� KDV� D� UHVSRQVLELOLW\� IRU� ]HUR� WROHUDQFH� RI� KDUPIXO� SUDFWLFHV� VXFK� DV
VH[XDO�KDUDVVPHQW��JHQGHU�LQHTXDOLW\�DQG�GLVFULPLQDWLRQ�WKDW�DUH�XQIRUWXQDWHO\�D�FRPPRQ
UHDOLW\�DQG�SUREOHP�LQ�VSRUW�SURJUDPPHV��$Q\�JLUOV·�VSRUW�SURJUDPPH�WKDW�WUXO\�WDNHV�LQWR
FRQVLGHUDWLRQ�WKH�HPRWLRQDO�DQG�SK\VLFDO�VDIHW\�RI�LWV�SDUWLFLSDQWV�PXVW�FUHDWH�DQG�LPSOH�
PHQW�D�FRGH�RI�FRQGXFW�WKDW�JXLGHV�WKH�EHKDYLRXUV��SURFHVVHV�DQG�SURFHGXUHV�WKDW�HQVXUH
JLUOV�DUH�SURWHFWHG�

It is important for your organisation, staff, administration and anyone else involved in the 
GD\�WR�GD\�RSHUDWLRQV��WR�LGHQWLI\�D�VHW�RI�VWDQGDUGV�IRU�D�&RGH�RI�&RQGXFW��7KLV�FRXOG�EH
DV�VLPSOH�DV�D�OLVW�RI�EHKDYLRXUV�WKDW�DUH�DFFHSWDEOH��QRW�UHFRPPHQGHG�DQG�QHYHU�DFFHSW�
DEOH��2QFH�HYHU\RQH�DJUHHV�RQ�WKHP��KDYH�DOO�VWDII�PHPEHUV��DQG�DQ\�YLVLWRUV�RU�YROXQ�
WHHUV��VLJQ� WKH�FRGH��HYHU\RQH� LQYROYHG�PXVW�FRPPLW� WR� WKLV�&RGH�RI�&RQGXFW��7KLV� OLVW
VKRXOG�WKHQ�EH�GLVSOD\HG�LQ�D�SXEOLF�VSDFH�ZLWKLQ�\RXU�RUJDQLVDWLRQ�ZKHUH�DOO�YLVLWRUV��VWDII
DQG��PRVW�LPSRUWDQWO\��WKH�JLUOV�WKHPVHOYHV�FDQ�VHH�ZKDW�FRQGXFW�WKH\�VKRXOG�H[SHFW�IURP
WKHLU�FRDFKHV�DQG�ZKDW�LV�QRW�DFFHSWDEOH�

KWWSV���ZRPHQZLQ�DSS�ER[�FRP�ILOH�������������&OLFN�KHUH�WR�YLHZ�RI�DQ�H[DPSOH�&RGH�RI�&RQGXFW

Image source: 3DVV�LW�%DFN��&KLOG)XQG��/DRV



Training for Internal 
Staff and Coaches05

(YHU\RQH�LQ�FRQWDFW�ZLWK�JLUOV�KDV�D�UROH�WR�SOD\�LQ�WKHLU�SURWHFWLRQ��7KH\�FDQ�RQO\�GR�VR
FRQILGHQWO\�DQG�HIIHFWLYHO\�LI�WKH\�DUH�DZDUH�RI�DQG�KDYH�WKH�QHFHVVDU\�XQGHUVWDQGLQJ�RI
NH\�SULQFLSOHV�RI�SURWHFWLRQ��DQG�WKH�RSSRUWXQLW\�WR�GHYHORS��SUDFWLVH�DQG�LPSOHPHQW�NH\
VNLOOV��7KHUHIRUH��\RX�VKRXOG�HQVXUH�WKDW�HYHU\�LQGLYLGXDO�LQ�\RX�RUJDQLVDWLRQ�WKDW�KDV�UHJX�
ODU� FRQWDFW�ZLWK� WKH�JLUOV� UHFHLYHV�DQQXDO� VDIHJXDUGLQJ� WUDLQLQJ��7KLV�PD\� LQFOXGH�EDVLF
VDIHJXDUGLQJ� WUDLQLQJ� GHOLYHUHG� DV� SDUW� RI� WKH� VWDII�PHPEHU� RU� YROXQWHHU·V� LQGXFWLRQ� RU
DQQXDO�XSGDWH�

$GGLWLRQDOO\��KDYLQJ�JXLGHOLQHV�RQ�UHFUXLWLQJ�FRDFKHV��IDFLOLWDWRUV�DQG�RWKHU�VWDII��LQFOXGLQJ
YROXQWHHUV�� LV� FUXFLDO� WR� FUHDWLQJ�D� VDIH�HQYLURQPHQW� IRU� JLUOV� LQ� \RXU� VSRUW� SURJUDPPH�
:KHQ�UHFUXLWLQJ�SRWHQWLDO�VWDII��PDNH�VXUH�WR�KDYH�D�VWDQGDUGLVHG�SURFHVV�WKDW� LQFOXGHV
EDFNJURXQG�FKHFNV�IRU�ERWK�PDOH�DQG�ZRPDQ�FRDFKHV��&KHFN�QRW�RQO\�ZLWK�ORFDO�SROLFH�EXW
DOVR�ZLWK�WKH�FRPPXQLW\�DQG�PDNH�VXUH�WKDW�WKH�FRDFK�ZRXOG�EH�DQ�LGHDO�UROH�PRGHO�RU
PHQWRU�IRU�WKH�SURJUDPPH��,I�\RX�GR�KDYH�IHPDOH�SDUWLFLSDQWV�DQG�PDOH�FRDFKHV��PDNH
VXUH�WKDW�\RX�KLUH�HQRXJK�ZRPDQ�FRDFKHV�RU�IDFLOLWDWRUV�VR�WKDW�WKHUH�LV�DW�OHDVW�RQH�IHPDOH
DGXOW� LQ� HDFK� JURXS� FRDFKHG� E\� D� PDOH�� %HORZ� DUH� H[FHOOHQW� VDIHJXDUGLQJ� WUDLQLQJ
UHVRXUFHV� SURGXFHG� E\� LQWHUQDWLRQDO� VSRUW� RUJDQLVDWLRQV� DQG� RIIHUHG� IUHH� RQOLQH�

Integrating Girls’ 
Voices06

*LUOV� IURP� \RXU� FRQWH[W� PXVW� EH� JLYHQ� D� YRLFH� ZLWKLQ� \RXU� SURJUDPPH� DQG� VKRXOG� EH
HPSRZHUHG�WR�GULYH�WKH�DJHQGD�E\�GHWHUPLQLQJ�WKH�PHDQLQJ�RI�SURWHFWLRQ�LQ�WKHLU�FRQWH[W
DQG�LQ�WKHLU�VSRUW��,QWHJUDWLQJ�WKH�JLUOV
�YRLFHV�LV�LPSRUWDQW�LQ�DOO�VWHSV�RI�\RXU�VDIHJXDUGLQJ�

%\�H[SORULQJ�DQG�XQGHUVWDQGLQJ�WKH�ULVNV�WKDW�PD\�RFFXU�ZKHQ�WKH\�DUH
SDUWLFLSDWLQJ�LQ�WKH�SURJUDPPH�

%\�FR�GHVLJQLQJ�WKH�UHVSRQVH�IUDPHZRUN�WR�FROOHFWLYHO\�GHFLGH�WRJHWKHU�RQ�WKH
QH[W�VWHSV�ZKHQ�D�VDIHJXDUGLQJ�FRQFHUQ�DULVHV�

%\�JLYLQJ�WKHP�WKH�RSSRUWXQLW\�WR�VKDUH�ZKDW�SURJUDPPH�VDIHW\�VKRXOG�ORRN
OLNH�

KWWSV���XHID�VDIHJXDUGLQJ�HX�OHDUQLQJ

KWWSV���VDIHJXDUGLQJLQVSRUW�ILID�FRP�

8()$�RQOLQH�FRXUVH

),)$�RQOLQH�FRXUVH�



Creating Safe Spaces

,Q�D�VDIH�VSDFH��JLUOV�IHHO�IUHH�WR�RSHQO\�H[SUHVV�WKHPVHOYHV�LQ�D�FRQILGHQWLDO�HQYLURQPHQW�
DQG�DUH�FRPIRUWDEOH�VKDULQJ�WKHLU�FRQFHUQV�DQG�DVNLQJ�VHQVLWLYH�TXHVWLRQV�ZLWKRXW�IHDU�RI�
MXGJHPHQW�RU�LQWLPLGDWLRQ��8OWLPDWHO\��WKH�GHILQLWLRQ�RI�D�VDIH�VSDFH�GHSHQGV�RQ�KRZ�JLUOV�
IHHO� ZLWKLQ� WKDW� VSDFH�� WKHUHIRUH�� \RXU� SURJUDPPH� VSDFH� QHHGV� WR� EH� FRQVLVWHQWO\�
HYDOXDWHG�DQG�PDLQWDLQHG�E\�SURJUDPPH�OHDGHUV�DQG�SDUWLFLSDQWV�

:,WKRXW�VDIH�VSDFHV��D�JLUO
V�JURZWK�DQG�ZLOOLQJQHVV�WR�WDNH�ULVNV�DQG�EH�YXOQHUDEOH�DUH�
LQKLELWHG��,I�WKH\�IHHO�WKH\�DUH�LQ�SK\VLFDO�RU�HPRWLRQDO�GDQJHU��WKH\�ZLOO�QRW�EH�DEOH�WR�H[SH�
ULHQFH�WKH�IXOO�EHQHILWV�RI�SDUWLFLSDWLQJ�LQ�D�VSRUW�SURJUDPPH��7KLV�UHVSRQVLELOLW\�WR�FUHDWH�
VDIH�VSDFHV�IDOOV�QRW�RQO\�RQ�\RXU�FRDFKHV�DQG�IDFLOLWDWRUV�ZKR�GLUHFWO\�LQWHUDFW�ZLWK�JLUOV�RQ�
D�GDLO\�EDVLV��EXW�RQ�DOO� VWDII�DQG�DGPLQLVWUDWLRQ�RI� \RXU�RUJDQLVDWLRQ�DV�ZHOO��(YHU\RQH�
LQYROYHG�LQ�\RXU�RUJDQLVDWLRQ�KDV�WKH�UHVSRQVLELOLW\�WR�HQVXUH�JLUOV�IHHO�HPRWLRQDOO\�VHFXUH�
DQG� FRPIRUWDEOH� ZLWKLQ� WKHLU� VSRUW� HQYLURQPHQW�� DQG� SURWHFWHG� IURP� SK\VLFDO� KDUP��

A safe space LV�DQ�HQYLURQPHQW�ZKHUH�JLUOV�IHHO�SK\VLFDOO\�DQG�
HPRWLRQDOO\� VHFXUH�� ,W� LV� D� SODFH� ZKHUH� WKH\� DUH� SURWHFWHG� IURP�
ERGLO\�KDUP��LQFOXGLQJ�VH[XDO�DEXVH�DQG�SUHYHQWDEOH�VSRUW�LQMXULHV��

ZKDW�LV�D�VDIH�VSDFH"

Image source: Moving the Goalposts, Kenya



Tips for creating an 
emotionally safe space:

Tips for creating a 
physically safe space:

(QVXUH� WKDW� WKH� SOD\� VSDFH� LV� IUHH� IURP�
harmful objects�� VXFK� DV� EURNHQ� JODVV�

$OZD\V�KDYH�First Aid materials ready in 
FDVH�RI�LQMXU\�

Ensure that girls have adequate protec-
tive gear� IRU� VSRUWV� WKDW� UHTXLUH� LW�

6FKHGXOH�VHVVLRQV�DW�WLPHV�ZKHUH�JLUOV�GR�
not have to walk to or from home in the 
dark.

Establish the rules of the game girls are 
playing at the beginning of the game and 
HQIRUFH�IDLU�SOD\�

Adopt a no-fighting policy� ZLWKLQ� WKH�
SURJUDPPH��7KLV� VKRXOG�DSSO\� WR�SDUWLFL�
SDQWV�� FRDFKHV� DQG� YROXQWHHUV� DQG�
VKRXOG� LQFOXGH� physical and verbal 
DWWDFNV�

Train�WKH�FRDFKHV�WR�HQVXUH�WKH\�DUH�DEOH�
WR�PDLQWDLQ�VDIH�VSDFHV� IRU� WKH�JLUOV�DQG�
de-escalate conflicts. 

%HFRPH� DFTXDLQWHG� ZLWK� neighbours in 
WKH�DUHD�

Invite the girls to define�ZKDW�LV�LPSRUW�
DQW� IRU� WKH� FUHDWLRQ� RI� WKHLU� VDIH� VSDFH��
([SORUH� XVLQJ� D� SDUWLFLSDWRU\� DSSURDFK�
VXFK�DV�Drawing the Line�WR�IDFLOLWDWH�WKLV�
GLVFXVVLRQ��

+DYH�JLUOV�FUHDWH�DQG�VLJQ�D�code of con-
duct that sets ground rules for training 
VHVVLRQV�DQG�VHQVLWLYH�GLVFXVVLRQV��+DYH�
WKHP�GHFLGH�ZKDW�SDUDPHWHUV�ZLOO�EH�SXW�
RQ�FRQILGHQWLDOLW\�DQG�WKH�UHVXOWLQJ�SHQDO�
WLHV� ZKHQ� WKH� DJUHHG� XSRQ� FRGH�
LV�EURNHQ�

7HDFK�JLUOV�KHDOWK\�DQG�SRVLWLYH�commu-
nication skills� WR� KHOS� WKHP� SHDFHIXOO\�
UHVROYH� FRQIOLFWV� DPRQJ� RQH� DQRWKHU�

&RQVLGHU� holding sessions in spaces 
that can be physically enclosed, to 
keep outsiders out and to help girls feel 
VHFXUH��7KHVH�GR�QRW�QHHG�WR�EH�EXLOW�IURP�
VFUDWFK�� ([SORUH� WKH� SRVVLELOLW\� RI� XVLQJ�
H[LVWLQJ� FRXUWV�� J\PV� DQG� SXEOLF� VSDFHV�
ZLWK� FRPPXQLW\� JURXSV� DQG� SDUWQHUV�

,I�SRVVLEOH��GR�QRW�DOORZ�non-participants 
from observing regular practice ses-
sions DQG�GLVFXVVLRQV�DV�JLUOV�DUH�OLNHO\�WR�
feel intimidated or inhibited in front of an 
DXGLHQFH�� 7KLV� LQFOXGHV� URPDQWLF� SDUW�
ners, parents, and people not related to 
WKH�JLUOV�RU�SURJUDPPH��

Ensure that there is always an adult 
woman present when a male is 
involved in sport training� ZLWK� WKH�
JLUOV�,Q�VRPH�FXOWXUHV��FUHDWLQJ�DQ�DOO�JLUO�
VSDFH� LV�QHFHVVDU\� IRU�JLUOV� WR� IHHO�HPR�
WLRQDOO\� DQG� SK\VLFDOO\� VDIH�� 7KLV� PHDQV�
QR�PDOHV�ZDWFKLQJ�JLUOV�SOD\�VSRUWV�RU� LQ�
WKH� URRP� ZKLOH� GLVFXVVLRQV� DUH� KHOG�� ,I�
SRVVLEOH�� FRQVLGHU� KDYLQJ� DQ� DOO�IHPDOH�
FRDFKLQJ� VWDII� ZKHQ� ZRUNLQJ� ZLWK� JLUOV��



Creating an emotionally safe space continued:

Discourage rumours and gossip and be 
DZDUH� RI� bullying�� 'HPDQG� LQGLYLGXDO
UHVSHFW�IURP�DQG�IRU�DOO�JLUOV��DQG�DGGUHVV
EXOO\LQJ�LQFLGHQWV�HDUO\�

6HW�RXW�D�ER[�IRU�JLUOV�WR�JLYH�anonymous
feedback� DQG� VXJJHVW� FRQYHUVDWLRQ
WRSLFV� IRU� GLVFXVVLRQV�� $OWKRXJK� DQRQ\�
PRXV�TXHVWLRQ�ER[HV�FDQ�EH�XVHIXO�WRROV
IRU�KHOSLQJ�JLUOV�IHHO�FRPIRUWDEOH�LQLWLDOO\��LW
VKRXOG�QRW�EH�FRQVLGHUHG�SHUPDQHQW��,Q�D
WUXO\� VDIH� VSDFH�� JLUOV� IHHO� FRPIRUWDEOH
expressing themselves openly.

$OORZ�JLUOV�WR�VSHDN�DERXW�VHQVLWLYH�WRSLFV
in the language that is most comfort-
able to them�� +RZHYHU�� EH� DZDUH� WKDW
JLUOV� ZKR� GR� QRW� VSHDN� WKH� PDMRULW\
language may feel marginalised.

$OWKRXJK� \RX� VKRXOG� HQFRXUDJH� SDUHQWV
WR� EH� DFWLYHO\� LQYROYHG� LQ� WKH� VSRUW
SURJUDPPH� LQ� VRPH� ZD\�� KDYLQJ� Woo
much parental involvement�FRXOG�DFWX�
ally keep girls from feeling comfortable 
DQG� EHLQJ� DEOH� WR� H[SUHVV� WKHPVHOYHV
IXOO\��(QFRXUDJH�SDUHQWV� WR�DFNQRZOHGJH
that the girls need their own space as 
ZHOO�

Provide private changing rooms�
$OWKRXJK�D�SHUPDQHQW�JLUOV�RQO\�VSDFH�LV
SUHIHUDEOH�� LW� LV� ILQH� WR� XVH� D� VSDFH� WR
FKDQJH� WKDW� LV� XVHG� E\� ERWK� PHQ� DQG
ZRPHQ�� DV� ORQJ� DV� ER\V� DUH� SURKLELWHG
from entering during the time girls are 
using it.�,Q�PRUH�FRQVHUYDWLYH�FXOWXUHV�RU
FRQWH[WV��LW�PD\�EH�QHFHVVDU\�WR�HVWDEOLVK
VDPH�VH[�VSDFHV�DQG�RU�FORWKLQJ�DFFRP�
PRGDWLRQV� WR� HQVXUH� JLUOV� DUH� FRPIRUW
DEOH�

Adopt a zero-tolerance policy for sexual 
abuse or harassment�DV�ZHOO�DV�proce-
dures to ensure that if there is a violation 
RI� WKLV� SROLF\�� DOO� SDUWLFLSDQWV� DQG� VWDII
XQGHUVWDQG� KRZ� WR� DGGUHVV� WKH� SUREOHP
DQG� WKH� ULJKW� FKDQQHOV� WR� JR� WKURXJK�

Revisit these concepts continually�
0DQ\� SURJUDPPHV� KDYH� QHZ� PHPEHUV
MRLQLQJ� UHJXODUO\�� DQG� LW� LV� LPSRUWDQW� WR
GLVFXVV� UXOHV�DQG�H[SHFWDWLRQV�ZLWK�QHZ
PHPEHUV�� 2OGHU� RU� PRUH� H[SHULHQFHG
PHPEHUV� FDQ� OHDG� WKHVH� GLVFXVVLRQV�

Image source: 2:/$�3URJUDPPH��(PSRGHUD��%UD]LO



Consider

$�NH\�SDUW�RI�XQGHUVWDQGLQJ�KRZ�WR�FUHDWH�VDIH�VSDFHV�LQ�\RXU�SURJUDPPLQJ�LV�WR
LQFOXGH� WKH� YRLFHV� RI� JLUOV� LQ� GHILQLQJ� VDIHW\�� DQG� XQGHUVWDQG� WKHLU� SULRULWLHV� LQ
LPSOHPHQWLQJ� VDIH� VSRUW� SURJUDPPLQJ��5DWKHU� WKDQ� WKLQNLQJ� DERXW� KRZ� WR� JHW
PRUH�JLUOV�LQWR�\RXU�VSRUW�SURJUDPPHV��ZH�QHHG�WR�UHWKLQN�DQG�UHGHVLJQ�VSRUWV
SURJUDPPLQJ�WR�PDNH�WKHP�VDIH�DQG�LQFOXVLYH�WR�DOO��7KH�SULPDU\�ZD\�WR�XQGHU
VWDQG�KRZ�WR�FUHDWH�VDIH�VSDFHV�IRU�JLUOV�LV�WR�DVN�WKHP�

'UDZLQJ� WKH� /LQH� LV� D� FDUG� JDPH� WKDW� IROORZV� D� SOD\�EDVHG� DQG� SDUWLFLSDWRU\
DSSURDFK� WR� EHWWHU� XQGHUVWDQG� WKH� OHYHO� RI� VDIHJXDUGLQJ� DQG� LQFOXVLRQ� LQ
SURJUDPPHV�WKURXJK�WKH�SHUVSHFWLYH�RI�WKH�SURJUDPPH�SDUWLFLSDQWV��7KH�WRRO�LV
LQWHQGHG�IRU�JLUOV�LQ�\RXU�SURJUDPPH��EXW�LW�FDQ�DOVR�EH�XVHG�ZLWK�FRDFKHV��YROXQ�
WHHUV��RU�DGPLQLVWUDWRUV�DV�D�ZD\� WR�JDWKHU�RWKHU�YLHZSRLQWV�RQ� WKH�VDIHW\�DQG
LQFOXVLYLW\�RI�SURJUDPPHV�

Image source: 2:/$�3URJUDPPH��(PSRGHUD��%UD]LO
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Programme Sustainability

Being able to identify what sustainability means in the context of your 
programme and then prioritise and plan around your unique goals is 
an important step towards designing and implementing 
sustainable programmes. This section will guide you through 
defining sustainability in the context of your programme and offer 
tools designed to help you create a dialogue and action plan around 
programme sustainability within your organisation.

Where are you?
This section of the International Guidelines will explore 
how to approach the development of a successful sport 
programme for girls. 

In this section, you will explore the following topics:

What is Programme Sustainability?

Aspects of Programme Sustainability

Tools for Assessing and Planning for Programme 
Sustainability

02

03

01

Image source: Amazing Masaai Girls Project, Kenya



What is Programme 
Sustainability?

For Plan International Nicaragua, programme sustainability means 
¶VWUHQJWKHQLQJ�WKH�FDSDFLWLHV�RI�WKH�WDUJHW�JURXSV�LQ�VXFK�D�ZD\�WKDW�WKH\�FDQ�VXVWDLQ�
themselves over time independently. In other words, the target groups implement 
WKHLU�RZQ�DFWLRQ�SODQV��WDNLQJ�XS�WKHLU�RZQ�FDSDFLWLHV�DQG�UHVRXUFHV�·
 

For Naz Foundation�� SURJUDPPH� VXVWDLQDELOLW\� PHDQV� ¶DQ� RUJDQLVDWLRQ� FDQ�
continue working towards the project objectives without being constrained by 
UHVRXUFHV��RU�WKH�LQWHUQDO�DQG�H[WHUQDO�HQYLURQPHQW�·
 

At Girl Move, Mozambique�� ¶)LQDQFLDO� VXVWDLQDELOLW\�� WKH� DELOLW\� WR� UDLVH�
additional funds. Technical sustainability: the ability to maintain relevant human 
resources with solid training. Political sustainability: the ability to understand and 
monitor political and social stability. Environmental sustainability: the ability to adapt 
to the context and to make decisions to reduce the negative impact of the 
SURJUDPPH�RQ�WKH�HQYLURQPHQW�·
 

For Moving the Goalposts (MTG)�� .HQ\D� SURJUDPPH� VXVWDLQDELOLW\� LV�� ¶WKH�
ability of a given project or programme to continue beyond initial funding by having 
LWV�RZQ�UHVRXUFH�DFTXLVLWLRQ�VWUDWHJLHV�DIWHU�IXQGLQJ�·
 

At ChildFund and Lao Rugby Federation, Laos�� ¶7KH� VXVWDLQDELOLW\� RI� D�
programme should be considered at two key levels: participants and institutions. 
Within the Pass It Back programme in Laos, sustainability means that programme 
graduates make more informed decisions in the future by utilising the skills, 
knowledge and capacity they have been equipped with through the programme. At 
the institutional level, sustainability is considered to be the structural and systemic 
elements that organisations adopt, which go beyond the project itself and, therefore, 
KDYH�D�EURDGHU�LPSDFW�RQ�FXUUHQW�DQG�IXWXUH�ZRUN�·

01
Programme sustainability is a dynamic concept that relates to multiple aspects of a 
programme, including long-term impact, family and community buy-in, and the financial 
viability of the programme in the future. In this context, programme sustainability refers to 
the programme continuing beyond the end of the initial funding period, and the impacts of the 
programme being sustained beyond the end of the programme - this includes the impact on 
the participants, coaches, leaders and the community.

Oftentimes, what is needed to create sustainable programmes is resources, including 
funding, but also resources related to the institution and its context, such as human 
resources, social resources (trust, validation, support, etc.), environmental and political 
resources, among others. 

Many of our partner organisations have different perspectives and priorities when it comes to 
SURJUDPPH�VXVWDLQDELOLW\�GHSHQGLQJ�RQ�WKH�FRQWH[W�ZLWKLQ�ZKLFK�WKH\�RSHUDWH��/HW·V�FRQVLGHU�
the following real-life examples:



How to Design Sustainable Programmes

,W�LV�YLWDO�WR�FRQVLGHU�SURJUDPPH�VXVWDLQDELOLW\�DW�WKH�RXWVHW�RI�\RXU�JLUOV·�
sport programme design, and to continually address it during all stages of 
your programme - planning, implementation, and evaluation. Considering 
programme sustainability from the initial planning phase will allow you to 
design strategies so that the activities and actions carried out during the 
implementation aim to create a sustainable impact.

Monitoring implementation, getting feedback from participants, coaches, and community 
members, and promoting adaptations and adjustments while thinking about long-term impact 
will allow you to adapt the programme based on changing context or environment. The more 
integrated and adapted the project is to the community context and reality, the more likely it is 
to be sustainable. 

Finally, evaluating the project will allow you to understand its impact on the target audiences 
and community. This will help inform future experiences and identify beneficial elements 
to incorporate into the organisational structure. In order to evaluate the programme, it is 
important to apply both quantitative measurement tools that allow visualising indicators of 
change, as well as qualitative tools that make it possible to incorporate the voices of the 
different actors involved. More information on monitoring and evaluation tools can be found in
the Measuring Impact section. 

Image source: Amazing 
Masaai Girls Project, Kenya



Aspects of Programme 
Sustainability

Involvement of Families

If the families of the participants are not aware of the programme or not convinced of the benefits, it 
is often a barrier for the girl to participate. If the families are not supportive of the programme 
activities, this could also generate a lack of sustained engagement from the girls. Including the 
families and getting their support can lead to the girls participating in the programme, being under-
stood and, in the long term, being supported in their search for future development opportunities.

Ways to involve families include:

Workshops to establish a relationship with families and address issues relevant 
to the lives of girls.

Meetings with family members to share information about the programme and 
listen to concerns.

Media coverage to sensitise families and/or promote their participation.

Home visits to meet and talk with the girls' families and references.

Virtual communication (Calls, Facebook, WhatsApp, etc.) that allows you to 
OLVWHQ��NQRZ�DQG�UHVSRQG�WR�IDPLOLHV·�FRQFHUQV�DQG�TXHVWLRQV�UHPRWHO\�

Family events to promote bonding with girls, and offering families with opportuni-
ties to see their daughters/sibling in action.

Creation of a committee for families or caregivers in which they can meet and 
make recommendations for the programme.

02

Girls' families have a great influence in their lives and on their decisions. 
Connecting with the families from the beginning of the programme and 
listening to their perspectives is critical to ensuring the engagement of 
your participants and the impact of your programme is sustainable.

When discussing or planning for the sustainability of sports programmes to empower adolescent 
girls, there is an additional gender and sport lens that must be applied. Because of the 
sociocultural norms that limit girls to the roles of household care, preventing them from engaging in 
VRFLDO�VSRUW�DFWLYLWLHV�DQG�WKH�WUDGLWLRQDO�VWHUHRW\SH�RI�VSRUWV�DV�D�¶PDOH·�GRPDLQ��VXVWDLQLQJ�D�VSRUW
programme for girls has unique challenges. 

1RW�RQO\�FDQ�LW�EH�PRUH�FKDOOHQJLQJ�WR�ILQDQFLDOO\�VXVWDLQ�JLUOV·�VSRUWV�SURJUDPPHV��EXW�LW�FDQ�DOVR�EH�
difficult to develop other aspects of sustainability, such as obtaining support and encouragement 
from community leaders. Below are five key aspects to consider when thinking about the 
sustainability of programmes focused on promoting the empowerment of girls.



Consider
Identify which sports are most widely accepted by local families. This could be 
influenced by the culture of the community, the traditions or the ethnic identity or 
nationality of the families. Promoting sports that are accepted by families will 
make it easier for them to support girls playing. Otherwise, strategies will have 
to be generated to sensitise families about the proposed sports discipline. 

Case Studies:

Plan International – La League 
(Nicaragua)
La League recognised that fathers and other male relatives were as important 
as mothers in their roles as models of emotional behaviour for their daughters. For 
this reason, during the implementation, a parent manual was created and 
connection with girls was promoted through football. Eight awareness 
workshops were developed for parents and male relatives and community 
events were promoted as a way to strengthen this bond in a dynamic and fun way. 
Later on, female relatives were also actively involved, participating in workshops on 
gender norms, community events and intergenerational meetings and playing a 
central role in voluntarily supporting the action plans designed by girls.

Girl Move - Mwarusi in Motion - Believe 
(Mozambique)
'XULQJ�¶0ZDUXVL�LQ�0RWLRQ���%(/,(9(·�D�UHODWLRQVKLS�ZLWK�JLUOV·�IDPLOLHV�ZDV�VRXJKW�
in order to talk about and clarify certain topics that were addressed during the 
programme, such as sports, health, sexual violence, violence and menstruation. For 
this, different strategies were applied, for example: a letter was sent to the families 
talking about the programme, community meetings were held in schools and home 
visits were carried out in order to reflect and share concerns.



Participation of Community Leaders

Identify female leaders in the community, and offer them emotional support and 
training tools that'll allow these leaders to empower themselves and be role 
models for girls. 

Generating spaces for dialogue with community leaders to involve them in the design, 
implementation, and evaluation of the programme.

Meeting individually with community leaders to discuss the programme before events or 
new activities.

Ways to engage with community leaders include:

what is a community leader?

A community leader is a person who plays a leading role in the 
community and has the power to influence the lives of others. They may be a 
leader because of political, educational, religious or economic reasons.

Raising awareness about the programme and working with community leaders can help increase 
community support for the initiative, increase the chances for sustainable impact, and create an 
opportunity to continue the activities in the community in the case that funding for your programme 
ends.

It is also beneficial to engage leaders related to the sports environment, such as the leader of a 
club, a sports journalist, or a person with professional experience in the sports field.

In programmes aimed at the empowerment of girls and young women, women leaders should be 
particularly involved and empowered, as this contributes to breaking gender stereotypes and 
barriers. The programme itself should promote gender equality in terms of balancing the number 
of women leaders involved, offering them training related to leadership, sports, administration or 
other topics, and assigning them to leadership roles, such as coaches, referees, and 
administrative positions. For more tips on developing leadership opportunities for women in 
sports programmes, see Coach Development.

Consider



Consider
Contemplate whether there are community leaders from any sporting discipline 
interested in participating in and promoting your project, as this may be useful when 
deciding on the sport used in the programme. Promoting sports that have the 
presence of leaders in the community will allow local role models to motivate the 
participants. 

Naz promotes communication with different leaders in the community, meeting with 
them individually or in groups in order to share the objective of the programme on 
gender equality. Naz has even managed to engage political leaders who have 
similar agendas to work on the development of the population in their electoral 
region. These political leaders were willing to offer their time to accompany the staff 
to carry out outreach activities in the community and provide community centres to 
run the programme, spaces that were useful to play netball and hold sessions. 
Political leaders have a duty towards overall development in their jurisdiction, 
therefore, making them accountable for their work by engaging them in programme 
is one of the strategies for sustainable development.

Girl Move - Mwarusi in Motion - Believe 
(Malawi)
BELIEVE meanwhile, engaged university students to be leaders for the Girl Move 
LEAD programme, mentoring and inspiring the girls. They received a stipend or 
economic incentive and transportation expenses, to be able to take on this 
commitment and achieve their economic independence. The sisterhood circle is a 
unique aspect of the Girl Move model and its three main programmes, which are 
based on a path of learning and leadership for girls, youth, and adult women. 
Sisterhood circles connect girls with new positive female role models through sport. 

Case Studies:

Naz Foundation Trust - Goal Program 
(India)

Building networks between sports leaders/women leaders and girls through events, 
mentorship programmes, speaker series, tournaments, and community resource visits.

Training leaders on gender perspective and/or feminist lens.

If relevant, offering community leaders advisory positions in your organisation.



Collaborating with Existing Community 
Infrastructure

Sharing methodologies and approaches with other actors (schools, 
organisations, governments) who can incorporate aspects of the programme in 
their ongoing work.

Creating a bridge between the programme and existing sports clubs and 
supporting girls to access them.

Integrating the project into the local school curriculum or extracurricular 
activities, or into existing neighbourhood structures, such as community 
organisations.

Consider
Find other community institutions that already have resources (like physical spaces 
for the sports practices, materials for projects, etc.) that are willing to collaborate 
with your programme, which could lower the barriers for girls to participate.

Image source: Hemanth Nirujogi, Pexels

Identifying institutions that might be interested in supporting girls' development and 
have the desire to get involved with or support your programme is a central aspect of 
designing a sustainable programme. When your programme can connect to or integrate into 
existing structures, such as schools, sports clubs, neighborhood organisations, local 
government, etc., it can increase the sustainability of the programme. This also provides a 
chance to expand the network of opportunities for participants after their engagement in your 
programme, as well as an opportunity to influence other organisations, clubs, and public 
bodies in your community to make space for girls and women and support processes that s
timulate their long-term empowerment.

Examples of ways to collaborate with existing community infrastructure are:



Case Studies:

Moving The Goalposts - Youth Peer 
Providers (Kenya)
The sustainability of the Youth Peer Provider programme relied heavily on the 
collaboration between the local government and MTG. Local government provided 
training, health facilities, and contraceptives, helping MTG meet the programme 
objective of preventing teen pregnancies. 

ChildFund Rugby and the Lao Rugby 
Federation - Pass It Back (Laos)
7KH� 3DVV� ,W� %DFN� SURJUDPPH� ZDV� LQWHJUDWHG� LQWR� WKH� /DR� 5XJE\�
)HGHUDWLRQ·V� programming, which is a national governing body for sport 
registered under the Ministry of Education and Sport. This allowed the 
programme to have a greater, more sustainable impact on other organisations, 
particularly rugby clubs. 

Schools were also engaged during the implementation of the programme, since 
the Pass It Back curriculum was delivered as an extracurricular activity. 
School authorities and teachers were invited to meetings and community 
engagement activities to learn more about what coaches and players were 
doing in their community teams. Additionally, rugby clubs played a key role 
in leading on sustainable impact and served as development pathways and 
community support organisations, since they offered opportunities for players 
over the age of 17 to participate in their training sessions and to join a 
network that promotes gender equality and safe and supportive spaces for 
ongoing and professional development.

,PDJH�VRXUFH��3DVV�LW�%DFN��&KLOG)XQG��/DRV�



Leadership Pathways for Participants

Designing trainings, workshops, and leadership pathways for the participants to 
gradually take on greater leadership roles within the project.

Giving leadership opportunities to all girls during practices, games, and other activities 
(not just the best athletes or the most natural leaders).

Generating spaces or networks for girls that can be autonomous and self-sustaining.

Connecting girls with existing networks of girls and women for future professional 
opportunities.

Linking participants with new opportunities that may contribute to their economic 
empowerment in the future (e.g., scholarships, volunteering, internships).

When girls have opportunities to practise taking on additional 
responsibilities and leadership roles in your sports programme, they 
develop these skills and can create opportunities for themselves in other 
aspects of their lives.

Generating leadership pathways for participants is essential to sustaining the impact of your 
sports programme and continuing to resource the programme with staff and coaches. This 
aspect is particularly important for adolescent girls and young women, as there are many 
cultural norms and patterns that lead to less development opportunities for them. For this 
reason, throughout your programme, girls should have the opportunity to develop skills 
that can be applied in different contexts of their lives.

Leadership development skills for girls include communication, self-confidence and 
decision-making. The opportunity to develop these skills is important to incorporate into 
your programme so that the girls can realise the benefits of your activities in their personal 
and professional lives.

Additionally, creating development opportunities and leadership pathways within your 
programme can lead to the creation of peer leaders, coaches, and even staff members to 
support the future of the programme. The presence of positive female role models and 
coaches is important to attract more girls to your programme and demonstrate the 
SURJUDPPH·V� VXFFHVV� Programmes can also be sustained by generating leaders from 
among the programme participants: this can be done by establishing leadership pathways, 
which start with being a player, continue to becoming a peer leader and end with the 
possibility of being a coach or staff member.

Examples of developing leadership pathways for participants are:



Case Studies:

Additional Funding or Resources
Identifying the resources and funds that are necessary to sustain your programme will allow 
you to make realistic decisions about the possible activities to maintain. These resources can 
be obtained through grants, donations, loans, material or in-kind donations (e.g., tools, 
PDFKLQHU\��HTXLSPHQW��RU�SXUFKDVHV�DQG�SD\PHQWV�IURP�WKH�RUJDQLVDWLRQ·V�RZQ�IXQGLQJ�RU�
UHVHUYHV�� 'LYHUVLI\LQJ� WKH� SURJUDPPH·V� VRXUFHV� RI� UHVRXUFHV� DQG� IXQGV� LQFUHDVHV� WKH�
possibility of sustaining the project. Thus, it is preferable to have inputs and contributions 
from multiple organisations and individuals, rather than getting all resources from a single 
source.

Naz Foundation - Goal Programme (India)
Through leadership pathways in the Goal Programme, young women who 
participated became instructors of other girls. In order to implement the programme, 
these young women went through an internship period, where they received training 
in both netball techniques and life skills and worked as community sports coaches. 
At the end of 2021, 80% of Naz staff were alumni of the programme. Among them, 
there were different levels of leadership from internship positions who received a 
travel stipend, to junior coaches, coaches and senior coaches, who had salaried�
positions.

Moving The Goalposts - Youth Peer 
Providers (Kenya)
The YPP programme had a leadership structure in which the Peer Providers trained 
girl leaders in sexual and reproductive health and rights  (SRHR) issues. After taking 
part in training, these girls could lead SRHR sessions with other girls from their own 
sports classes throughout the year. Through this process, the girls were empowered 
and trusted to replicate the knowledge learnt in their circles of trust and take on a 
leadership role in their local sports activities. 

The YPP project has contributed to very successful pathways for girls out of MTG, 
thanks to the experience and investment in training and support of girls as they 
deliver the project. The majority of graduates have become community health 
workers, employed and engaged by NGOs, after they graduate from the programme 
as social workers and community volunteers.



Generating a budget for the programme components you want to continue
Identifying the actors (companies, government agencies, international 
organisations, etc.) interested in promoting sport and / or gender equality.

Having a person or team in charge of fundraising.

Generating documentation that evidences the impact of the project (including 
quantitative and qualitative information).

Generating unrestricted funds. This could include contributions from individual 
donations, income from events, collaborative financing (crowdfunding), and sales 
of products or services, among others.

Examples of ways to identify additional funding or resources are:

Consider
Identify the actors in your region that promote gender equality and/or sport, making 
it possible to find potential allies for your programme. A database could be 
generated with companies, government areas, and institutions that work for the 
empowerment of girls and women and/or the promotion of sports in your region (or 
internationally).

Image source: Karolina Sznycer, Barcelona Tennis Academy. UNICEF



Case Studies:

Naz Foundation India Trust - Goal 
Program (India)

Due to the success and proven impact of the programme, the Goal Program 
continued to be financed by Standard Chartered Bank after 2006, who supported its 
replication in other schools and communities. Over time, other economic 
FRQWULEXWLRQV� WR� 1D]·V� SURJUDPV� ZHUH� DFTXLUHG�� 7R� REWDLQ� QHZ� IXQGV�� 1D]� KDV�
consolidated an effective team in fundraising that is responsible for communicating 
with donors to demonstrate transparency in their reporting and share the impacts of 
the programme. Standard Chartered Bank is no longer their primary donor, since 
Naz has the support of seven other sources, diversifying of the programme. 

ChildFund Rugby and the Lao Rugby 
Federation - Pass It Back (Laos)
As the tag rugby and life skills curriculum has taken shape, Pass It Back 
has emerged as a product that can be proposed to potential donors. Importantly, 
Pass It Back protocols ensure ongoing collection and analysis of 
qualitative and quantitative data each season to enable ongoing programmatic 
development. This analysis has proven concrete, measurable, and sustainable 
impact through the evidence against indicators that demonstrate the 
programme is a worthwhile investment. This makes the product attractive to 
potential donors. As such, the LRF can and has sought new financing 
opportunities to grow and replicate the programme in new districts and 
provinces.

Image source: Naz Foundation, India



Tools for Assessing and Planning for 
Programme Sustainability

Based on the experiences of our partner organisations, we have created a set of tools to 
assist organisations in thinking about programme sustainability and how to create 
VXVWDLQDEOH� JLUOV·� VSRUWV� SURJUDPPHV�� 7KH� WRROV� DUH� D� 3URJUDPPH� 6XVWDLQDELOLW\� 6HOI�
assessment and a Sustainability Action Plan tool that guides organisations through the 
decision-making and planning process around programme sustainability. The Programme 
Self-assessment and the Sustainability Action Plan should be internal tools for your 
organisation: they are not intended to be a comparison with other organisations, but a 
snapshot of your organisation at a moment in time. These tools should be treated as living 
documents and be updated over time as your organisation grows and contexts change. 
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The Programme Sustainability Self-Assessment is a useful tool to address the five 
aspects of program sustainability. It allows you to assess the sustainability of the 
programme at any stage of its development, and can be used as a tool to promote 
dialogue on sustainability with the team and the participants or stakeholders of your 
SURJUDPPHV��$GGLWLRQDOO\��LW�LOOXVWUDWHV�ZKHUH�\RXU�SURJUDPPH·V�VWUHQJWKV�DQG�
areas of growth are related to sustainability.

The Sustainability Action Plan is a tool that offers practical exercises to complete the 
different elements that make up a Sustainability Plan. This includes a reflection on 
the programme purpose, the definition of sustainability objectives, a mapping of key 
actors and community support, the identification of key actions and the creation 
of a budget.

Image source: Safe Spaces, Kenya
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